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INTRODUCTION

History and Description

San Diego Miramar College is located on 120 acres

in the Mira Mesa/Scripps Ranch area of San Diego
County and is one of three colleges in the San Diego
Community College District. The college was founded
in 1969 and has an average enrollment of 11,000
students.

Initially, Miramar College offered vocational

training courses in the area of law enforcement and
fire science technology. Since that time, the college
has expanded the curriculum, offering a full range

of vocational and academic programs that lead to

the associate degree, certificate of achievement, or
completion of the first two years of a bachelor’s
degree. Miramar College is the site of the San Diego
County Regional Law Enforcement Training Center as
well as the regional site for the FAA-certified aviation
maintenance technology program. Other vocational
training programs offered include the following:
administration of justice, accounting, automotive
technology, biotechnology, business, computer and
informational sciences, child development, diesel
technology, digital media, fire protection technology,
legal assistant, and office information systems. The
academic course offerings include the following:
anthropology, biology, chemistry, English, fine arts,
foreign language, humanities, journalism, liberal arts,
mathematics, physical education, physical sciences,
psychology, selected studies, social studies, sociology,
and speech communications.

Miramar College has developed several successful
partnerships with the community and industry.
Hourglass Field Community Park, a 32-acre athletic
complex, is a joint project of the college, the City of
San Diego, and Pardee Construction. This park serves
the recreational needs of the community and provides
athletic fields and a three-pool aquatics center for

the college’s physical education program. Strong
partnership agreements have been developed with
Caterpillar Foundation and Hawthorne Machinery
(diesel technology, alternative fuels), Toyota

Motor Sales, Daimler-Chrysler, Honda, and Nissan
(automotive technology). These partnerships have
provided tremendous support to the instructional
programs in the form of equipment donation and
student scholarships/employment. With regard to
academic support, Miramar College is one of 13
community colleges nationwide to offer multimedia
interactive computer stations that utilize more

than 6,000 instructional software programs in the
instructional areas of English, mathematics, English as
a second language, and job-related skills through the
PLACe learning laboratory and tutorial center.

Buildings and construction projects that have

been completed since the 1998 accreditation visit
include Science/Technology Building, Advanced
Transportation Technology Center, District Services
and Technology Center, and the Ned Baumer Miramar
College Aquatic Center (phase two of Hourglass Field
Athletic Center). Six temporary bungalows have been
added to the campus since 1998 to accommodate
enrollment growth and new programs.

Miramar College entered into an agreement with San
Diego State University (SDSU) to establish the SDSU
Higher Education Center on the Miramar College
campus, which enables SDSU students who live in the
north San Diego city area an opportunity to take some
upper division classes closer to home. Two of the
temporary bungalows are shared by Miramar College
and SDSU. SDSU students are served by the Miramar
College library and college student services. A Faculty
Resource Center and administrative offices are
contained within two others, and two of the temporary
buildings are used as general-purpose classrooms.

The Miramar College cafeteria has undergone a major
remodel in recent months. Beginning fall 2004, the
new Miramar Café will offer an expanded menu, free
Internet service, and areas to study and relax.

Anticipated new construction to start within the next
few years includes projects funded by Proposition
“S,” a $685 million construction bond, approved by
San Diego city voters in November 2003. A “Prop

S Committee” of community, college, and district
representatives has been charged with determining the
order of projects to be built on the Miramar College
campus. The first three Miramar College projects
funded by Prop S include a new master plan, a
learning resource center, and a field house (phase three
of Hourglass Field Athletic Center).

DEMOGRAPHICS




Population and Service Area
Characteristics

Miramar College is located in the northern region
of San Diego City. Its service area encompasses the
following communities: Scripps Ranch, Mira Mesa,
Tierrasanta, MCAS Miramar, and University City.
With a policy of free-flow enrollment and regional
vocational programs, Miramar College students
come from throughout San Diego County, with 20%
residing in communities along the I-15 corridor,
north of the college’s service area (i.e., Poway,
Rancho Penasquitos, Carmel Mountain, and Rancho
Bernardo). According to the June 2003 SANDAG
Cities/County Forecasts, the population of the
college’s immediate service area in 2000 was 150,000;
by 2030, the population is expected to reach 190,000,
which is a 28.5% increase (Doc. #1.1). Communities
located along the 1-15 corridor are expected to grow
in the next 25 years by 35% with an increase of
112,612 residents; the community of West Rancho
Bernardo, which is located only 10 miles from the
college’s service area, is projected to grow by 171%
with an increase of 30,600 residents (Doc. #1.2).

According to the SANDAG forecasts, employment
figures for 2000 show that the largest number of

jobs in the college’s service area communities

were in service, followed by manufacturing and

retail trade (Docs. #I.1 and 1.2). Projecting for the
year 2030, the following employment areas will

show the highest growth: health care products

and services; business/financial services; tourism

and entertainment; manufacturing (defense, and
electronics); telecommunications; software; and
recreational goods and apparel. By the year 2015,
retail trade is expected to overtake manufacturing as
the second largest employer in the service area. It is
projected that the largest rate of employment growth
from 2000 to 2015 will be observed in the occupations
related to transportation, communications and utilities,
construction, and retail trade and services (Docs. #1.1
and L.2).

Gender breakdown of the college’s service area is

48.8% female and 51.2% male (Doc. #I.1). Fifty-

five percent of the college’s immediate service area
population is Caucasian with the largest minority
group being Asian (28%). The largest age group in the
service area is between 25-49 years old with a median,
annual household income for the entire service area
being $67,541. More than 30% of residents at least 25
years old have at least a bachelor’s degree education.
The median age is 32. Approximately 40% of the adult
residents are employed as professionals, executive
administrators, or managers. Most employment
positions are found in manufacturing, retail trade,
finance, insurance, real estate, and other professional
services.

The SANDAG Census 2000 Profile (Doc. #1.3) states
that more than 23,547 students were attending public
schools in the college’s immediate service area at that
time, an increase of 12% in the past six years. From
1990 to 2000, the middle-school level demonstrated
the largest growth in enrollment, averaging about 26%
per year.

STUDENT ENROLLMENT AND PROFILE

Between fall 1998 and 2003, the college’s enrollment
has fluctuated between 8,000 and 12,000 students,
with a spring 2003 semester enrollment high of more
than 12,000 students. From all projections, the college
enrollment should be increasing steadily in the future.

The most popular educational objective of students
attending Miramar College is to receive an associate
degree and transfer to another institution to obtain
further educational/career training (43%). The second
highest objective has been listed as “undecided” in
career goals, probably because the largest student
population at Miramar College is very young (47%
of Miramar College students are under 24 years old, a
59% increase in the younger age cohort in the last five
years). The third most popular reason for attending
Miramar is to receive updated job skills training
(21%).

The top enrollment disciplines are transfer studies,
liberal arts, fire protection technology, business
administration, administration of justice, aviation
maintenance technology, and biological sciences.

The ethnic diversity of the students attending Miramar
College is just slightly different than the diversity of
the service area population. Miramar College students
are 44.4% Caucasian as compared to the service area



population of 55 percent. The second largest ethnic
group of students attending Miramar is Asian/Pacific
Islander (14.1%), a percentage which does reflect the
service area population. The third largest ethnic group
of students is Hispanic (12.5%), followed by Filipino
(11.4%). Of Miramar College students, 97% are
California residents, 3% are non-resident, out-of-state,
and/or international students.

Diversity projections in the college’s service area
are explosive. By the year 2030, the Asian/Pacific
Islander population is expected to increase by more
than 2,169% (9,000), followed by American Indian
population and Hispanic population increases.
Consistently, between 50-60% of the students
attending Miramar College are males. The high
number of male attendees may be reflective of the
vocational programs offered at Miramar that have
traditionally been male-dominated occupations,
especially public safety programs.

A majority of the students attending Miramar College
are continuing students (66%, fall 2003). The average
units attempted per semester is 6.5; the average units
earned is 5.2, reflective of a large part-time student
population (86%). More than one-third of the student
population earns a median income of more than
$33,000.

FACULTY AND STAFF DIVERSITY

The total number of college employees reported in
the SDCCD Fact Book 2003 (Doc. #1.4) is 525, which
includes classified staff, administration, and faculty.
Currently, the college employs 92 certificated full-
time staff members and 92 classified staff members.
An additional 32 classified staff members are assigned
to Miramar College from district functional areas,
such as the Bookstore, College Police, Food Services,
and Facilities/Operations. The college employs 172
certificated adjunct/hourly staff. More than 250
adjunct staff are employed in the Police and Fire
Academies (numbers vary considerably based on
demand for services from public-safety partners).

The breakdown of gender is varied among
employee groups of the college. Classified staff and
administrative members are predominately female
(67%), while the faculty and the large number

of police and fire academy adjunct faculty are
predominately male (67%).

White or Caucasian is the largest ethnic group among

contract classified staff, administration, and faculty
(67.6%). Regarding ethnic groups, the second largest
ethnic group is Hispanic (10.5%), followed by Asian/
Pacific Islander (6.8%).

OFF-CAMPUS SITES AND DISTANCE LEARNING

Miramar College offers programs at three off-site
training centers. The Fire Protection Technology
Program is located at the Naval Training Center,
adjacent to the San Diego Fire Department Training
Facility in downtown San Diego. The Biotechnology
Program is offered at Scripps Ranch High School, but
that program will move to the campus in fall 2004 to
new science/technology facilities. The Automotive
Technology Program was transferred from San Diego
City College to Miramar College in 1994 and was
located on the Mira Mesa High School campus until
summer 2004, when new automotive technology
center facilities were completed on the college
campus. A day program for high school automotive
students will continue to be offered by the college at
Mira Mesa High School. Within the next few years,

it is anticipated that the San Diego Regional Law
Enforcement Training Center will relocate to the
Naval Training Center, adjacent to the Fire Protection
Technology Building.

A district-wide distance education program (SDCCD
Online), spearheaded by the Miramar College
president and developed by interested faculty district-
wide, is physically located in one of the temporary
facilities on campus. Enrollment in SDCCD Online
has grown from its inception in fall 2002 to more than
10,000 students per semester.
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RESPONSES TO
TEAM
RECOMMENDATIONS
FROM THE 1998
ACCREDITATION
VISIT

MAJOR RECOMMENDATIONS

Recommendation 1:

The team recommends that the College
catalog, schedule of classes, and other
publications available to the public be
reviewed with respect to the inclusion of
information of importance and benefit to
students, for consistency, for accuracy of
information being disseminated, and with
the intent to make the publications more
student- and user-friendly.

(Standard 2.1; 2.5)

RESPONSE:

From the time of the 1998 Accreditation site visit,
Miramar College has been working closely with

the San Diego Community College District to
integrate changes that will improve the College
catalog and schedule of classes. There has been much
advancement to both the college catalog and schedule
of classes. The most significant changes that affect the
accuracy of these publications were the completion
of several district projects. These projects include
CurricUNET, an online application that is a single
source for accurate, up-to-date course descriptions/
outlines used for the printed catalog, on-line catalog,
and printed and on-line course schedules. College
catalog and class schedule are available online and
updated in “real time,” providing an accurate source
of information.

The College has also redesigned our catalog to

include a “Transfer Guide” to local and selected
state universities enabling students to plan a transfer
program.

Miramar has also improved its class schedule format
by reducing a multiple column page with single
column listing for much easier readability. This new
design was introduced to the district by Miramar and
adopted as the district format. Recommendations

to make an even more user-friendly schedule are
solicited from the college each semester.

The tabloid class schedule mailer that was created

to get information out to the public earlier than

the printed schedules were available is no longer
necessary. Due to improved development procedures,
class schedules are now available several weeks
earlier than before and the schedule is available
online even before that. Because of increased online
applications and registration activity, demand for
printed schedules has been reduced and we are
printing less campus quantities.

The business-card size CD that included the college
catalog has been redesigned to be a “portal” to the
college website and directs viewers to the online
catalog for the most up-to-date catalog information.
It is distributed regularly to high school students,
counselors, and other potential students as a primary
marketing tool.

The three-year review process for college publication
review continues. Program brochures for most
programs are complete and student services brochures
are now available for DSPS, EOPS, Student Activities,
The PLACe Tutorial Center, ILC (Independent
Learning Lab), and Health Services.

Due to fiscal constraints, the Miramar On the

Move newsletter has not been published as planned;
however, it is written and included regularly as a
“wrap” of the class schedule during the fall and spring
semesters to take advantage of an existing publication,
without additional cost.

Miramar College’s website is providing students

new and innovative techniques to access information
and services. One innovation is being planned and
implemented by our new Title III grant. The grant
received funds to develop an online student education
plan. Upon completion, students will be able to build
an educational plan online by mapping the courses
required to complete a major. Financial Aid has
sponsored another innovative improvement to the

10



college web site by developing an online application
for a Board of Governors Grant (BOGG). These and
more innovative improvements to the college website
are just starting to take hold. Ideas and suggestions for
additional services are constantly being submitted to
help students’ access information and services.

The Miramar College Web Site Committee members
are key technology professionals from across the
college. The faculty, classified employees, and
administrators participating on this committee are
responsible for the day to day maintenance and the
future design and development of the college website.

SDCCD has developed a Student Web Services

page that has added several new web services for
students. Online access to an Application to apply to
the college, the ability to register for classes through
Reg-E, and inquiries about academic history and
grades through E-Grades are currently utilized by the
majority of students. Communication with students
has changed significantly since the last Accreditation.
Students receive emails or automated phone messages
that transmit important registration and college
information. The district webmaster is continually
seeking to improve access to essential district
functions.

Recommendation 2:

The team recommends that the College
identify expected learning outcomes for
its degree and certificated programs to
ensure that students who complete these
programs demonstrate achievement

of identified learning competencies.
(Standard 4B.2; B.3)

RESPONSE:

In 2000-2001, Miramar College’s 21% Century
Learning Outcomes team, after much work, identified
five learning outcomes. These student learning
outcomes (communication, critical thinking, global
awareness, information management, and personal
and professional development) were presented to the
college and adopted as the institution’s core learning
outcomes. The student learning outcomes are assessed
at three levels. If a student achieves to level 1, they
have obtain general knowledge, if a student achieved
to level 2, they have obtained general knowledge
developed and exhibited in structured settings, and at
level 3, a student will acquire knowledge developed

1"

in class and applied to unfamiliar settings. As
each course is updated, student learning outcomes
and assessment information is integrated into the
curriculum, syllabus, and assessment process.

The college Curriculum Committee in coordination
with the Vice President of Instruction, the school
deans, and the academic department chairs reviewed
the college catalog and identified student learning
outcomes for each program offered at the College.
These outcomes are highlighted at the introduction of
each program in the college catalog and are imbedded
into program brochures, fliers, pamphlets, and all
other types of printed publications.

The Curriculum Instructional Council and the District
Instructional Services adopted a course outline format,
which requires the expected student learning outcomes
be stated in the course outline. Faculty throughout

the district are systematically reviewing all programs
and course offerings in order to rewrite them in the
updated course outline format, deactivate courses not
necessary or write new courses to complete programs.
Identifying the course’s student learning outcomes

is a critical component for each outline and must be
included for the curriculum to be approved by the
district CIC.

Recommendation 3:

The team recommends that the College
provide a consistent program of student
leadership development opportunities for
co-curricular activities, and expand the
student collegiate experience to include
club activities and athletic programs, if
appropriate. (Standard 5.8)

RESPONSE:

Since the last accreditation, the College created and
filled a key leadership position, the Dean of Student
Affairs. This position was essential in developing

a leadership program that would promote student
participation in student government, campus activities,
clubs, and organizations. Since the hiring of the Dean
of Student Affairs, campus life at Miramar College
has significantly improved. Certified student clubs
have increased from eight to seventeen and student
activities are scheduled throughout the semesters. The
Associated Students are active and collaboratively
organizing student club festivals, “Evening with

the Experts” series, and monthly Diversity Rocks



activities. These events have brought the campus
community together, including students, staff, faculty,
and administrator’s involvement. The Associated
Student President participates along with the other
AS Presidents in the district as the District Student
Trustee. This has been effective in developing student
leadership skills and community involvement.

Since the midterm report, Miramar College has

work hard at developing a competitive athletic
program. In the spring of 2000, a men’s and women’s
intercollegiate water polo team was created and began
competing in the fall of 2000. The college is interested
in expanding the athletics program to include other
sports and is conducting student research and
available funding sources.

Recommendation 4:

The team recommends that the College,
in cooperation with the District, develop
a process for the recruitment and hiring
of faculty positions, which establishes
timelines, meets affirmative action
requirements, and improves the ability

of the College to attract well-qualified
candidates and to fill positions in a timely
manner. Standard 7A.2; A.3; D.1)

RESPONSE:

Miramar College has worked in coordination with the
district in determining how and where to recruit and
hire qualified faculty. Miramar adheres to the SDCCD
Personnel Policy and Procedures Manual, which
ensures that every aspect of the hiring process is fair,
timely and does not discriminate against applicants
applying for positions. Hiring committees are
composed of faculty discipline experts, administrators,
an affirmative action officer, and other appropriate
individuals. All parts of the process are highly
structured and strictly confidential.

Recommendation 5:

The team recommends that the College
and the District work cooperatively to
identify and provide resources to employ
additional faculty and support staff to
serve Miramar’s growing enroliment.
(Standard 7A.1)

RESPONSE:

During the past two years, the state of California has
been in a severe budget crisis. With the threat of huge
funding reductions, the district implemented a hiring
freeze and offered attractive retirement incentives

to shrink the workforce and therefore minimize the
impact of reduced funding. This has severely impacted
Miramar College by further reducing the number of
faculty and support staff that serves its continually
growing student enrollment.

In March 2004, the district eased the hiring freeze
and has permitted the hiring of a small number of
instructional and counseling faculty. New hiring
begins in the spring of 2004 with the college hopeful
that the new positions will be in place by fall 2004.
The college and the district are continuing to address
this 1998 recommendation to identify a reasonable
course of action that will bring about a more balanced
number of employees to support students.

Recommendation 6:

The team recommends that the parties
involved in shared governance reaffirm
their commitment to successfully
implementing the shared governance
process, which the college has developed.

The college’s share governance constituent groups
have been committed to the success of its shared
governance process. The Shared Governance
Committee reviewed and revised the college’s Shared
Governance Handbook through a shared governance
process. The spring 2000 handbook was completed
and approved by the Academic Senate and College
administration. A second review, with revisions, was
completed and adopted in 2003 and copies of this
newly revised handbook were distributed early in fall
2003. The implementation of our shared governance
process has been very successful throughout the
college.
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INDIVIDUAL STANDARDS

STANDARD ONE: INSTITUTIONAL
MISSION

1. The team recommends that the College
review its Mission Statement and work
with the District to align its mission to
address college priorities and to address
the College’s growth potential.

RESPONSE:

Since the last accreditation, the Miramar College
Mission Statement has been reviewed, reworked and
periodically revised through a shared governance
process to reflect the college’s priorities and goals.
Our mission must be defined by the mission of the San
Diego Community College District, which identifies
the San Diego community as the intended student
population served by Miramar, Mesa, City colleges
and CET centers. The SDCCD mission pledges
accessible, high quality learning. Miramar College has
further defined its mission based on shared values and
vision. In 1997, the college created a strategic plan
that linked important goals and activities to shared
governance committees — Visioning 2000: A Strategic
Action Plan.

The resulting mission statement (2001) clearly states
its overarching educational purpose is to “prepare
students to succeed in a world of dynamic change”
and cites “excellence in teaching, learning, innovation
and partnerships” as central to the goals of the college.
During the first annual review of the Strategic Plan
(June 2002), suggestions for updates and change to
the mission statement were solicited of the campus
community and the mission statement was reworded
to place “teaching and learning” first and to add

“in a setting that celebrates diversity” to reflect the
communities we serve and the college’s commitment
to diversity.
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STANDARD TWO: INSTITUTIONAL
INTEGRITY

1. The team recommends that Miramar
College work with the San Diego
Community College District to review and
revise its publication deadlines so that
the catalog and other publications more
accurately reflect the changes occurring
on the campus and provide consistent
and timely information to the public.

(2.1; 2.5)

RESPONSE:

Since the last Evaluation, the college and district has
resolved issues surrounding printing deadlines for
college catalogs, schedule of classes and other time-
sensitive publications. The effects of printing delays
on both students and counseling was dramatically
reduce by have the catalog and schedule of classes
available online several weeks before these documents
would be available in print format. As a result of
being able to access the catalog and the schedule of
classes online has resolved the problem of timely
publications.

The online catalog and schedule of classes has also
improved accuracy, an error can easily and quickly
corrected. CurricUNET, the software program that
serves as the ‘warehouse’ for all course outlines, has
also played a important role in improving the accuracy
of curriculum information placed in the catalog.

2. The team recommends that the Miramar
College catalog, schedule of classes, and
other publications available to the public
be reviewed with respect to the inclusion
of information of importance and benefit
to students, for consistency and accuracy
of information being disseminated, and
with the intent to make the publications
more user-friendly. (2.1; 2.5)

RESPONSE:

This recommendation was addressed in Major
Recommendation # 1.



STANDARD 3: INSTITUTIONAL
EFFECTIVENESS

None

STANDARD 4: EDUCATIONAL
PROGRAMS

Recommendations

1. The team recommends that the College
identify expected learning outcomes for
its degree and certificated programs to
ensure that students who complete these
programs demonstrate achievement of
identified competencies. (B.2; B.3)

RESPONSE:

This recommendation was addressed in Major
Recommendation # 2.

2. The team recommends that the College
analyze the issues impacting course
offerings and enroliment management and
develop a plan, with specific timelines, to
ensure that students are able to meet their
educational goals. (4A.2; A.3; B.1; D.1;
D.2)

RESPONSE:

The response to this recommendation was begun
shortly after the last Evaluation in 1998 and has
continued through 2004. A great deal of work has
been put into developing an Enrollment Management
Plan. A key component of the plan was to identify
selected partially complete programs and offer courses
that permit students to attend Miramar until they

have completed their major or educational goal. The
Vice President of Instruction facilitates the plan in
coordination with Academic Affairs and the Academic
Senate in determining which programs have a higher
priority to offer classes that will complete a program
of study at Miramar.

Another part of our enrollment management plan
was the implementation of a new course-scheduling
format. The result of changing our old block schedule

for a more traditional schedule has been very
successful; enrollment in classes increased and the
college has been able to offer more sections in areas of
greatest student need.

The college has addressed other enrollment
management issues such as the recruitment

and retention of students, weekend classes, the
development of short-term classes, and courses
offered through distance education. The college has
struggled with the large number of students desiring
distance education courses by increasing the number
offered each semester. Miramar College has also
developed an associate degree through distance
education. The college has continually focused its
attention on how to effectively address and manage
these topics as it relates to student enrollment.

STANDARD 5: STUDENT SUPPORT
AND DEVELOPMENT

1. As was recommended by the 1992 team,
this team recommends that the College
provide a consistent program of student
leadership development opportunities
for co-curricular activities and athletic
programs, if appropriate. (5.8)

RESPONSE:

This recommendation was addressed in Major
Recommendation # 3.

STANDARD 6: INFORMATION AND
LEARNING RESOURCES

None

STANDARD 7: FACULTY & STAFF

1. The team recommends that the College,
in cooperation with the District, develop
a process for the recruitment and hiring



of faculty positions, which establishes
timelines, meets affirmative action
requirements, and improves the ability

of the College to attract well-qualified
candidates and to fill positions in a timely
manner. (7A.2; A.3; D.1)

RESPONSE:

This recommendation was addressed in Major
Recommendation #4.

2. The team recommends that the College
and the District work cooperatively to
identify and provide resources to employ
additional faculty and support staff to
serve the Miramar’s growing population.
(7A.1)

RESPONSE:

This recommendation was addressed in Major
Recommendation #5.

STANDARD 8: PHYSICAL
RESOURCES

1. The team recommends that the College
and District address the facilities needs,
based on an educational master plan of
the College, including an examination of
the current space utilization and capacity-
to-load standards. (8.5)

RESPONSE:

Since the Midterm Report, Miramar College and the
district have coordinated in updating the educational
master plan of the college and began several new
buildings to begin addressing the college’s lack of
facilities. New physical resources on campus began
with an addition constructed to the existing Diesel
Technology Building. Two other buildings, slated

to be open in fall 2004, are the Science/Technology
Lab and General Classrooms and Advanced Auto
Technology Center.

In 2002, Proposition S was passed by the local
voters. This proposition provides the SDCCD with
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over eight million dollars to fund the construction of
essential buildings throughout the district. Miramar

is scheduled to begin planning and building a Library
Learning Resource Center, Cafeteria/Bookstore, Field
House and Student Services Center. The committee set
up to plan the campus master plan and new buildings
are composed of members from the Academic Senate,
Classified Senate, and Administration. These buildings
will take several years to complete, but the campus is
very thrilled about finally building out the college to
accommodate the recent and expected growth.

STANDARD 9: FINANCIAL
RESOURCES

1. The team recommends that the College
develop opportunities to assist staff in
understanding the relationship between
growth, productivity, and FTES to changes
in resources available to the College.
(4A.4; 9A.5)

RESPONSE:

The college administration recognizes the value of
having the college constituents understand the district
and college budget allocation formula. It is important
that the campus community be aware of how college
resources can fluctuate through the rise and fall of
student enrollment. Special forums and presentations
have been held to impart this understanding to the
college through events like “Chat with Pat”, the
Academic Affairs Academy workshops, College
Executive Council, meetings of the Academic and
Classified Senate, Associated Students Council, and
the Budget and Planning Committee. These events
have proved to be very helpful in spreading a basic
understanding of how the college receives a budget.



STANDARD 10: GOVERNANCE AND
ADMINISTRATION

1. The team recommends that parties
involved in shared governance reaffirm
their commitment to successfully
implementing the shared governance
process, which the College has
developed. (Standard 10B.5, B.6, B.7)

RESPONSE:

This recommendation was addressed in Major
Recommendation #6.

2. The team recommends that Board policies
be reviewed and updated and include
provisions for self-evaluation, as well as
delineation of roles. (Standard 10A.3, A.5)

The Board of Trustees regularly reviews, revises, and
approves Policy 1000 every January, as prescribe by
the governing bylaws. All other policies are reviewed
and revised by means of a district shared governance
committee, to align them with changing regulations.
When the review and revisions are completed, the
revised policy is presented to the Board for approval.

In 2003, a written delineation of roles was formally
established. The written report, which describes the
hierarchy of responsibilities, has been placed in the
2004 Self Study Report.
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STUDENT
ACHIEVEMENT
DATA

D. Miramar College, in coordination with the SDCCD
Institutional Research and Planning department, has
thoroughly researched student achievement data for
many years. The following charts illustrate student
achievement trends in course completion, transfer
rates, number of degrees and certificates awarded, job
placement, licensure, persistence rates, retention rates,

graduation rates, basic skills completion, and success
after transfer for the past 10 years. (These charts can
be accessed on the district web site at
http://www.sdccd.net/research/.)

The Institutional Research and Planning department
has collected and compiled data on successful course

Successful Course Completion Rate by Enrolilment Status *

Fall Semesters
Enrollment Status 1992 1993 1994 1995 1996 1997 1998 1999 2000 2001
Continuing 75.5% | 77.4% | 76.1% | 75.8% | 71.8% | 71.5% | 72.5% | 74.2% | 73.0% | 72.4%
Returning Transfer 87.0% | 87.2% | 81.7% | 83.8% | 73.7% | 80.8% | 74.6% | 81.8% | 81.9% | 81.3%
Returning 80.5% | 80.2% | 76.4% | 78.8% | 74.2% | 79.2% | 75.1% | 76.5% | 73.0% | 79.0%
First-time Freshmen 68.3% | 73.0% | 63.4% | 64.4% | 63.0% | 61.2% | 60.6% | 62.5% | 63.4% | 63.8%
First-time Transfer 77.9% | 80.9% | 78.5% | 75.9% | 75.4% | 73.9% | 69.5% | 752% | 71.0% | 73.7%
Current High School 23 NA NA 65.9% | 70.4% | 66.7% | 55.9% | 60.0% | 60.8% | 71.5% | 67.5%
Unknown 792% | 89.2% | 82.9% | 92.1% | 77.8% | 79.6% | 65.4% | 83.0% | 75.0% | 82.5%
Total Rate 75.3% 77.9% 75.0% 75.4% 71.6% 71.8% 71.1% 73.4% 72.0% 72.6%

(Source: IRP web site http://www.sdccd.net/research/studentoutcomes/02Successful Course Trends-Miramar.pdf)

! Course enrollment data includes duplicated counts of students, e.g., a student enrolled in 5 courses represents 5 enrollments.
2NA - Current high school students not included in database.
3Not included as a separate plot in the above chart.

returning students are more successful at completing
courses than current high school students and first-
time freshmen. Their success may be attributed

to goals being defined in transfer requirements or

to returning with a greater understanding of their
educational goals and direction.

completion rates from 1992 through 2001 (7rends:
Student Outcomes, Doc. # 1.5). The enrollment status
of students tracked are continuing, returning transfer,
returning, first-time freshmen, first-time transfer,
current high school, and unknown with a total rate for
each year. The data indicates that transfer students and

Transfers to CSU and UC!

Receiving Academic Year

Institution 93-94 94-95 95-96 96-97 97-98 98-99 99-00 00-01 01-02 02-03
csuy? 155 236 256 279 267 292 333 139 149 164
ucC 38 41 37 45 42 21 27 30 45 46
Total 193 277 293 324 309 313 360 169 194 210

(Source: SDCCD Fact Book 2002)

! Data are from the California Post-Secondary Education Commission (CPEC). See chapter 2 notes (c) on page 2.1.

2California State University San Marcos (CSUSM), one of the CSU campuses, had been incorrectly reporting transfer data from the SDCCD colleges. Since
1995, CSUSM reported nearly all transfers from SDCCD as coming from Miramar. As a result, transfer students from City and Mesa were under-reported
and those from Miramar were over-reported. This discrepancy was corrected beginning with the 2000-01 academic year, which shows a significant increase
in the number of transfer students for City and Mesa and a significant decrease for Miramar.

The chart above records the Miramar College transfer
rates to CSU and UC (SDCCD Fact Book 2002, Doc.
# 1.6); however, this chart is misleading. It appears that
in 2000-01 Miramar experienced a significant decline
in students transferring to both the CSU and UC. In
reality, 2000-01 is when the correct transfer rates

are recorded. CSU San Marcos was responsible for
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incorrectly reporting the number of transfer students
from SDCCD colleges. All students transferring to
CSU San Marcos from City, Mesa, and Miramar were
credited to Miramar for the years 1993-94 to 1999-00.
This error significantly inflated Miramar’s transfer
rate until it was discovered and corrected in 2000-01.
The data for 2000-01 through 2002-03 is correct and



Degrees and Certficates Awarded

Awards Academic Year

92-93 93-94 94-95 95-96 96-97 97-98 98-99 99-00 00-01
Associate Degrees ! 220 267 292 338 335 307 346 452 480
Certificates 2 85 96 162 169 279 241 281 374 455
Total 305 363 454 507 614 548 627 826 935

(Source: IRP web site http://www.sdccd.net/research/student outcomes/07 Degree Trends-Miramar.pdf)

! Includes Associate in Arts and Associate in Science degrees.

2 Includes Certificates of Achievement (30 or more units) and Certificates of Completion (less than 18 units). These
two types of certificates were combined since MIS did not distinguish between the two until October 2000.

indicates that Miramar has shown a steady increase in Doc.# 1.5). This increase may be due in part to the
transferring students to the universities. increase in certificates created in the mid to late

1990s. Dramatic increases in associate degrees
Degrees and certificates granted to Miramar College awarded may also be attributed to steady growth in
students over the 10-year period indicate a dramatic student enrollment throughout the last several years;
increase in the number of associate degree and in addition, college counselors have worked tirelessly
certificates awarded (7rends: Student Qutcomes, with students in identifying educational objectives and

First-time Freshmen Term-to-Term Persistence Rate by Educational Objective!

. - Fall Semesters
Object

jective 1992 1993 1994 1995 1996 1997 1998 1999 2000 2001
Transfer 67.0% | 78.7% | 75.1% | 74.3% | 71.4% | 69.3% | 73.8% | 65.3% | 69.0% | 66.9%
AA Degree/Certificate 58.7% | 60.4% | 63.1% | 66.7% | 52.2% | 67.5% | 61.0% | 62.0% | 48.5% | 55.7%
Other 51.5% 51.8% 47.1% 48.9% 49.7% 42.6% 40.6% 45.0% 42.7% 44.2%
Unknown 2 46.9% | 65.7% | 68.0% | 66.7% | 68.8% | 50.0% | 58.3% | 52.6% | 63.6% | 70.8%
Undecided 652% | 52.8% | 64.1% | 60.3% | 61.8% | 55.7% | 59.8% | 54.5% | 59.6% | 56.5%
Total Rate 59.5% | 63.0% | 63.5% | 62.7% | 61.2% | 58.3% | 60.2% | 57.2% | 58.7% | 58.5%

(Source: IRP web site http://www.sdccd.net/research/student_outcomes/06_Persistence Trends-Miramar.pdf)

! Data is based on fall-to-spring persistence.
2Not included ass a separate plot in the above chart.

developing plans that assisted students in completing students. Nearly 59% of students persisted from fall to
their educational goals in a timely manner. spring 2001, compared to about 60% in 1992 (Trends:
Student Outcomes, Doc. # 1.5). That rate was higher
Over a 10-year period, Miramar College was for students with an educational objective to transfer,
consistent in terms of its persistence rates among with about 67% persisting in both 1992 and 2001.

Term Retention Rate by Enroliment Status

Enrollment Status Fall Semesters

1993 1994 1995 1996 1997 1998 1999 2000 2001 2002
Continuing 83.3% 88.4% 85.2% 74.9% 82.9% 86.3% 85.8% 85.3% 84.5% 86.4%
Returning Transfer 88.0% 88.7% 88.0% 83.8% 89.6% 86.8% 91.5% 87.3% 87.4% 84.4%
Returning 82.1% 82.6% 82.4% 81.6% 90.5% 88.2% 86.1% 84.6% 89.5% 84.6%
First-time Freshmen 84.5% 83.9% 80.3% 81.9% 80.4% 82.6% 81.8% 84.4% 82.2% 85.9%
First-time Transfer 86.7% 85.3% 82.6% 84.3% 82.8% 83.0% 80.4% 79.7% 80.1% 78.2%
Current High School 12 NA 87.3% 91.5% 81.4% 82.5% 81.5% 76.7% 83.3% 82.0% 86.7%
Unknown 90.9% 90.2% 94.6% 92.2% 87.4% 91.1% 88.5% 80.9% 82.1% 87.0%
Total Rate 84.1% 87.1% 84.8% 77.8% 84.2% 85.8% 85.1% 83.0% 84.6% 85.1%

(Source: SDCCD Fact Book 2002)

'NA - Current high school students not included in database.
*Not included as a separate plot in the above chart.

Over a 10-year period, Miramar College was a given semester in 2001, compared to a rate of 83%
consistent in terms of its retention rates among in 1992 (SDCCD Fact Book 2002, Doc. # 1.6). That
students. About 85% of students were retained within rate remains consistent across the board regardless of

enrollment status.
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Successfull Course Completion Rate in Basic Skills English by Enroliment Status * 23

Fall Semesters 1992 to 1996
Enrollment Status 1992 1993 1994 1995 1996
Total % Total % Total % Total % Total %

Enrolled | Success | Enrolled | Success | Enrolled | Success | Enrolled | Success | Enrolled | Success
Continuing 65 61.5% 49 51.0% 82 68.3% 100 56.0% 125 56.8%
Returning Transfer 0 0.0% 1 100.0% 2 50.0% 2 50.0% 1 100.0%
Returning 7 57.1% 8 62.5% 8 25.0% 11 45.5% 20 75.0%
First-time Freshmen 61 55.7% 63 60.3% 62 53.2% 51 52.9% 68 50.0%
First-time Transfer 11 63.6% 10 60.0% 21 85.7% 8 50.0% 18 33.3%
Current High School NA NA NA NA 0 0.0% 0 0.0% 2 0.0%
Unknown 1 0.0% 6 100.0% 2 50.0% 3 100.0% 5 80.0%
Total Rate 145 58.6% 137 59.1% 177 62.7% 175 54.9% 239 54.8%

Fall Semesters 1997 to 2001
Enrollment Status 1997 1998 1999 2000 2001
Total % Total % Total % Total % Total %

Enrolled | Success | Enrolled | Success | Enrolled | Success | Enrolled | Success | Enrolled | Success
Continuing 125 52.0% 103 49.5% 98 55.1% 82 50.0% 90 55.6%
Returning Transfer 0 0.0% 1 100.0% 3 100.0% 1 0.0% 1 0.0%
Returning 10 50.0% 24 66.7% 20 30.0% 10 40.0% 16 43.8%
First-time Freshmen 55 54.5% 52 55.8% 89 49.4% 51 56.9% 68 45.6%
First-time Transfer 21 71.4% 25 44.0% 9 88.9% 14 35.7% 8 25.0%
Current High School 0 0.0% 2 50.0% 1 0.0% 2 100.0% 3 100.0%
Unknown 1 0.0% 3 66.7% 3 0.0% 1 100.0% 0 0.0%
Total Rate 212 54.2% 210 52.9% 223 51.6% 161 50.9% 186 50.0%

(Source: Institutional Research and Planning web site

http://'www.sdccd.net/research/student _outcomes/03_Successful Course BSE_Trends-Miramar.pdf)

! Course enrollment data includes dulicated counts of students, e.g., a student enrolled in five courses represents five enrollments.
2English 50 (English Review - Writing) and English 55 (Reading Review) constitute Basic Skills English.

3 Only categories with 50 or more enrollments, in at least five or more years, are plotted in the above chart.

4NA - Current high school students not included in database.

Over a 10-year period, Miramar College dropped completed basic skills English, compared to about
in successful course completion rates in basic skills 59% in 1992 (Trends: Student Outcomes, Doc. # 1.5).
English. In 2001, 50% of students successfully

Successfull Course Completion Rate in Basic Skills Math by Enroliment Status % %3

Fall Semesters 1992 to 1996
Enrollment Status 1992 1993 1994 1995 1996
Total % Total % Total %% Total % Total %

Enrolled | Success | Enrolled | Success | Enrolled | Success | Enrolled | Success | Enrolled | Success
Continuing 54 74.1% 51 72.5% 63 47.6% 111 65.8% 109 68.8%
Returning Transfer 0 0.0% 0 0.0% 2 100.0% 6 66.7% 2 50.0%
Returning 6 83.3% 7 71.4% 7 42.9% 16 56.3% 17 58.8%
First-time Freshmen 53 69.8% 68 66.2% 85 49.4% 89 73.0% 74 52.7%
First-time Transfer 9 88.9% 8 100.0% 17 88.2% 17 76.5% 19 68.4%
Current High School 4 NA NA NA NA 1 100.0% 3 100.0% 3 66.7%
Unknown 0 0.0% 8 75.0% 3 100.0% 2 100.0% 3 100.0%
Total Rate 122 73.8% 142 71.1% 178 53.9% 244 69.3% 227 63.0%

Fall Semesters 1997 to 2001
Enrollment Status 1997 1998 1999 2000 2001
Total % Total % Total % Total %% Total %%

Enrolled | Success | Enrolled | Success | Enrolled | Success | Enrolled | Success | Enrolled | Success
Continuing 94 52.1% 75 58.7% 81 63.0% 71 63.4% 81 67.9%
Returning Transfer 2 50.0% 7 14.3% 1 100.0% 2 50.0% 3 100.0%
Returning 12 66.7% 15 53.3% 9 33.3% 7 57.1% 18 61.1%
First-time Freshmen 83 63.9% 56 64.3% 54 51.9% 82 70.7% 75 60.0%
First-time Transfer 21 85.7% 28 60.7% 14 64.3% 13 61.5% 14 64.3%
Current High School 4 75.0% 3 33.3% 1 0.0% 1 100.0% 0 0.0%
Unknown 1 100.0% 1 100.0% 3 100.0% 3 100.0% 3 66.7%
Total Rate 217 61.3% 185 58.4% 163 58.3% 179 67.0% 194 64.4%

(Source: Institutional Research and Planning web site

http.://'www.sdccd.net/research/student _outcomes/04_Successful Course BSM_Trends-Miramar.pdf)
! Course enrollment data includes dulicated counts of students, e.g., a student enrolled in five courses represents five enrollments.

2Math 32 (Fundamentals of Mathematics) and Math 35 (Prealgebra) constitute Basic Skills Math.
* Only categories with 50 or more enrollments, in at least five or more years, are plotted in the above chart.
#NA - Current high school students not included in database.

Over a 10-year period, Miramar College dropped completed basic skills Math, compared to about 74%
in successful course completion rates in basic skills in 1992 (Trends: Student Outcomes, Doc. # 1.5).
Math. In 2001, about 64% of students successfully
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STUDENT
LEARNING
OUTCOMES

In September 2000, Miramar College began
participating in the League for Innovation 21* Century
Learning Outcomes Project. The goal of the project

is to review and refine the learning outcomes that
were initially identified at a national level and were
refined locally at each campus to reflect campus focus.
During 2000-01, the campus adopted five institutional
learning outcomes: communication, critical thinking,
global awareness, information management, and
personal and professional development. In 2002-03,
the campus developed and began to implement at the
institutional level methods of assessing curriculum
content directed toward these outcomes. The current
model measures student exposure to curriculum
designed to increase student mastery of these
outcomes. Course syllabi in most general education
classes and several programs have been assessed to
identify learning outcomes and activities that relate
directly to the five core learning outcomes.

Coupled with the institutional learning outcomes,
Miramar College also has been working on
developing course and program learning outcomes
for each course and program offered at the college.
Using funds as outlined in the Title III grant for
faculty development, the activity director has been
working to collect applications from interested faculty
for the development of course and program learning
outcomes. Currently, 22 programs have submitted
applications, accounting for approximately 42% of
all programs offered at the college. Faculty who
submit applications will receive training as well as
literature on student learning outcomes. The Title
[T Strengthening Institutions Program will support
the development of course and program learning
outcomes for 100% of all courses and programs
offered at Miramar College by September 2008.

SUPPORTING
DOCUMENTATION
FOR INTRODUCTION

I.1

1.2

I3

1.4

SANDAG Cities/County Forecasts- 2003

SANDAG Cities/County Forecasts-
I-15 North Corridor

SANDAG Census 2000 Profile

SDCCD Fact Book 2003

ACRONYMS AND ABBREVIATIONS USED IN
INTRODUCTION

MCAS Marine Corp Air Station

PLACe Personal Learning Assistance Center

SANDAG

San Diego Association of Governments

SDCCD San Diego Community College District

SDSU  San Diego State University

Common College Documentation (C.XX) is listed in the
INDEX at the end of the report.
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ABSTRACT OF
THE REPORT

Meeting or exceeding standards of good practice

for Miramar College’s students, community, and
employees is a goal held by all. Miramar’s students—
and the quality of their learning experiences—are the
center of the decision-making process at all levels.

At the institutional level, the college assesses success
in meeting that goal by consciously and formally
developing and implementing actions that measurably
improve the college’s capacity to meet its students’
needs.

Strategic planning is an integrated, cyclical process
where goals emanate from structured needs
assessment of students and community members

and where the college continually and formally
measures and reflects on its progress. Miramar
College regularly reviews the critical institutional
achievement indicators identified in its “Report Card”
as well as the student success data it receives from
the San Diego Community College District. The
college also develops additional or new approaches
to its work based on that review, and it continually
reviews the goals and strategies themselves to ensure
their relevance, motivational incentive, and efficiency.
Miramar College keeps the campus community fully
informed and involved in all steps of this strategic
planning process.

At the department and office level, however, Miramar
College still has steps to take to implement the cycle
of evaluation, planning, and improvement. Severe
budget cuts have caused reductions in the number

of faculty and staff available to do the day-to-day
operational planning and work to provide students
with a quality educational experience. At the same
time, the college has almost doubled its FTES and
student head count over the past five years. Meeting
the needs of so many more students in a quality

way, with fewer staff and a significantly reduced
budget, has perhaps resulted in more “doing” and less
“reflecting” on day-to-day practices than the college
would like. However, having instituted the evaluation,
planning, and improvement level at the institutional
level, and having involved so many Miramar faculty
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and staff in the ongoing strategic planning process,
the college is confident that in the years to come this
approach will increasingly permeate planning and
action at all levels. When the next Strategic Plan is
constructed, particular attention will be placed on
integrating assessment and improvement systems at
the department and program level.

Miramar College has taken solid steps to identify
and measure student learning outcomes. Participation
in the League for Innovation’s Twenty-first Century
Learning Outcomes Project provided the impetus and
then the momentum for a cross-institutional team of
faculty and administrators to develop and promote

an innovative and exciting approach to measuring
student learning outcomes and a plan to expand this
activity to all courses, programs, and disciplines in
the college over the next few years. Miramar’s new
Title III Project will expand and systematize the
assessment of student learning outcomes in ways

that integrate student learning outcomes with student
educational planning; it will also expand and refine
the college’s curriculum and course schedules.
Conversations about how important it is to measure
student achievement—and to make changes in
teaching and learning approaches when improvement
appears needed—are threaded through presentations
and workshops at Miramar; several faculty have
emerged as state leaders in this arena. Miramar
College has made a solid start in demonstrating how
the college’s staff, organizational structure, resources,
and communication are integrally tied to improving
student learning outcomes.

Miramar College is known locally for involving all
who work and learn at the college in decision-making,
planning, and evaluation. The college’s governance
structures foster involvement, honest and fearless
communication, and consensus. Reflecting not only
on its many successes but also on its challenges is
integral to the College Executive Council agenda,
college forums and workshops, and meetings. The
same honesty and openness maintained within the
college extends to the way in which the college
presents itself to external stakeholders and local
communities. In many meetings each year, Miramar
provides opportunities for community members,
business and industry partners, and students to give
feedback, and the college relies on that feedback to
continually improve its service. Miramar’s reputation
for straightforward, truthful representation of its
strengths, weaknesses, and needs is critical to drawing
students and community to the college.



Additionally, Miramar College maintains a strong and
public regard for equity and diversity, and the college
frequently engages in dialogue about these topics.
Treating everyone with respect, utilizing inclusive
teaching methods, and providing clear avenues for
participation in decision-making are critical principles
for Miramar College.

With so many students turning to Miramar College
at a time of reduced finances, with a campus that is
just beginning to construct long-needed buildings
to accommodate students in a quality learning
environment, and with exceptionally lean staffing,
Miramar College will face many challenges in the
years to come. The fact that the college is strongly
focused on student learning and achievement, that
its organizational culture is open and allows all to
contribute to setting and meeting its goals, and that
the college has made a solid start on formal systems
of assessment, planning, and improvement means
Miramar will continue to serve its students with
quality learning experiences in the years to come.
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TIME LINE FOR
ACCREDITATION
SELF STUDY

FALL 2000

Accreditation Liaison Officer and Co-Chairs
Appointed

Midterm Report Completed and Sent to

Accreditation Commission

SPRING 2001

Student Satisfaction Survey Developed

FALL 2001

Conduct Student Satisfaction Survey and
Other Research

SPRING 2002
ALO attended New Standards Workshop

Steering Committee Formed

Standard Committee Co-Chairs Assigned
Standard Committee Members Selected
Self Study Steering Committee Meeting

District Research Accreditation Meeting

FALL 2002
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Faculty and Staff Survey developed
Local Accreditation Standards Workshop
Self Study Steering Committee Meeting

Continue Student Satisfaction Surveys and
other research

Email Update to Campus

SPRING 2003

FALL

Dr. Darlene Pacheco Duty Day Presentation
District Research Accreditation Meeting
Self Study Steering Committee Meeting
Standard Committee Meetings

Draft of Description

2003
Self Study Update Presentation to College

District Research Accreditation Meeting
Board of Trustee Accreditation Study Session
Accreditation Website development

Self Study Steering Committee Meeting
Standard Committee Meetings

Final Draft of Description

Draft of Self Evaluation

SPRING 2004

Duty Day Accreditation Presentation/Update
to College



Accreditation Website Construction
Final Draft of Self Evaluation
Draft of Planning Agenda

Email Update to College

Final Draft to College Community
Campus Accreditation Forums

Presentation to Board of Trustees

JULY/AUGUST 2004
Self Study to Printers

Self Study Report Mailed to Accreditation
Commission

Accreditation Website Finalized

Prepare for Team Visit

SEPTEMBER 2004

Preparation for Team Visit

OCTOBER 2004

Preparations for Team Visit Complete
October 5-7, 2004 Team Visit

Update Email to College
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ORGANIZATION
FOR THE
SELF STUDY

Accreditation Liaison Olfficer:
Kathy Doorly*

STANDARD 1I:
INSTITUTIONAL MISSION
AND ASSESSMENT OF
EFFECTIVENESS

Standard Coordinator: Bob Garber*

A. MISSION
Co-Chairs: Sandi Trevisan*
Otto Dobre*

Steve Adams, Julianna Barnes, Jodi Corliss,
Ray Quon, Nestor Lacbain, Mary Hart,
Kathy Fox, Kandice Walker, Greg Newhouse,
Akhila Rao

B. IMPROVING INSTITUTIONAL
EFFECTIVENESS
Co-Chairs: Bob Henderson*
Wheeler North*

Sandy Rosalia, Joyce Allen, Thu Nguyen,
Kimi McSwain, Dave Abad, Bob Garber,
Sandi Trevisan, Mary Lee Meiners,
Wayne Sherman, Cherry Lapis, Peggy
Manges, Pat Keir

STANDARD IlI:
STUDENT LEARNING PROGRAMS
AND SERVICES

Standard Coordinator: Pam Deegan*

A. INSTRUCTIONAL PROGRAMS
Co-Chairs: Mary Bernard*
Lisa Brewster*

April Koch, Carol Murphy, Diane Glow,
Virginia Naters, Stacey McDaniel,
Mary Lee Meiners, Yolanda James,
Helen Webb, Francine McCorkell,
Sandra Slivka, Wheeler North
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B. STUDENT SUPPORT SERVICES
Co-Chairs: Julianna Barnes*

Susan Scott*

Bob Arend*

Rich Halliday, Kirk Webley, Kare Furman,
Bernice Reyes, Kandice Walker, Nemie
Capacia, Alex Cuatok, Dave Abad

C. LIBRARY AND LEARNING SUPPORT
SERVICES
Co-Chairs: Judy Baker*
Sandra Pesce*

Eric Mosier, Mary Hart, Bonnie Swingle, Tom
Meccia, Diana Fink, Marie McMahon, Carol
Reagan, Glenn Magpuri, David Dye, Edmond
Nobel, Maria Goode, Virginia Naters

STANDARD IlII:
RESOURCES

Standard Coordinator: Peggy Manges*

A. HUMAN RESOURCES
Co-Chairs: Peggy Manges™
Joan Thompson*

Joyce Williams, Bill Puett, Judy
Patacsil, Diana Fink, Sandy Smith,
Francine McCorkell

B. PHYSICAL RESOURCES
Co-Chairs: Greg Newhouse*
Mike McPherson*

Larry Cooke, Virginia Naters, Dorothy
Simpson, Tim Riley, Jim Lewis, Mike
Charles, Kevin Petti, Tom Longfellow,
Tom Davenport

C. TECHNOLOGY RESOURCES
Co-Chairs: Judy Baker*
Bob Fritsch*

Rechelle Mojica, Debbie Wright, Jessica
Ruvalcaba, Mary Kingsley, Kurt Hill,
Matthew Kelton, Alice Nelson

* Self Study Steering Committee



D. FINANCIAL RESOURCES
Co-Chairs: Greg Newhouse*
Mary Meiners*

Channing Booth, Dan Wilke, Edith Pollack,
Jennifer Nickles, Kevin Alston, Sandra
Slivka, Joan Thompson, John Couture, June
Scopinich, Katinea Todd, Mary Benard

STANDARD IV: LEADERSHIP
AND GOVERNANCE

Standard Coordinator: Patricia Keir*

A. DECISION-MAKING ROLES AND
PROCESSES
Co-Chairs: Susan Schwarz*
Diane Glow*

Wheeler North, Kimi McSwain, Larry Pink,

Sandi Trevisan, Jennifer Nickles, Sandra
Slivka, Tonya Blakesley

B. BOARD AND ADMINISTRATIVE
ORGANIZATION
Co-Chairs: Jim Palmer*
Mary Meiners*

Margaret Hodges, Reggie Boyd, Rick Cassar,
Bob Bacon, Brian Hughes, Josie Lopez
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STUDENT AFFAIRS/MATRICULATION

1.00 Dean
Pos 009763 - J Barnes

1.00 Senior Clerical Assistant

Pos 010232 - J Clark
E—

COLLEGE PRESIDENT

STUDENT SERVICES

Administers student development programs
including: Matriculation, Student Affairs

and relations with school programs

STUDENT HEALTH SERVICES

Administers Admissions/Records, Counseling, DSPS,
CARE/EOPS, Financial Aid, Placement, Veterans and
Assessment and Career/Transfer Center Programs,

student development and tutoring services.

1.00 Vice President Student Services
002757 B Garber

SECRETARIAL/CLERICAL SUPPORT

SCT CAMPUS LIAISON

Provides health services to students.

.45 Medical Office Assistant
Pos 010176 - VACANT

JOB PLACEMENT

Responsible for job placement, job

Provide secretarial support to Vice President
Student Services.

Coordinates Campus Planning and support

for computing services

1.00 Administrative Secretary
Pos 001160 - E Pollack
1.45 Clerical Assistant
Pos 001332 - G Mata
Pos 010332 -VACANT (45)

J. Hecksel

development and coordination of work
experience.

1.00 Placement Officer
Pos 010397 - J H:nkinson

STUDENT SUPPORT SERVICES PROGRAM

Responsible for the overall development and

DISABLED STUDENTS PROGRAM AND SERVICES (DSPS;

Responsible for coordinating programs for students with
ilities including it, counseling, special

ADMISSIONS & RECORDS

implementation of the TRIO/Student Support
Services Program.

1.00 Student Support Services Officer
Pos 010924 - A Cuatok
1.00 Student Services Assistant
Pos 010925 - A Frazier
——

TRANSFER CENTER

Responsible for transfer activities on campus.

1.00 Transfer Center Director/Counselor
Pos 010933 - VACANT

0.40  Student Services Assistant
Pos 010330 - VACANT

Responsible for admissions, registration,
residency status and records for all
enrolled students.

1.00 Student Services Supervisor Il
Pos 004041 - D Andras

1.00 Student Services Supervisor |
Pos 010111 - K Furman

1.00 Student Services Technician
Pos 001986 - K Wan

2,00 Senior Student Services Assistant
Pos 007429 - L Rinderle
Pos 900005 - K Burke

2.20 Student Services Assistant
Pos 002339 - VACANT
Pos 010346 - VACANT (.40)
Pos 010348 - VACANT (.40)
Pos 010349 - VACANT (.40)

classes and high tech center.

3.00 Counselor
Pos 009369 - K Doorly
Pos 010106 - S Smith
Pos 010612 - K Walker
1.00 Alternative Media/High Tech Specialist
Pos 010866 - R Mojica
1.00 Clerical Supervisor
Pos 010940 - J Williams
1.00 Senior Student Services Assistant
Pos 009787 - VACANT
1.00 Student Services Assistant
Pos 010868 - VACANT

EXTENDED OPPORTUNITIES PROGRAMS (EOPS)

Responsible for services for the EOPS Students.

1.60 Counselor
Pos 001682 - J Thompson (.60)
Pos 010107 - B Reyes

1.00 Student Assistance Tech-EOPS
Pos 002698 - K McSwain

COUNSELING

Responsible for counseling, testing, orientation,
academic placement, and evaluation services
for students.

EVALUATIONS

Provide evaluation services for student
transcripts and records.

7.40 Counselors
Pos 001682 - R Cassar
Pos 002562 - M Hollman
Pos 008479 - J Thompson (.40)
Pos 008481 - R Gray
Pos 008596 - VACANT
Pos 008597 - L Nunn
Pos 010184 - J Patacsil
Pos 011161 - M Gonzalez
2.00 Senior Student Services Assistant
Pos 007075 - T Johnston
Pos 008541 - VACANT
1.45 Student Services Assistant
Pos 010399 - E Atkinson

2.00 Evaluator
Pos 000940 - T Nguyen
Pos 010398 - R Boyd

1.00 Senior Student Services Assistant
Pos 009362 - A Nelson
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THE PLACe

FINANCIAL AID/VETERANS

Personal Learning Assistance Center, one
to one peer tutorial/learning center and
Invest Lab.

Responsible for Financial Aid and Veterans
programs. Determining student eligibility for
benefits.

1.00 Instructor
Pos 001666 - D Fink
1.00 Instr Lab Tech/Learning Resources

Pos 010337 - S Rosalia

1.00 Financial Aid Officer
Pos 002004 - J Permetti

3.00 Student Assistance Tech-Fin Aid
Pos 008646 - D Hollis
Pos 009761 - L Pham
Pos 011213 - VACANT

2,00 Senior Student Services Assistant
Pos 002598 - H Hutson
Pos 003481 - S Aquino

2.00 Student Services Assistant
Pos 010328 - C Barlolong (.45)
Pos 010329 - T Le (.45)
Pos 011224 - C Barlolong (.55)
Pos 011225 - VACANT (.55)
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VICE PRESIDENT
INSTRUCTION

SCHOOL OF ARTS & HUMANITIES

Administers the instructional programs for the
Departments of Humanities, English, Communications,
Social and Behavioral Sciences

1.00 Dean
Pos 000104 - R Henderson

SECRETARIAL SUPPORT

Provides secretarial support to the
Dean.

1.00 Senior Secretary
Pos 001779 - J Allen

ENGLISH, COMMUNICATION AND FOREIGN

LIBERAL ARTS DEPARTMENT LANGUAGES DEPARTMENT

Responsible for instruction in Art, Music, Humanities,
Philosopy, Phsychology, Sociology, Anthropology, Personal

Responsible for instruction in English, Foreign Language,
Jornalism & Speech.

Growth, DSPS, Education, History, Political Science,
Geography, Ethnic Studies. 14.00 Instructors

13.00

Instructors

Pos 000320 - Smith, W
Pos 002494 - VACANT
Pos 007290 - Lee

Pos 007862 - Koch
Pos 007867 - Stewart
Pos 007869 - Jay

Pos 007870 - Arend
Pos 007871 - Blenis
Pos 007872 - Halliday
Pos 008172 - Guleff
Pos 008173 - Naters
Pos 008175 - VACANT
Pos 008177 - Scott
Pos 008189 - Gross

Pos 000033 - Carrier
Pos 000198 - Fritsch

Pos 001580 - Ort

Pos 002120 - VACANT
Pos 002885 - Schilz

Pos 006081 - Meiners
Pos 007864 - McPherson
Pos 007865 - Scopinich
Pos 007868 - Puett

Pos 008170 - Coppedge
Pos 008174 - Booth

Pos 008176 - Coons

Pos 008182 - VACANT
Pos 010871 - Ghaffari-Samai
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VICE PRESIDENT
INSTRUCTION

SCHOOL OF TECHNICAL CAREERS AND WORKFORCE
INITIATIVES

Administers the Instructional progress for the Department of
Automotive/Diesel,Aeronautics/Aviation, Child Development,
and Work Experience.

1.00 Dean
Pos 010610 - M Benard

SECRETARIAL/CLERICAL SUPPORT

Provides secretarial support to the Dean.

ADV TRANSPORTATION TECHNOLOGY

1.00 Senior Secretary
Pos 000592 - K Todd

Responsible for providing a forum for
information, education and training in
Intelligent Transportation Systems
including alternative fuels.

1.00 Restricted Assoc. Dean/Proj. Manager
Pos 010108 - G Newhouse

AVIATION/AUTO/DIESEL/CHILD DEVELOPMENT
DEPARTMENT

Responsible for the instrucion in Aviation, Auto and Diesel
Technology and Child Development and the operation of the
Child Development Center.

15.00 Instructors
Pos 000142 - P Chlapecka
Pos 000646 - S Nalven
Pos 000721 - J Shablow
Pos 000751 - W North
Pos 000864 - D Willkie
Pos 001534 - J Lewis
Pos 001670 - L Pink
Pos 001810 - VACANT
Pos 002542 - Y Quon
Pos 002592 - V Goodman
Pos 002874 - J Weber
Pos 005064 - VACANT
Pos 006327 - VACANT
Pos 007876 - S Adams
Pos 007879 - P Elias
1.00 Instr. Asst./Aviation
Pos 000158 - A Davis
1.00 Instr. Lab Tech/Auto
Pos 001066 - J Buckner
2.75 Instr. Asst./Auto
Pos 008328 - VACANT (.75)
Pos 011253 - K Moran
Pos 011208 - VACANT
2.85 |Instr. Lab. Tech./Child Dev.
Pos 007692 - E Sapien
Pos 009807 - C Marquez
Pos 010449 - C McMullin (.85)
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TITLE Il GRANT

Committed to strengthening student retention and success
through the development and improvement of academic
programs, student services and facutly development.

1.00 Program Activity Manager, Restricted
Pos 011201 - L Brewster

.60 Student Education Planning Coordinator
Pos 011202 - VACANT

.40 Grant Coordinator
Pos 011201 - S Valery

1.00 Senior Secretary
Pos 011205 - VACANT
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SAN DIEGO
COMMUNITY
COLLEGE

DISTRICT

CITY COLLEGE,
MESA COLLEGE AND
MIRAMAR COLLEGE

Delineation of Functions
Map of District and College
Organization

Following is a delineation of the areas of functional
responsibility between the district office and colleges
within the San Diego Community College District:
City College, Mesa College and Miramar College.
[Refer to Standard IV for evaluation of functions.]

Functions that are the responsibility of the district are
intended to provide for efficiency and continuity of
services. Functions that are statutorily required are
also provided by district operations. The provision

of educational programs, student support services,
staff development, direct campus operations, and
various ancillary functions are the responsibility of the
colleges.

[Note that the district has a significant adult
continuing education program through Centers for
Education and Technology (CET), serving more than
50,000 students. The program operates in a similar
relationship to district operations, as does the colleges.
Since CET is separately accredited, it will not be
included in this map for clarity purposes. The district/
college functions are described below.]

. BOARD POLICY & ADMINISTRATIVE
REGULATIONS

BOARD OF TRUSTEES

The Board of Trustees is responsible for establishing
policies and procedures that govern all activities
related to conducting the business of the district

and the colleges. Development and review of
policies and procedures are collegial efforts
involving a variety of shared governance groups.

For policies and regulations that affect academic

and professional matters, the Board relies primarily
on the academic senates; on matters defined as
within the scope of bargaining interests, the Board
follows the requirements of negotiations. For
administrative matters, the Board relies primarily on
the recommendations of staff with input from various
constituencies in the development process. The
general public may comment at public board meetings
on any policy consideration before the Board.
(Reference Board Policy 1001).

e CHANCELLOR

The Chancellor is the Chief Executive Officer for the
district and is responsible for the administration of
the district in accordance with the policies established
by the Board. The execution of all decisions made by
the Board concerning operations of the district is the
responsibility of the Chancellor.

* PRESIDENTS

The President is the Chief Administrative Officer of
the college of assignment. The President reports to
the Chancellor. The President is responsible for the
total college program and provides leadership and
coordination for the college community.

. BUDGET DEVELOPMENT

DISTRICT - ASSISTANT CHANCELLOR,
BUSINESS SERVICES

COLLEGES - DIRECTOR OF
ADMINISTRATIVE SERVICES, ACADEMIC
SENATE PRESIDENTS

The Board of Trustees delegates budget development
to the district administration, under the leadership

of the Assistant Chancellor, Business Services.
While the Board retains its fiduciary responsibility
for fiscal oversight, the district office is responsible
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for establishing and maintaining the budget in
consultation with the colleges. The process for budget
development is established in a collaborative manner.
A formula for the distribution of funds to the colleges
and other district entitles has been established through
a participatory process. Once funds are distributed,
the colleges and administrative departments are
responsible for the expenditure of funds within the
constraints of state and federal laws.

. CAFETERIA/BOOKSTORE (ABSO)

DISTRICT - ASSISTANT CHANCELLOR,
BUSINESS SERVICES

COLLEGES - DIRECTOR OF
ADMINISTRATIVE SERVICES

The cafeteria and bookstore are managed as a separate
entity of the district - the Auxiliary Business Services
Organization (ABSO). ABSO is the responsibility

of the Assistant Chancellor, Business Services. All
cafeteria and bookstore operations are managed
centrally and have indirect consultative relationships
with the colleges.

. CENTRALIZED COMPUTER SERVICES
AND SUPPORT (INFORMATION
TECHNOLOGY)

Most centralized IT support is provided under a
contract with Systems and Computer Technology
Corp. (SCT). With a few exceptions, this organization
provides support for the District’s administrative
computing, networking/telephony, data center
operations, web services, desktop computing, and help
desk. (Application support for the District’s library
and finance systems are provided under contract

by the respective vendors of those products.) SCT
provides desktop support for all District faculty and
staff computers, and for instructional labs in the non-
credit program. Support for instructional labs in the
colleges is provided primarily by technicians reporting
directly to the colleges, with supplemental support
from the colleges’ resident SCT technicians.

The Executive Director of Information Technology is
an employee of SCT; however, he is also a member
of the Chancellor’s Cabinet and of the Information
Technology Council.
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. EQUAL OPPORTUNITY/DIVERSITY/
DISCRIMINATION COMPLAINT
INVESTIGATION

DISTRICT - DIVERSITY AND EEOC
COMPLIANCE MANAGER

COLLEGES - SITE COMPLIANCE
OFFICER

The Diversity and EEOC Compliance Manager is
responsible for legal mandates related to compliance
and the hiring process. EEOC reports are the
responsibility of the district office. Discrimination
complaint investigations and resolutions are also the
responsibility of the district office in consultation with
the site compliance officer on each campus. The site
compliance officer is the first responder to complaints
and issues on campus and may resolve certain
complaints as appropriate.

. FACILITIES AND PLANNING

DISTRICT - ASSISTANT CHANCELLOR,
FACILITIES MANAGEMENT

COLLEGES - DIRECTOR OF
ADMINISTRATIVE SERVICES

The district administration has responsibility

for procurement, construction, maintenance and
operations of all district facilities. The Assistant
Chancellor of Facilities Management coordinates
contracts, leases, facilities planning, construction and
maintenance and operations. The district uses the
consultation process to provide broad participation in
the planning of all facilities to ensure campus needs
are met. The colleges develop facilities plans that
reflect the educational and student support needs of
the institutions. These plans form the basis for master
planning and facilities development in the district.

COLLEGE POLICE
DISTRICT - CHIEF OF POLICE

Campus safety and parking operations are the
responsibility of the district office. The College
Police Department is a centralized operation reporting
to a Chief of Police who reports to the Assistant
Chancellor, Facilities Management. The Police
Department includes a central dispatch for emergency
operations. Resources are deployed to the colleges,
centrally, with twenty-four hour coverage, seven (7)
days a week.



. FISCAL OVERSIGHT

DISTRICT - ASSISTANT CHANCELLOR,
BUSINESS SERVICES

COLLEGES - DIRECTOR OF
ADMINISTRATIVE SERVICES

The district carries out the primary responsibility for
administering policy and procedures related to the
expenditure of funds and has full audit compliance
responsibility. Once a budget is defined and approved
by the Board, the colleges have autonomy in
determining campus expenditures so that they can
fulfill the college mission. The district is responsible
for the annual audit and works with the colleges to
ensure that revenue and expenditure management
conforms to good accounting practices and statutes.
The district office provides for central coordination
of purchasing, accounting, grants and contract
management and accounts payable activities. The
district is fiscally independent.

. GOVERNMENT AND PUBLIC
RELATIONS

DISTRICT - DIRECTOR, PUBLIC
INFORMATION AND GOVERNMENT
RELATIONS

COLLEGES - INFORMATION OFFICER

The district has substantial need to work with city,
county, state, and federal agencies and representatives
that interact with the needs of the district. The
Director of Public Information and Government
Relations works directly with the Chancellor to build
partnerships, guide legislative advocacy and maintain
relations with federal, state and local agencies.

Direct assistance has been given to the campuses in
supporting specific initiatives to improve facilities

or enhance public awareness. Each college has a
Public Information Officer who works closely with
the College President and also maintains liaison with
local, city and county organizations, as well as state
and national agencies, to promote public and media
relations and activities for the college.

. INSTITUTIONAL RESEARCH

DISTRICT — ASSISTANT CHANCELLOR,
STUDENT SERVICES

Institutional Research is a central operation reporting
to the Assistant Chancellor, Student Services. The
office consists of a liaison for each college who is
responsible for the specific research, information
and technical needs of the college in addition to

districtwide responsibilities. The liaisons work
directly with college committees and individuals
involved in research and information needs. The
office maintains a comprehensive website and is staff
support to the Board of Trustees.

. INSTRUCTIONAL SERVICES

DISTRICT - ASSISTANT CHANCELLOR,
INSTRUCTIONAL SERVICES

COLLEGES - VICE PRESIDENT OF
INSTRUCTION

Curriculum development and provision of academic
progress is the responsibility of the college Vice
Presidents of Instruction. Curriculum coordination
and oversight, articulation, grants, economic
development and the international education program
are the responsibility of the Assistant Chancellor,
Instructional Services. The curriculum approval
process is facilitated by CurricUNET, an online
decision making tool. In consultation with the colleges
and academic leadership, district administration

in instruction is responsible for compliance with
statute and curriculum alignment across each of the
colleges. This Assistant Chancellor, in consultation
with the Vice Presidents of Instruction, facilitates

the development of each college catalog and all

class schedules. Grant development is a shared
responsibility between the colleges and the district.
This Assistant Chancellor also has oversight
responsibility for categorically funded programs
related to economic development, including
Apprenticeship Programs, Regional Occupational
Programs, VTEA, Tech Prep, and various other grant-
funded career technical programs or projects.

. PERSONNEL SUPPORT

DISTRICT - ASSISTANT CHANCELLOR,
HUMAN RESOURCES

COLLEGES - DIRECTOR OF
ADMINISTRATIVE SERVICES

The Board of Trustees has delegated the Human
Resource responsibilities to the district administration.
The functional responsibilities include negotiations,
contract management, hiring procedures and
processes, worker’s compensation, benefits, employee
records, payroll, legal services and risk management.
The Assistant Chancellor, Human Resources, serves
as the chief negotiator for the district representing the
Board of Trustees. Policy and procedure development
affecting Human Resources is also coordinated
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through this office. Job classifications and descriptions
are maintained by this office for the district. Each
campus and district entity has defined responsibilities
for participating in hiring procedures, staff evaluation,
and contract administration as it relates to supervisory
responsibilities. Payroll is also a collaborative effort
between this office and the Director of Administrative
Services at each college. Legal services related to
personnel issues are coordinated through the Assistant
Chancellor, Human Resources, in consultation with
the Chancellor.

. RISK MANAGEMENT

DISTRICT - ASSISTANT CHANCELLOR,
HUMAN RESOURCES

COLLEGES - DIRECTOR OF
ADMINISTRATIVE SERVICES

Risk management, including worker’s compensation
claims and legal matters related to district operations
are the responsibility of the Assistant Chancellor,
Human Resources. The Risk Management office
works in consultation with the Chancellor’s Cabinet
for all legal matters, as well as the Director of
Administrative Services at each college for worker’s
compensation matters and liability issues.

. STUDENT SERVICES

DISTRICT - ASSISTANT CHANCELLOR,
STUDENT SERVICES

COLLEGES - VICE PRESIDENT OF
STUDENT SERVICES

Student Services program development and operations
are the responsibility of the college Vice President

of Student Services. Policy development and
oversight, program development, student records,
State reporting, State and Federal compliance and
audit and Institutional Research are the responsibility
of the Assistant Chancellor, Student Services. Policy
review and development are coordinated with the
colleges and academic leadership. Administrative
computing related to student services, including
self-service systems (web-based) is also the
responsibility of the Assistant Chancellor, Student
Services, in coordination with the Vice Presidents of
Student Services. Institutional research and data base
management is centralized under the responsibility
of the Assistant Chancellor, Student Services. Legal
services related to students and records are also the
responsibility of this Assistant Chancellor.
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THE FOLLOWING STANDING COLLEGIAL
COUNCILS AND COMMITTEES PROVIDE
A MEANS FOR EFFECTIVE DECISION-
MAKING THROUGHOUT THE DISTRICT.

. BUDGET DEVELOPMENT COMMITTEE

The Budget Development Committee is a
participatory governance committee comprised of
representation from faculty, administrators, staff and
students from the colleges and district office.

The role of the Budget Development Committee is to
make recommendations to the Chancellor’s Cabinet
on districtwide budget issues. The committee does
not address matters that are within the purview of
collective bargaining or personnel matters.

. CHANCELLOR'’S CABINET

The Chancellor’s Cabinet is the executive leadership
body of the district. It consists of the Presidents,
Assistant Chancellors and Director of Information
Technology. Chaired by the Chancellor, the
Chancellor’s Cabinet meets weekly to discuss and
make decisions on policy matters, fiscal operations
and planning, legal affairs and matters of the district.

. COMMUNICATION COUNCIL
(AKA MARKETING COMMITTEE)

Consists of the Governmental Relations Manager,
the District Outreach Officer and Information Officer
from each college and CET.

The role of the Council is to provide recommendations
to the Chancellor’s Cabinet on public information/
relations policy development and implementation,

and to identify and address public relation issues and
identify plans to address issues.

. CURRICULUM INSTRUCTIONAL
COUNCIL

Consists of the Assistant Chancellor of Instructional
Services, the Vice Presidents of Instruction from each
college and CET and Academic Senate representatives
from the colleges and CET.



The role of the Curriculum Instructional Council is to
provide coordination of curriculum, districtwide, to
develop policies and guidelines for improvement of
instruction and to review all procedures and activities
related to instructional programs, districtwide.

. DISTRICT EXECUTIVE COUNCIL

Consists of students, faculty and staff representatives
from each college and CET.

The role of the Council is to review the Board docket
and make recommendations, to share information

on major activities in process throughout the district
and review districtwide matters related to educational
programs and services. The Council does not address
matters within the purview of collective bargaining.

. INFORMATION TECHNOLOGY

Consists of the Assistant Chancellor, Instructional
Services; Executive Director, SCT; one representative
from each college from management, classified, and
academic senate; and one representative from each of
the following three councils: Management Services,
Instructional, and Student Services.

The Information Technology Council reports to the
Chancellor’s Cabinet and consists of members who
meet to review, monitor, and recommend policies,
procedures, and practices relating to the needs,
uses, resources allocations, and information control
measures for information technology, districtwide.

. MANAGEMENT SERVICES COUNCIL

Consists of representation from each of the
district administrative offices and the Director of
Administrative Services from each college and CET.

The role of the Council is to review matters and make
recommendations to the Chancellor’s Cabinet related
to business services, human resources and facilities
policy development and implementation. The Council
does not address matters that are negotiable.

. STUDENT SERVICES COUNCIL

Consists of the Assistant Chancellor of Student
Services, the Vice President of Student Services from
each college and CET, and a representative of the
Academic Senate from each college and CET.

The role of the Council is to develop, review, monitor
and maintain all student services policies and
procedures, districtwide; and to develop and review
programs and related student services matters.

College

. ACADEMIC SENATE

The role of the Academic Senate is to represent
the college faculty to management at the college
as an integral part of decision-making and
problem resolution. The Academic Senates make
recommendations to the Governing Board on
academic and professional matters outside of
collective bargaining.

. ASSOCIATED STUDENTS

The Associated Student Council is the governing body
of the students that promote and represent the best
interests of the students and the college. It organizes
and directs many student sponsored programs and
activities on campus, as well as provides services,
which are designed to meet the students’ needs.

. CLASSIFIED SENATES

The Classified Senate is a governance organization
that represents the classified staff on matters not
related to collective bargaining. The Classified Senate
is included in the colleges’ participatory governance
councils, holds special events for the staff, and
provides opportunities and forums for the sharing of
information, ideas and concerns.

. PARTICIPATORY GOVERNANCE
COUNCILS

The President’s Cabinet at Mesa College is the
participatory governance council of the institution.
Chaired by the College President, its membership
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includes representatives of the Academic Senate (4),
Senior Administration (4), Classified Senate (2),
Middle Management (1) and Associated Students (2).
The President’s Cabinet is responsible for college
plans, budget development, major decisions, problem-
solving and other matters not related to collective
bargaining.

The function of the President’s Cabinet at City
College is similar to that of Mesa College, but

the membership composition is slightly different.
Membership includes the College President, Senior
Administration (4), Academic Senate Officers (4),
Classified Senate President (1), Middle Management
(1), Associated Students Representative (1), and
Public Information Officer (1).

The Miramar College Executive Council (CEC)

is the College’s primary shared governance body.
Representatives from administration, the Academic
Senate, the Classified Senate, and the Associated
Students deliberate and seek consensus on issues
facing the college; additionally, the CEC orchestrates
the College’s major initiatives in Strategic Planning,
Budget and Planning, Grants and Projects,
Institutional Effectiveness and Learning Outcomes,
among others. The CEC also oversees the work of
the College’s shared governance committees and
facilitates communication among college constituency
groups.

Community Involvement

. AUXILIARY ORGANIZATION

The San Diego Community College Auxiliary
Organization is a 501(c) (3) nonprofit organization.
It undertakes contract education and other permitted
activities that will provide annual direct support to
the District Colleges. Its Board is comprised of the
College Presidents, Academic Senate representatives,
the Student Trustee and district administrators.

. COLLEGE FOUNDATIONS

The College Foundations are 501(c) (3) charitable
organizations that support and advance the educational
and student services provided by the colleges. At each
college, the Foundation Board of Directors includes
both public members and institutional members and
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is the organizational authority for the Foundation. The
Foundations annually raise and distribute funds for
student scholarships and special college projects.

. DISTRICT CORPORATE COUNCIL

The Corporate Council is a group of San Diego’s
leading business professionals who have committed
financial and professional support to the district. The
Corporate Council was created to match the needs of
the business community with the professional team
working to train and educate San Diego’s workforce.
It serves as a forum for the business perspective and
helps the district plan the best educational strategies
for students. There are currently 20 corporate
members.

. PROPOSITION “S” OVERSIGHT
COMMITTEE

The Citizen’s Oversight Committee (COC) was
established as a result of the successful passage

of Proposition “S,” a $685 million bond issue
approved by over 68% of the voters. The committee

is responsible for informing the public concerning

the district’s expenditure of bond proceeds, reviews
those expenditures and ensures that the expenditures
are spent in accordance with the law and the ballot
measure and to prepare and present an annual report of
the activities and expenditures to the Board. The law
requires a minimum of 7 members; 5 of which must
represent specific groups, such as student government,
business organizations, senior citizens’ organization,
taxpayers’ organization and a foundation or advisory
council supporting a college or the district. There are
currently 14 members.

. TRUSTEE ADVISORY COMMITTEES

The role of the Trustee Advisory Councils is to
facilitate communication among citizens, Board
members and educators. Each Trustee appoints his/her
own Council member from the community, subject to
approval by the Board as a whole.
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CERTIFICATION
OF CONTINUED
COMPLIANCE
WITH
ELIGIBILITY
REQUIREMENTS

1. AUTHORITY

Miramar College is authorized to operate as a public
educational institution and to award degrees by the
State of California. Title 5 of the Administrative code
prescribes the structure for offering Associate degrees,
Certificates of Achievement, and Certificates of
Completion.

2, MISSION

Miramar College’s educational mission statement

is clearly defined, adopted, and published by its
Board of Trustees and is appropriate to a degree-
granting institution of higher education. Miramar’s
mission supports its commitment to achieve student
learning: “Our mission is to prepare students to
succeed in a world of dynamic change by providing
an environment which values excellence in teaching,
learning, innovation, and partnerships in a setting that
celebrates diversity.”

3. GOVERNING BOARD

SDCCD Board of Trustees is responsible for the
quality, integrity, and financial stability of Miramar
College and for ensuring that the college’s mission is
being carried out. The board is ultimately responsible
for ensuring that the financial resources of Miramar
are used to provide a sound educational program.
The SDCCD Board of Trustees is of adequate size
and composition to fulfill all board responsibilities.
The board is an independent policy-making body
and is capable of reflecting constituents and public
interest in board activities and decisions. The board
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members adhere to the conflict of interest policy that
assures that those interests are disclosed and that they
do not interfere with the impartiality of governing
body members or outweigh the greater duty to secure
and ensure the academic and fiscal integrity of the
institution.

4, CHIEF EXECUTIVE OFFICER

San Diego Miramar College’s chief executive

officer is Dr. Patricia A. Keir. The Board of Trustees
appointed Dr. Keir the full responsibility for the
college and to administer board policies. Neither

the district chancellor nor the college president

may serve as the chair of the Board of Trustees.

On July 2, 2004, President Keir will assume a new
position as Chancellor for the East lowa Community
College District. Ron Manzoni has been appointed as
Interim President and will assume those duties and
responsibilities for the 2004-05 academic year while a
search for a permanent president is conducted.

5. ADMINISTRATIVE CAPACITY

Miramar College has sufficient staff with appropriate
preparation and experience to provide administrative
services necessary to support its mission and purpose.

6. OPERATIONAL STATUS

Miramar College is fully operational, with most
students actively pursuing the college’s degree
programs.

1. DEGREES

The majority of students attending Miramar College
are enrolled in educational offerings that lead to
degrees. The college assists and evaluates students’
educational goals to ensure that they achieve course
and program objectives and degree requirements.

8. EDUCATIONAL PROGRAMS

Miramar College’s academic and vocational degree
programs are congruent with its mission, are
established from recognized higher education field(s)
of study, are of sufficient content and length, and are
conducted at levels of quality and rigor appropriate
to degrees offered. Students are required to show
evidence of identified achievement outcomes to
complete degrees and certificates. The college’s
degree programs are a minimum of 60 units and two
years in length.



9. ACADEMIC CREDIT

Miramar College awards academic credits in
accordance with Subchapter 9, Standards in
Scholarship, of Title 5 of the California Code of
Regulations.

10. STUDENT LEARNING AND ACHIEVEMENT

Miramar College defines each degree and certificate
program in the college catalog. This definition
includes expected student learning and achievement
outcomes. The college regularly and systematically
assesses that students who complete programs, no
matter where or how long they are offered, achieve the
college’s stated requirements and outcomes.

1. GENERAL EDUCATION

Miramar College’s associate degrees require a
substantial component of general education courses.
SDCCD Policy 1.5.3 defines the general education
requirements and was developed in accordance with
Title 5, Section 55806 for California community
college general education. SDCCD Policy 1.5.3 on
general education courses includes demonstrated
competencies in writing and computational skills
and an introduction to some of the major areas

of knowledge. Miramar College has developed
learning outcomes for students who complete general
education courses and are consistent with levels of
quality and rigor appropriate to higher education.

12. ACADEMIC FREEDOM

The District-AFT contract (Appendix II) has a
statement that describes faculty ethical behavior and
academic freedom. This statement asserts that both
faculty and students are free to examine and test all
knowledge appropriate to their discipline or area of
study. Miramar supports and maintains an atmosphere
in which intellectual freedom and independence exist.

13. FACULTY

Miramar College has an adequate core of qualified
faculty with full-time responsibility to support the
college’s educational programs. This qualified core of
faculty will be increased during the 2004-05 academic
year by 11 full-time positions. The faculty AFT

contract clearly denotes the responsibilities of faculty
members. Faculty are responsible for conducting
program review, curriculum development, and
assessment of learning outcomes.

14. STUDENT SERVICES

Miramar College provides a comprehensive range

of student support services that support student
development and learning within the context of

the college’s mission. Student support services are
regularly assessed and improved to meet the needs of
all students.

15. ADMISSIONS

Miramar College has adopted and adheres to
admission policies consistent with its mission and
Title 5 regulations. These policies are printed in
the college catalog and specify the qualifications
appropriate for the college’s institutional programs.

16. INFORMATION AND LEARNING RESOURCES

Miramar College provides a comprehensive collection
of information and learning resources through
ownership or contractual agreements, specific long-
term access to sufficient information and learning
resources, and service to support the college’s mission
and instructional programs regardless of format or
location.

17. FINANCIAL RESOURCES

Miramar College has sufficient financial resources
and plans for financial development to support
student learning programs and services. The goal and
mission of the college is to improve the institution’s
effectiveness and to assure financial stability.

18. FINANCIAL ACCOUNTABILITY

Miramar College is part of an annual SDCCD external
financial audit by a certified public accountant

or an appropriate public agency that has no other
relationship to the institution. Miramar College is
submitting a copy of the budget, financial audits,

and management letters for its two most recent fiscal
years, including the fiscal year ending immediately
prior to the date of the submission of the application.
Audits are certified using Audits of Colleges and
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Universities, and any noted exceptions are explained.
Miramar College has not shown an annual or
cumulative operating deficit at any time during the
eligibility application process.

19. INSTITUTIONAL PLANNING AND
EVALUATION

Miramar College incorporates an annual process

of evaluation and planning into its institutional
practices. The college utilizes the Miramar College
Strategic Plan as a basis of assessing progress toward
meeting institutional goals. The college’s mission
statement and goals are reviewed annually by the
College Executive Committee, the institution’s shared
governance oversight committee. Any recommended
changes are shared with the entire college community
through the Academic Senate, Classified Senate, and
Associated Students Organization. In addition, annual
Reports on Accomplishments are prepared for each
goal and strategy addressed in the Strategic Plan.
These reports detail the institutional and programmatic
changes made in the prior year that have enabled

the college to make progress toward achieving its
institutional goals. The college also maintains the
Miramar College Report Card that addresses key
measures of institutional progress that enable the
college to track progress and utilize meaningful data
in the evaluation, planning, and resource allocation
cycle.

Miramar College also utilizes data compiled and
reported by the SDCCD Institutional Research Office
as a basis for planning and evaluation. Surveys of
student satisfaction, campus climate, point-of-use
evaluation of student services and district organization
are collected by the Institutional Research Office,
analyzed, and distributed to the campus. The district
also maintains comprehensive reports of student
demographics and academic progress as well as data
relating to access to courses, prerequisite eligibility,
and student retention and persistence. These reports
are integrated into campus planning processes in order
to make decisions and allocations that most accurately
support student access and success.
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Finally, Miramar College is a committed leader

in the development and measurement of student
learning outcomes. As a participant in the League

for Innovation’s 21* Century Learning Outcomes
Project, Miramar has invested significant efforts

to focus on the definition, implementation, and
assessment of student learning outcomes (SLOs)

at the college. To date, the college has developed a
statement defining SL.Os for the associate degree;

the statement was adopted through the college’s
participatory governance processes. Work is underway
to assess SLOs at the course and program level.
Student Services programs have conducted ongoing
program reviews, and the counseling department has
established departmental SLOs and is in the process of
assessing these outcomes.

20. PUBLIC INFORMATION

The Miramar College catalog is published annually.
The catalog is offered in a printed format and is also
available to students on the college’s web site. The
catalog includes all pertinent general information,
such as the college’s mission; its course, program,
and degree offerings; the academic calendar and
program length; and policy statements for academic
freedom, sexual harassment, and nondiscrimination.
The availability of financial aid, learning resources,
the names and degrees of administrators and faculty,
and Board of Trustees’s names are also included in the
catalog. Additional information listed in the catalog
are the requirements for admission, student fees

and other financial obligations, degrees, certificates,
graduation, and transfer. The catalog also includes
specific major policies affecting students, such as
academic regulations, academic honesty, acceptance
of transfer credit, grievances and complaints, and
refunds of fees. The catalog also states where all
SDCCD policies can be accessed.



21. RELATIONS WITH THE ACCREDITING
COMMISSION

The Board of Trustees assures that Miramar College
adheres to the eligibility requirements, accreditation
standards, and policies of the Commission, describes
itself in identical terms to all of its accrediting
agencies, communicates any changes in its accredited
status, and agrees to disclose information required

by the Commission to carry out its accrediting
responsibilities. In addition, Miramar College will
comply with Commission requests, directives,
decisions, and policies and will make complete,
accurate, and honest disclosures at all times. It is
understood that failure to do so is sufficient reason, in
and of itself, for the Commission to impose a sanction,
or to deny or revoke the college’s accreditation.

Date: June 23, 2004

SfonTrrein A fect

Patricia A. Keir, President

Date: June 23, 2004

A FA—

Marty B‘iock, President/Board of Trustees
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INSTITUTIONAL
MISSION AND
EFFECTIVENESS

The institution demonstrates strong
commitment to a mission that emphasizes
achievement of student learning and to
communicating the mission internally and
externally. The institution uses analyses
of quantitative and qualitative data in an
ongoing and systematic cycle of evaluation,
integrated planning, implementation,

and re-evaluation to verify and improve
the effectiveness by which the mission is
accomplished.

The institution has a statement of mission
that defines the institution’s broad
educational purposes, its intended student
population, and its commitment to achieving
student learning.

A.1 The institution establishes student
learning programs and services aligned with
its purposes, its character, and its student
population.

DESCRIPTIVE SUMMARY

As a provider of associate degrees, transfer
preparation, vocational certificates, and lifelong
learning, San Diego Miramar College shares its
primary mission with that of the California community
colleges: transfer, basic skills, vocational, and
economic development. The college is further defined
by the mission of the San Diego Community College
District (SDCCD), which pledges “accessible, high-
quality learning experiences to meet the educational
needs of the San Diego community.” Miramar College
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extends its statement of mission to emphasize its
overarching commitment to diverse students and their
educational achievements: “Our mission is to prepare
students to succeed in a world of dynamic change by
providing an environment which values excellence in
teaching, learning, innovation, and partnerships in a
setting that celebrates diversity.” Miramar College’s
intended student population is determined by its
service area within SDCCD, its location on the north
I-15 corridor, and the region-wide reach of several of
the college’s unique vocational programs.

In order to best serve current and potential students,
Miramar College regularly reviews its curriculum,
program, student services, and student activities
based on area demographics and results from
community and student services. Additionally,
occupational programs are revised and augmented
based on input from corporate partners and analyses
of workforce needs in the region. The primary goal
of the college’s $1.6 million, five-year Title III
Strengthening Institutions Program (Doc. #C.1) is to
match the college’s programs and student activities
with the analyzed needs of students and community;
within a few years, the college will have expanded
its programmatic offerings within the scope of its
mission and will also provide each student a dynamic
educational planning system focused on meeting their
needs and stated goals.

Miramar also focuses strongly on providing
programmatic responses to the growing diversity of
its student body. New student organizations, regular
events and activities that recognize and build on the
rich backgrounds of the college’s students, and the
successful solicitation and implementation of grants
that allow the college to support low-income and
first-generation college students have made it possible
for Miramar to directly impact the quality and nature
of its programs based on the growing diversity of its
student body and community.

Finally, in its occupational program, Miramar
College recognizes the importance of maintaining
and emphasizing its roots—the delivery of training

in regional public safety, advanced transportation
technologies, child development, aircraft maintenance,
and diesel technology—and it continues to strengthen
and promote those programs to students throughout
the region. Additionally, Miramar has intensified the
development of its biotechnology and alternative
media programs and the expansion of its general
education curriculum so that students can complete
their full degrees at Miramar.



SELF EVALUATION

Miramar College resides in one of the fastest growing
areas of San Diego and was identified in Community
College Week as one of the fastest growing large
community colleges in the nation. However, the
college’s incomplete facilities and limited funding do
not allow the college to fully meet the comprehensive
needs of its students at this time. With the successful
passage of a construction bond in November 2002, the
college is currently building new facilities that will
accommodate the incredible needs of its service area.
Now the challenge is to resolve long-standing resource
issues of staffing and budget so that the growing
college can fill out its curriculum and course sections
and implement at least a minimal set of student
co-curricular activities for the students who will be
turning to the college. Miramar College has prepared
clear step-by-step plans to build out its curriculum and
provide basic extra-curricular activities. Hopefully,
when the state financial picture improves and SDCCD
solidifies a new strategic planning and resource
allocation system, funding will be made available to
implement these plans.

According to the Accreditation Survey Report Spring
2003 (Doc. #C.2), a majority of the faculty and staff
reported that they were familiar with the mission
statement of the college (contract, 100%; adjunct,
85%; staff, 91%). Almost all of the faculty and staff
perceived that the mission statement defines the
college’s commitment to achieving student learning
(contract, 97%; adjunct, 100%, staff, 97%).

The initial mission statement approved during the
creation of the Designing Our Destiny Strategic

Plan 2001 (Doc. #C.3) was worded as follows: “Our
mission is to prepare students to succeed in a world
of dynamic change by providing an environment
which values excellence in innovation, teaching,
learning, and partnerships.” During the first annual
review of the strategic plan in June 2002, the campus
community was solicited for suggestions and changes.
This first review resulted in a revised mission
statement that reordered “excellence in teaching and
learning” for priority placement and added “in a
setting that celebrates diversity” to reflect the college’s
commitment to diversity.

Most of the faculty and staff indicated (Doc. #C.2)
that college programs, services, and planning are

consistent with the mission (contract, 87%; adjunct,
79%; staft, 90%).

PLANNING AGENDA

None.

The mission statement is approved by the
governing board and published.

DESCRIPTIVE SUMMARY

Miramar’s mission statement is submitted to the
governing board for approval each time it is revised.
In January 2001, an updated mission statement and
revised strategic plan were presented to the governing
board (Doc. #C.3). Once approved, the new plan and
revised statement of mission were presented internally
to the campus community at a college-wide “Duty
Day” presentation and externally to the community at
large during a “State of the College” public forum.

The college mission statement was published initially
in the new strategic plan. To encourage ongoing
reflection and focus on Miramar’s commitment to

its students, the mission statement was imprinted on
leather bookmarks and distributed to all faculty and
staff. In addition, the mission statement is routinely
included in all college print materials, including

the catalog, class schedules, general information

and program brochures, web site, and educational
foundation materials.

SELF EVALUATION

After the strategic plan is reviewed and revised each
year, any changes in the college’s mission statement
are presented to the governing board for its approval.
The most recently revised mission statement was
presented to and approved by the governing board in
July 2003 (Doc. # C.3).

PLANNING AGENDA

None.
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Using the institution’s governance and
decision-making processes, the institution
reviews its mission statement on a regular
basis and revises it as necessary.

DESCRIPTIVE SUMMARY

The college mission statement and strategic plan

are reviewed as one document annually by all
constituent groups. In 1997 Miramar College created
Visioning 2000: A Strategic Action Plan (Doc.

#1.1), which linked important goals and activities

to shared governance committees. With the advent
of a new century and a new college president, the
College Executive Council (CEC) agreed that a

new mission statement and accompanying strategic
plan were needed and that they should be crafted,
communicated, and implemented through a highly
dialogic process. A number of long- and short-term
campus teams engaged in and sponsored activities
designed to insure active participation in building
every segment of the revised mission and plan. These
key teams and their respective tasks included the
following:

* A cross-community Strategic Planning Task Force
oversaw the planning process from inception to
implementation (Doc. #1.1)

* College faculty and staff who had been at the college
since its early days shared their recollections about
the college’s beginnings, heritage, and past at an
“Old-timers’ Workshop” as a preliminary to setting
future goals for the college

* A group of internal and external college and
community representatives identified and discussed
the college’s strengths, weaknesses, challenges,
values, and goals at a “Great College Retreat”

* A Mission Statement Subcommittee of campus
volunteers drafted an updated mission statement and
sample slogans for campus-wide review.

Members of the Mission Statement Subcommittee
submitted and reviewed revisions to the mission
statement with the college president at an oft-
campus retreat. Their draft mission statement was
presented at a college-wide forum on planning,
where dialogue regarding additional refinements
was encouraged. A final draft of the strategic plan
(Doc. #C.3) was then prepared and submitted to the
Academic Senate, Management Group, Associated
Students, and Classified Senate for their evaluation
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and approval. The new plan and inclusive mission
statement identified five goals for improvement that
all agreed were critical to the achievement of student
learning and the subsequent success of the college. It
set a vision for the future and defined some concrete
strategies for achieving that vision.

SELF EVALUATION

The first annual review resulted in a revised mission
statement that reordered “excellence in teaching and
learning” for priority placement and added “in a
setting that celebrates diversity” to reflect the college’s
commitment to diversity.

Suggestions for revision are solicited by CEC to

all constituent groups annually; they are reviewed,
discussed, incorporated, and approved by CEC and
then communicated to the college community (both
internal and external members) by the president via
e-mail, newsletters, publications, and presentations.

PLANNING AGENDA

None.

The institution’s mission is central to
institutional planning and decision making.

DESCRIPTIVE SUMMARY

Within the constriction of its budget, Miramar takes
a proactive role in assessing the programmatic and
teaching/learning needs of its intended students

and stakeholders. Input is solicited regularly via
surveys and advisory groups, including the Miramar
Community Advisory Committee, to make sure

the college is evolving to meet expressed needs.
Consistent measurement and analyses of outcomes
data provide the college with information that allows
continuous improvement and, when necessary,
realignment of its mission.

The strategic plan (Doc. #C.3) guides the college’s
decision-making in all areas, including budget,
instruction, community relations, and campus
improvements. Shared governance committees use the
plan as the foundation for making recommendations
and prioritizing resources, activities, and new projects.

Using the college’s mission as its premise, the



strategic plan identifies five goals for improvement
that are critical to the achievement of student learning.
These goals establish parameters and priorities for
decision-making. “Goal directors” and respective

task forces oversee the planning, implementation,

and evaluation stages of these five goals. In addition,
they ensure comprehensive and honest disclosure

of their planning and decision-making through the
publication and distribution of annual reports, data
collection reports, and evidence of progress reports.

These are also available on the college web site (www.

miramarcollege.net ).

SELF EVALUATION

The identified mission and vision of Miramar College
provide guidance to all goal-setting and activity at the
college, and a consideration of the mission and vision
is integrated into all planning and review systems.

PLANNING AGENDA

* The college will take steps to expand awareness
of the college mission statement and integrate
the mission statement into all aspects of decision
making.
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IMPROVING
INSTITUTIONAL
EFFECTIVENESS

The institution demonstrates a conscious
effort to produce and support student
learning, measures that learning, assesses
how well learning is occurring, and makes
changes to improve student learning. The
institution also organizes its key processes
and allocates its resources to effectively
support student learning. The institution
demonstrates its effectiveness by providing
1) evidence of the achievement of student
learning outcomes and 2) evidence of
institution and program performance. The
institution uses ongoing and systematic
evaluation and planning to refine its key
processes and improve student learning.

The institution maintains an ongoing,
collegial, self-reflective dialog about the
continuous improvement of student learning
and institutional processes.

DESCRIPTIVE SUMMARY

Operating through the principles and processes set
forth in its Miramar College Shared Governance
Manual 2003 (Doc. #C.4) and strategic plan (Doc.
#C.3), Miramar College maintains an ongoing
dialogue among all college constituencies about

how the college can strengthen its focus on student
learning and can improve its institutional processes.
The college’s ongoing, self-reflective dialog takes the
following forms:

* College governance committee meetings
» Academic and Classified Senate meetings
* Associated Student meetings

* Department and school meetings
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* President’s Managers’, Cabinet, managers’, and
deans’ meetings

* Grant-based activities

* “Chat with Pat” (open forums on selected topics with
the president)

e Forums, retreats, socials, and cultural events

* Staff development activities

» Community events

* Business advisory groups.

In addition to the ongoing campus meetings that
address student learning, the college hosts a number
of specific grant-related activities that engage a
significant portion of the college community. These
include Title 11l Strengthening Institutions Program
(Doc. #C.1), League for Innovation 21*' Century
Learning Outcomes Project (Doc. #C.5), League
for Innovation College Career Transition Initiative
(CCTTL; Doc. #1.2), among others.

The program review process is the means by which
institutional effectiveness is evaluated each year
(Instructional Program Review, Doc. #C.6). The
analysis of each department’s data drives decisions
for the three-year rolling Academic Master Plan (Doc.
#C.7), which is the document that outlines which
new courses will be added in the following year. This
in turn drives the Educational Master Plan (Doc.
#C.8), which is the document that illustrates what the
college will look like when the college reaches its
projected capacity of 25,000 students. The Academic
Master Plan is fully integrated in college decision-
making processes, including budget development,
scheduling, Educational Master Plan, and Facilities
Master Plan (Doc. #C.9). In addition, the Student
Services Program Review (Doc. #C.10) addresses the
projected needs of students in both short- and long-
term contexts.

Students, faculty, and staff also participate in district,
state, federal, and local activities that promote
communication and learning about student learning
outcomes and institutional effectiveness. In addition,
the regular agenda of both the CEC (Doc. #C.11)
and President’s Cabinet (Doc. #C.12) is purposefully
structured to foster collaborative dialog and decision-
making based on student learning and institutional-
process improvement. The CEC’s operation is
described in the Sept. 15, 2003 President’s Memo
(Doc. #C.13).

In recent years, various forums have discussed
strategic planning, resource allocations, curriculum



and program development, course outline revisions,
enrollment management, grants, college involvement
implementing the capital construction bond that
passed in November 2002 (Proposition S Bond,

Doc. #C.14), construction of new facilities, and
program review in light of their effects on student
learning and institutional effectiveness. Substantial
deliberation about their projected impact on student
learning also has taken place regarding changes in the
academic calendar, class schedule time blocks, staff
development, departmental reorganization, student
registration and admissions systems, high school and
off-campus programs, technology, and online course
development. In all cases, the college has maintained
a systematic model of data analysis, feedback,
deliberation of various improvement or resolution
strategies, and follow-up of activity impact.

SELF EVALUATION

Miramar College’s involvement since 2001 in

the League for Innovation 21° Century Learning
Outcomes Project (Doc. #C.5) has resulted in Miramar
College assuming a leadership role throughout the
state and nation in the implementation of student
learning outcomes as a key focus for all college
decision-making. Over the past three years, the
following activities and results have occurred:

* Five core competencies were identified and current
syllabi were analyzed to determine how these
competencies were being addressed in the Miramar
College teaching and learning process

* Three levels of mastery were identified to determine
the level of complexity of existing courses and
programs

* Participating faculty revised their class syllabi to
include classroom activities aligned to demonstrating
mastery of the core competencies

* As of May 30, 2003, 60 courses and all counseling
services had been reviewed and assessed using this
innovative rubric.

The 21* Century Learning Outcomes Committee
continues to meet regularly to determine how to
institutionalize the incorporation of non-discipline
specific core competencies in all curricula. The
committee recently created a web-based e-portfolio
for faculty to share core competency activities and for
students to highlight their achievements.

Faculty (77%) and staff (90%) agree that the college

is meeting its goals in continuous improvement

of student learning and institutional processes
(Accreditation Survey Report Spring 2003, Doc.
#C.2). More than 75% of the faculty and staff strongly
agreed that improving institutional effectiveness is
valued throughout the college. The faculty, Academic
Senate, and many standing committees that comprise
the college governance model assume primary
responsibility for the improvement of student learning.

A common theme and decision-making touchstone

at all college meetings is continually assessing the
relevancy and effectiveness of institutional processes
and overall institutional effectiveness in achieving all
specified college goals, with the strongest focus on
strengthening the student learning experience. The
primary mechanism used to improve effectiveness is
the college’s newly revised program review process
(Doc. #C.6). Every year, each departmental program
is evaluated via the program review process. This
work is accomplished through the joint efforts of the
department chairs, school deans, and the Office of
Instruction. Of the total campus groups’ membership,
86 to 90% agree that the college president provides
effective leadership in planning and assessing
institutional effectiveness (Doc. #C.2).

PLANNING AGENDA

* The college’s planning, evaluation, re-evaluation,
and resource allocation process will identify specific
quantitative and qualitative data sources that will
support institutional improvement.

iustitution sets goals to improve its
iveness consistent with its stated
purposes. The institution articulates its goals
and states the objectives derived from them
in measurable terms so that the degree to
which they are achieved can be determined
and widely discussed. The institutional
members understand these goals and work
collaboratively toward their achievement.

DESCRIPTIVE SUMMARY

In 2001, after a focused collaborative process, the
college and Board of Trustees approved a new
strategic plan (Doc. #C.3). In addition to a new
mission statement, description of values, and slogan,
the plan articulated five college goals, distinct
strategies for achieving those goals, measurement
criteria, and time-lines for the accomplishment of
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each strategy. Annually, the degree to which each

goal and strategy has been achieved is measured and
discussed in a variety of college forums. Following
feedback from these groups, CEC reviews that year’s
progress and accomplishments with respect to goals
(Report of Accomplishments, Doc. #C.15) and the
Miramar Report Card (Doc. #C.16). CEC then works
collaboratively to develop new strategies and activities
for the next year when deemed necessary.

The college’s goals, strategies, measurement
criteria, and goal accomplishment are regularly
publicized and promoted to the college community.
All college governance committees draw upon the
goals and values of the strategic plan to develop and
evaluate their annual goals, activities, and systems
for scheduling, budgeting, facilities utilization, and
student services. The recommendations of these
committees are critical to the implementation and
review of the strategic plan.

SELF EVALUATION

The goals of the current strategic plan are clearly
stated, relate directly to the mission statement, and
have measurable outcomes that are updated annually
via the Report of Accomplishments and Miramar
Report Card (Docs. #C.15 and #C.16, respectively).
Specific individuals and/or constituencies are assigned
responsibility for the implementation of activities

and outcomes in support of each goal, providing a
much improved level of awareness and accountability
throughout the college.

Given the relatively small faculty and staff at
Miramar College, which results in a necessarily
high participation rate in college planning and
measurement, members of the institution clearly
understand the goals and work collaboratively
towards their achievement. Faculty (89%) and staff
(75%) strongly support the fact that all members of
the college community are encouraged to take the
initiative in improving instructional effectiveness
(Accreditation Survey Report Spring 2003,

Doc. #C.2).

Of all Miramar employees, 76% agree that SDCCD
is accountable for student learning and success; 63%
agree SDCCD places a high value on institutional
effectiveness (SDCCD Employee 2002 Survey,

Doc. #C.17).

Students have shown a 92% satisfaction rate with the
Miramar’s curriculum and instruction, with an overall
satisfaction rate of 84.6% for all services at the college
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(Student Satisfaction Survey 2001, Doc. #C.18).

PLANNING AGENDA

* College governance participants will be provided
training in the content and use of various data
products for analysis.

The institution assesses progress toward
achieving its stated goals and makes

igions regarding the improvement of

tional effectiveness in an ongoing

and systematic cycle of evaluation,
integrated planning, resource allocation,
implementation, and re-evaluation. Evaluation
is based on analyses of both quantitative and
qualitative data.

DESCRIPTIVE SUMMARY

As described in sections B.1 and B.2 above, the
college conducts a self-reflective dialog and has
developed and implemented a cyclical and dialogic
planning process, which includes a process for
assessing goals and guiding institutional decisions.
This planning process sets the model for departmental
and programmatic analysis and planning, with these
entities developing their own goals, objectives,
measurement criteria, and processes for evaluating
their own planning systems.

For example, the Planning and Budget Committee,
Student Services Committee, Technology Committee,
Hiring Committee, Facilities Committee, and
Academic Affairs Committee use the strategic plan’s
goals and strategies as a basis for evaluating and
recommending the allocation of resources. As the
annual budget is developed, all parties within the
college governance model are able to review and have
input on the decision to allocate various funds.

The program review process (Doc. #C.6), coupled
with the Academic Master Plan (Doc. #C.7), also
guides the department chairs, deans, and CEC
members in making recommendations and decisions
relative to the college’s academic offerings. They
work together to develop each semester’s class
offerings, modify academic majors and course
requirements, determine semester calendar dates,
and systematically allocate resources to areas where
additional investment is deemed necessary for



improvement.

Over the past three years, the college has experienced
serious budget reductions that were instigated
initially from SDCCD and then from the state. As

the budget cuts were occurring, the college was
experiencing simultaneous increases in both student
head count as well as full time equivalent student
(FTES). The college’s stated priorities in the strategic
plan have provided focus when budget cuts must

be implemented. For example, all constituencies of
the college gathered in March 2003 for a College
Executive Budget Planning Retreat where they used
the strategic plan and report card to prioritize areas
of reduction. The plans for implementation were
predicated on these prioritizations.

SELF EVALUATION

Each goal and strategy is reexamined annually
based on the most recent research, data from the
SDCCD Institutional Research and Planning Office,
and accomplishment reports (Doc. #C.15) by group
leaders, who are referred to as “orchestrators.”

More than 80% of employees agreed that review

of college programs and services is integrated into
the college planning process (Doc. #C.2). This is a
significant improvement over the faculty (70%) and
staff (42%) level of agreement found in the 1996
survey.

While there is a multitude of quantitative and
qualitative data sources and reports available from
the district office, their use is somewhat limited and
ineffective because of conflicting data. In an effort to
establish a consistent data source, particularly as it
relates to enrollment planning, Miramar has taken the
lead in a district-wide effort to design and implement
a new computerized Decision Support System. This
system will provide a more reliable database for
institutional planning.

PLANNING AGENDA

* The college’s planning, evaluation, re-evaluation,
and resource allocation process will identify specific
quantitative and qualitative data sources that will
support institutional improvement.

The institution provides evidence that the
planning process is broad-based, offers
opportunities for input by appropriate

ituencies, allocates necessary
resources, and leads to improvement of
institutional effectiveness.

DESCRIPTIVE SUMMARY

Miramar College’s planning process is successful
because it involves many people. One example of
such success is the college’s strategic plan. Each goal
in the strategic plan is assigned to an individual or
group who is responsible for evaluating and reporting
outcomes biannually to the president. The content

of these reports is included in the Miramar Report
Card (Doc. #C.16) and Report of Accomplishments
(Doc. #C.15), which are circulated throughout the
college community for review. Campus employees
and constituencies are invited each year to review the
current plan and identified measurable outcomes and
suggest changes for CEC consideration. Members of
the various industry advisory committees, College
Foundation, Citizens Advisory Council, and service
area high school principals are also provided formal
opportunities to review the outcomes and suggest
improvements.

The link between resource allocation and college
plans is challenged by the budget allocation process
within the district and by the ambiguity surrounding
community college funding in California. Over

the past four years, Miramar’s internal planning
process has included systematic mechanisms for
allocating college resources to implement goals and
strategies. However, unpredictability, last-minute
budget adjustments, and lack of a systematic process
at the district level for funding college growth

and development have made these mechanisms
ineffective.

With available funds within the college, the Planning
and Budget Committee solicits and receives annual
work plans from all constituents and evaluates them
in light of specific strategic plan goals and strategies
to determine funding priority and support (Work Plan
Book, Doc. #1.3). The college governance process
also connects the college’s goals and strategies with
resource decisions regarding staffing, facilities,
academic and student services support, program
development, and staff development. Ultimately, the
recommended annual budgets are distributed through
the college governance structure for the president’s
action.

One area where planning has been linked to
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resource allocation has been the highly participative
Proposition S Implementation Task Force. With the
passage of Proposition S, the college is now planning
a number of significant building projects that will
enable it to realize its potential as a comprehensive
institution. This process has been accomplished

by using a broad-based representative group of
faculty, staff, students, and administrators, along
with community representatives, to identify criteria
and to prioritize building projects that will fulfill
the facilities’ needs to meet the college’s goals and
strategies.

Throughout the entire annual planning process, draft
plans are communicated each year to the various
constituencies through a wide variety of activities
including forums, committee meetings, web postings,
newsletters, and retreats.

SELF EVALUATION

Based on all of the activities that engage the college
community in the planning and budgeting process,
Miramar College clearly satisfies the intent of this
standard. Staff (83%) and contract faculty (74%)
agree that the college planning process is broad-
based with opportunities for input by appropriate
constituencies (Accreditation Survey Report Spring
2003, Doc. #C.2). However, there is some disparity in
how different employee groups perceive accessibility
to budget information. Adjunct faculty (77%) and
classified staff (69%) were positive about the matter,
but contract faculty (40%) were negative (Doc. #C.2).
All groups were at least somewhat positive (average
65%) that the college budget reflects college priorities
and planning goals (Doc. #C.2). In general, contract
faculty (94%) and staff (75%) indicated they are
aware of the faculty/staff role in various governance,
planning, budgeting, and policymaking bodies at the
college (Doc. #C.2).

PLANNING AGENDA

* The college will work with the SDCCD Institutional
Research and Planning Office to improve the
usefulness and clarity of college reports.

The institution uses documented assessment
results to communicate matters of quality
assurance to appropriate constituencies.
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I P TIVE SUMMARY

Miramar College relies on the district’s Office of
Institutional Research and Planning for information
related to quality assurance. The college also compiles
its own information in areas such as graduation,
campus morale, and attendance patterns. Much of

this information is available online via the college’s
and district’s web sites (www.miramarcollege.net and
www.sdccd.net, respectively).

Some of the reports routinely distributed (via e-mail
and print) are listed below. Various college governance
committees, management groups, and special interest
groups examine these materials as they pertain to
specific areas of responsibility or interest.

* Miramar Report Card (Doc. #C.16)

* Report of Accomplishments (Doc. #C.15)

* Institutional Research and Planning Office reports

» Campus and district survey results

* Industry Advisory Committee recommendations

 San Diego Association of Governments (SANDAG)
data

* California State University/University of California
(CSU/UC) transfer data

* Instructional Program Review (Doc. #C.6) reports

* Chancellor’s Office data/reports

* Employment Development Department (EDD) data

* Student assessment data

* Student satisfaction surveys

* SDCCD Fact Book 2001 (Doc. #C.19)

* League for Innovation 21*' Century Student Learning
Outcomes Project (Doc. #C.5) course assessment
results

* Technology plans — departmental needs surveys.

In addition, a number of Miramar’s programs are
formally assessed and certified by external agencies.
The results of these accreditations are made available
to the public by the agencies involved and, when
requested, by the college. Three examples are as
follows:

* San Diego Regional Law Enforcement Academy:
accredited by the California Commission on Peace
Officer Standards and Training (POST)

* Aviation ground school and maintenance programs:
certified by the Federal Aviation Administration
(FAA)

* Legal assistant/paralegal program: certified by the
American Bar Association.

Consistent with federal guidelines, crime statistics

are published and made available to students and the



general public—as well as data published in the San
Diego Miramar College Catalog (Doc. #C.20)—using
the Student Right-to-Know definition provided by the
U. S. Department of Education.

Reports about the quality of Miramar’s programs
and services are regularly presented by college
representatives in the district and throughout the
community as well as at professional conferences.
For example, each year Miramar administrators and
faculty present an annual report on college projects,
initiatives, and documented successes to the Mira
Mesa Town Council. Additionally, at the annual site
visit at Miramar College by the Board of Trustees,
documented achievements and accomplishments

of various college departments are shared with the
community at large. As a public institution, Miramar
College publishes its financial statements, and its
budget is reviewed in open session by the SDCCD
Board of Trustees. All board meetings are subject to
open disclosure laws, and proceedings are published
and available for public review. The Miramar College
web site also provides public access to information
about the college (www.miramarcollege.net).

SELF EVALUATION

Miramar College uses documented assessment
vehicles to assure quality, consistency, and continuity,
and this documentation is thoroughly disseminated
via print, electronic media, forums, and shared
governance venues. Since the Institutional Self Study
in Support of Reaffirmation of Accreditation, January
1998 (Doc. #C.21), the college has developed a very
inclusive and effective web site, providing students,
faculty, and the community with easy access to the
most current catalog, class schedules, general campus
information, policies/procedures, special events, and
programs.

However, due to significant demands for increased
assessment and evaluation data and staff reductions
over the past few years, the college is not always
able to analyze and respond to the many rubrics or
indicators measuring quality assurance. Additionally,
because Miramar College is unable to fund a
dedicated staff position to coordinate research,
assessment, planning, and evaluation, the college is
not satisfied with its ability to meet this standard.

PLANNING AGENDA

None.

The institution assures the effectiveness of
its ongoing planning and resource allocation
processes by systematically reviewing

and modifying, as appropriate, all parts of
the cycle, including institutional and other
research efforts.

-IPTIVE SUMMARY

As noted previously, the success of the planning and
resource allocation processes is formally discussed
at CEC’s final meeting each year, after various
constituencies from the college are asked to forward
their evaluation of the process to the group through
their representatives. In addition, departments and
individuals throughout the college are prompted to
continually assess the effectiveness of the processes
they use. As a result, the Miramar College Shared
Governance Manual 2003 (Doc. #C.4) and, by
implication, the college governance system were
thoroughly evaluated and modified to better serve the
college. Also, the college’s program review process
was recently evaluated and improved in terms of
efficiency, communications, assessment, and planning.

All campus constituencies are encouraged to
scrutinize the strategic plan annually and make
recommendations for change or update to CEC. The
plan was substantially modified in 2002 and will be
reviewed for minor corrections in 2003-04.

SELF EVALUATION

Miramar College takes very seriously the importance
of continuously and systematically reviewing and
improving its planning and resource allocation
process. The college’s high level of campus-wide
participation through numerous shared governance
venues provides ample opportunities for high-level
participation and regular review of its processes.

Each year, a survey is administered (both on-line and
in print) to staff and students to assess the level of
satisfaction with campus leadership, participation,

and morale. In the 2003 survey (Doc. #C.2), 70.6%

of respondents rated Miramar College morale highly
positive and positive; 66% rated decision making as
highly participative and participative; 84.5% rated the
effectiveness of campus leaders (from all constituency
groups) as highly effective and very effective; and
70.4% rated the efficacy of the shared governance
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systems as highly effective and very effective.

Additionally, the CEC reviews college planning
processes, outcomes, and accomplishments at year
end after suggestions for improvement have been
solicited from the college via e-mail requests. That
several changes have been made to specific goals
and strategies following this self-review process and
that there have been no expressions of dissatisfaction
with the planning process itself is evidence that the
processes are meeting their purposes. CEC members
agreed in spring 2004 that a new strategic planning
process needs to be undertaken beginning in 2005.

PLANNING AGENDA

* The college will secure funding for a dedicated staff
position to coordinate research, assessment, and
planning at Miramar.

The institution assesses its evaluation
mechanisms through a systematic review of
their effectiveness in improving instructional
programs, student support services, and
library and other learning support services.

DESCRIPTIVE SUMMARY

Miramar College relies very heavily on student

g outcomes and student satisfaction data
as 1t systematically reviews the effectiveness of
instructional programs, student support services,
and library and other learning support services. In
most cases, the college participates in developing
district-wide assessment instruments for collecting
information, such as students’ evaluation of
importance and level of satisfaction with institutional
programs, services, and facilities. Furthermore, the
assessment of evaluation mechanisms is performed
collaboratively by representatives of all three colleges
within the district through the curriculum review
process.

Systems for responding to the effectiveness and
relevance of the evaluation mechanisms to Miramar
students are local, however. When survey results are
distributed to the campus, the information is shared
with the appropriate offices and constituencies,

the meaning and significance of various findings

are debated, and strategies for improving services

to students are identified. When the validity and
completeness of assessment mechanisms are in
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question, feedback is provided to the originating
district committee.

Much work was done in 2001 to analyze all course
offerings needed to complete Associate degrees

as well as 4-year transfer requirements in terms of

availability and scheduling to maximize access and
avoid time block conflicts for students.

SELF EVALUATION

At the current time, the college does not have an
additional formal process other than described

above for systematically assessing its evaluation
process. The college community does have consistent
and regular dialogue about its processes and their
evaluation. In this dialogue, members often discuss the
college’s procedures and mechanisms, reflecting on
the accuracy, meaning, value, and effectiveness of all
its processes, including self evaluation. An example of
this is the recent process of initiating and establishing
the components for this cycle of accreditation self-
evaluation.

PLANNING AGENDA

* The strategic plan (Doc. #C.3) and Miramar College
Shared Governance Manual 2003 (Doc. #C.4) will
be reviewed more closely to coordinate, define,
and document assessment processes for the self-
evaluation of instructional programs, student support
services, and learning support services.



SUPPORTING
DOCUMENTATION
FOR

STANDARD ONE

1.1 Visioning 2000: A Strategic Action Plan

1.2 League for Innovation College Career
Transition Initiative

1.3 Work Plan Book

ACRONYMS AND ABBREVIATIONS USED IN

STANDARD ONE

CCTI College Career Transition Initiative

CEC College Executive Council

EDD Employment Development
Department

FAA Federal Aviation Administration

FTES Full Time Equivalent Students
POST Peace Officer Standards and Training
SANDAG San Diego Association of Governments

SDCCD  San Diego Community College District

Common College Documentation (C.XX) is listed in the
INDEX at the end of the report.

72



STUDENT
LEARNING
PROGRAMS AND
SERVICES

The institution offers high-quality
instructional programs, student support
services, and library and learning support
services that facilitate and demonstrate

the achievement of stated student learning
outcomes. The institution provides an
environment that supports learning, enhances
student understanding and appreciation of
diversity, and encourages personal and civic
responsibility as well as intellectual, aesthetic,
and personal development for all

of its students.

INSTRUCTIONAL PROGRAMS

The institution offers high-quality
instructional programs in recognized and
emerging fields of study that culminate

in identified student outcomes leading

to degrees, certificates, employment, or
transfer to other higher education institutions
or programs consistent with its mission.
Instructional programs are systematically
assessed in order to assure currency,
improve teaching and learning strategies, and
achieve stated student learning outcomes.
The provisions of this standard are broadly
applicable to all instructional activities
offered in the name of the institution.
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The institution demonstrates that all
instructional programs, regardless of location
or means of delivery, address and meet the
mission of the institution and uphold its
integrity.

DESCRIPTIVE SUMMARY

The mission of Miramar College is “to prepare
students to succeed in a world of dynamic change by
providing an environment which values excellence in
teaching, learning, innovation, and partnerships in a
setting that celebrates diversity.” The college serves a
highly diverse population of 11,000 students. Almost
54% of the students are male due in part to high male
enrollments in the Regional Public Safety Academy
and Advanced Transportation Technology Programs.
The student body is ethnically diverse; 45% are White,
11% are Hispanic, 16% are Asian/Pacific Islander,
13% are Filipino, 5% are African-American, and 1.1%
is American Indian (Designing Our Destiny Strategic
Plan 2001, Doc. #C.3).

Miramar College’s strategic plan identifies five goals
that are critical to the achievement of student learning
among the college’s ethnically diverse student body
(Doc. #C.3). These five goals establish parameters
and priorities for all decision-making. The second
goal is to deliver instruction and services in formats
and at sites that best meet students’ needs. To achieve
this goal, Miramar College offers courses on campus,
off campus at Mira Mesa and Scripps Ranch High
Schools, the Naval Training Center, and Miramar
Marine Corps Air Station. Miramar also has been
building its distance education program, offering
classes via the Internet or in an on-line/traditional-
hybrid format.

To ensure that the college’s 789 credit courses and 168
degree and certificate programs address and maintain
the integrity of its mission, the Miramar initiated a
program-review process in 2001. The process includes
a review of 26 program-effectiveness indicators

and a program assessment that addresses program
accomplishments, barriers/issues, and priorities

for the future year (Instructional Program Review,
Doc. #C.6). All programs participate in this process
regardless of location or mode of delivery. The
department chair and dean are primarily responsible
for collecting the relevant data and conducting the
review of each program. Results of the program
review are used by departments to build master plans



for program improvement and change, thus ensuring
that programs address and maintain the integrity of the
mission.

In addition, the college’s curriculum revision and
review process that began in the 2000-01 academic
year further demonstrates Miramar’s commitment

to excellence in teaching and learning. The campus
Curriculum Committee reviews and approves

all curricula, scrutinizing for academic rigor and
ensuring that the student learning outcomes, topics,
assignments, and texts of any given course reflect

not only appropriate academic standards but also

the most current knowledge within each respective
field. To secure the academic integrity of all its
instructional programs, Miramar (as well as the other
two San Diego Community College District [SDCCD]
campuses) requires curricula be updated, reviewed,
and approved every six years. In 2003-04, the campus
intends to complete the process of updating all course
outlines or deactivating courses that have not been
updated. The campus Curriculum Committee has
agreed that by fall 2004, only courses that have been
integrated will be offered.

SELF EVALUATION

Miramar College serves a diverse population and
strives to deliver convenient and innovative programs
to its current student body. The college has expanded
its mode and location of delivery to bring education to
its constituency rather than to require the students to
fit into a traditional format. Since the inception of the
on-line college, Miramar has grown from 13 sections
(offered in fall 2001) to 62 sections (offered in spring
2004). Enrollment has grown to 2,619 students, as
estimated in spring 2004. However, results from

the Student Satisfaction Survey 2001 (Doc. #C.18)
suggest that Miramar College should continue
increasing the number and variety of courses offered
in this non-traditional manner; 88.5% of the students
commented that the college should be offering more
non-traditional courses.

The college’s strategic planning process is intricately
linked to a review of programs, activations or
deactivations of courses and programs, and currency
of course outlines. The program review process was
initiated within the past two years with participation
at the dean and department chair levels. Each
department reviews key performance indicators and
identifies accomplishments, barriers and issues, and
priorities for the next year. In the 2003-04 school

year, the Program Review Committee reconvened

to expand upon the current program review process.
The current process will help departments develop
tracks for students as well as plan how and when
courses will be offered in order to plan for growth
and bring all programs to fruition. There has been and
will continue to be training for faculty on the benefits
and uses of program review. The committee also has
begun implementing strategies to continue to improve
program review for the next few years.

Miramar College is part of a three-campus district
that shares in the curriculum development and review
process. As such, Miramar must work with its sister
institutions—San Diego Mesa College and City
College—in the curriculum process. The district
annually provides a list of outlines that need to be
updated to school deans for distribution and action
by department chairs. Unfortunately, division deans
have been district-wide. Consequently, some division
deans work at campuses that do not offer all of the
classes. Recognizing the ineffectiveness of the system,
the district has just done away with the division dean
model and will require each campus to ensure that all
curriculum is updated.

PLANNING AGENDA

None.

The institution identifies and seeks to

meet the varied educational needs of its
students through programs consistent

with their educational preparation and the
diversity, demographics, and economy of
its communities. The institution relies upon
research and analysis to identify student
learning needs and to assess progress
toward achieving stated learning outcomes.

DESCRIPTIVE SUMMARY

Miramar College uses research and analysis not

only to identify student learning needs but also to
make amendments where needs are not being met. In
2001-02, for example, a study of general education
course offerings and scheduling patterns revealed that
students were leaving Miramar College to take upper-
level science courses at Mesa and City Colleges.
Miramar used this information to identify gaps in
program course offerings and to develop a strategy
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to offer additional science courses in the 2002-03
schedule. The schedule revision also allotted blocks
of time to offer Intersegmental General Education
Transfer Curriculum (IGETC) courses in sequential
rather than conflicting blocks of time. To facilitate
student access to this information, a matrix of IGETC
course offerings and time blocks is now provided in
the back of each class schedule (Class Schedule Fall
2003, Doc. #2.1).

Miramar’s Economic Development Strategic Plan
2003 (Doc. #C.22) is another example of how
Miramar seeks to meet the varied educational needs
of its students. The plan includes an inventory of
existing programs and course offerings, a regional
environmental scan of employment clusters, and an
economic development plan to address the identified
growth areas in the region. This plan influenced the
decision to expand the biotechnology program for
2003-04. As a result, SDCCD transferred an economic
and workforce development grant from City College
to Miramar College, which funded the Southern
California Bio Technology Center’s relocation to
Miramar College to better serve the large segment of
the industry located within the college’s service area.

Miramar College also has been using the Title 111
Strengthening Institutions Program (Doc. #C.1)

as a way to develop student learning outcomes for

all courses and programs. This program has given
Miramar funds to offer faculty stipends to develop
course and program learning outcomes for 100% of all
courses and programs offered at Miramar College by
September 2008.

SELF EVALUATION

While 88.5% of the students commented that the
college should be offering more non-traditional
courses, 67% of all students reported satisfaction with
the course offerings at Miramar College (Student
Satisfaction Survey 2001, Doc. #C.18).

In 2001-02, SDCCD implemented an automated
curriculum review and approval process named
CurricUNET (www.sdccdcurricu.net). Implementation
of this system has facilitated the process of reviewing
curricula across the three campuses and has provided
a mechanism to track the location of course outlines
within the review and approval process. During the
first year using CurricUNET, faculty received training
on system use and provided feedback on elements

of the system that needed improvement or process
clarification. The district continually improves the
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system as additional feedback is received from faculty
who use the system; to improve ease of use, the
district is releasing a second version of CurricUNET
in fall 2004.

In September 2000, Miramar College began
participating in the League for Innovation 21*' Century
Learning Outcomes Project (Doc. #C.5). The goal

of the project is to review and refine the learning
outcomes that were initially identified at a national
level and were refined locally at each campus to reflect
campus focus. During 2000-01, the campus adopted
the following five learning outcomes: communication,
critical thinking, global awareness, information
management, and personal and professional
development (Doc. #C.5). In 2002-03, the campus
developed and began to implement at the institutional
level methods of assessing curriculum content directed
toward these outcomes. The current model measures
student exposure to curriculum designed to increase
student mastery of these outcomes.

Coupled with the institutional learning outcomes,
Miramar College also has been working on
developing course and program learning outcomes for
each course and program offered at the college. Using
funds as outlined in the Title III grant for faculty
development (Doc. #C.1), the activity director has
been working to collect applications from interested
faculty for the development of course and program
learning outcomes. Currently, 11 programs have
submitted applications, accounting for approximately
20% of all programs offered at the college. Faculty
who submit applications will receive training as well
as literature on student learning outcomes (such as
their development, assessment, and evaluation).

PLANNING AGENDA

* The Program Review Committee will reevaluate its
program review process to include course learning
outcomes into the annual review cycle.

* The Miramar faculty will incorporate program
and course learning outcomes into the student
learning process and design methods to assess those
outcomes.



The institution utilizes delivery systems and
modes of instruction compatible with the
objectives of the curriculum and appropriate
to the current and future needs of its
students.

The institution identifies student learning
outcomes for courses, programs, certificates,
and degrees; assesses student achievement
of those outcomes; and uses assessment
results to make improvements.

DESCRIPTIVE SUMMARY

Miramar’s faculty members constantly monitor and
facilitate student learning by using delivery systems
and modes of instruction that complement both the
curricula’s objectives and the learning needs of their
students. These systems and modes include traditional
classroom lecture, electronically mediated instruction
and tutorials, individual tutoring, laboratory
experiences, field studies, and industry internships.

The college has begun to identify learning outcomes
for all its degree curricula and certificate programs in
the college catalog using Title III faculty development
funds (Doc. #C.1). However, student learning
outcomes for courses are identified in updated course
outlines and on most course syllabi. Course syllabi

in all general education classes and several programs
have been assessed to identify learning outcomes and
activities that relate directly to the five core learning
outcomes the college adopted in 2000-01 and at which
of the following three mastery levels (Doc. #C.5):

* Level 1: general knowledge

* Level 2: general knowledge developed and exhibited
in structured settings

* Level 3: knowledge developed in class and applied
in unfamiliar settings.

Faculty members have begun to use these clearly
defined competencies and mastery levels to refine
syllabi and include a variety of additional classroom
activities wherein successful completion would
improve and assess mastery of core competencies.
The 21* Century Learning Outcomes Team regularly
holds workshops and presentations throughout the

district. The team introduces and provides examples
of assessment methods and of expanding classroom
presentation techniques and activities to assist students
in mastering these additional and nondiscipline-
specific learning outcomes. The team works

with faculty throughout the college to help them
introduce curriculum components and enhancements
that develop one or more of the identified core
competencies. It also educates faculty on the
availability of less traditional methods of assessing
student learning in general and the 21 Century
Learning Outcomes in particular, such as student
portfolios, e-skills resumes, project presentations, and
team demonstrations.

The Title 1l Strengthening Institutions Program also
is aiding in the development of course and program
student learning outcomes with the necessary funds
and training. This coupled with the new program
review will help faculty and administrators identify
the curricular needs of students and plan accordingly.

SELF EVALUATION

Miramar College serves a diverse population

and strives to deliver outstanding curriculum and
instruction. Results from a student survey (Doc.
#C.18) indicate that 90.8% of the students enrolled
at Miramar College believe the college is delivering
quality instruction.

Miramar College has taken a lead in measuring
institutional student learning outcomes (i.e.,
communication, critical thinking, global awareness,
information management, and personal and
professional development) as well as in training

other colleges and districts on the processes used

to develop and assess institutional student learning
outcomes. However, Miramar College also is working
independently as well as with its sister colleges to
educate faculty on how to incorporate these identified
outcomes into their curricula and to assess student
mastery of these outcomes. The college has sponsored
several workshops and seminars as well as worked
with the district in developing a series of 4" Friday
events that focus on developing and assessing

student learning outcomes. Group training as well as
individual training, as a result of the Title III grant,
will also help faculty better understand the integration
and assessment of student learning outcomes in their
courses and programs.
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PLANNING AGENDA

None.

The institution assures the quality and
improvement of all instructional courses
and programs offered in the name of

the institution, including collegiate,
developmental, and pre-collegiate courses
and programs, continuing and community
education, study abroad, short-term training
courses and programs, programs for
international students and contract or other
special programs, regardless of type of credit
awarded, delivery mode, or location.

DESCRIPTIVE SUMMARY

Miramar College assures the quality and improvement
of all its instructional courses and programs—
regardless of type of credit awarded, delivery mode,
or location—by hiring qualified instructors, regularly
evaluating faculty performance, developing effective
curricula, and conducting systematic curriculum and
program reviews. These standards of practice maintain
Miramar’s commitment to provide “an environment
which values excellence in teaching, learning,
innovation, and partnerships.”

The quality and improvement of the college’s
curricula depends upon the collaboration of the
campus Curriculum Committee and the faculty.

The Curriculum Committee, which operates under
Title 5 of the California Code of Regulations, assists
faculty in developing and revising curricula. In
reviewing curriculum, the committee utilizes the
California Community Colleges Program and Course
Approval Handbook (Doc. #2.2), which is set forth
by the Chancellor’s Office, the Good Practices for
Course Approval Processes (Doc. #2.3), which is

set forth by the Academic Senate for California
Community Colleges, and the SDCCD Curriculum
and Instructional Council Handbook (Doc. #2.4).
“Official” course outlines are those that have been
approved by the campus articulation officer, discipline
department chair, school dean, vice president of
instruction, all three of SDCCD’s campus curriculum
committees, and SDCCD’s Curriculum and
Instructional Council (CIC). All faculty members are
required to use the official course outline to develop
criteria for their courses.
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The campus program review process is similarly
designed to assure the quality of Miramar’s
instructional programs. This process provides a
strategic pathway to support program planning,
both in the academic master plan and in the budget
planning process. Miramar reviews all its programs
annually using the following program-effectiveness
indicators:

* Total weekly student contact hours (WSCH)
* Full time equivalent students (FTES)

* The ratio of WSCH to FTES

* Completion rates

* Retention rates

» Fill rates

» Number of degrees and certificates awarded
* Job placement

* Costs

* Number of sections offered

* Last date curriculum updated.

The college also reviews the strengths, barriers, and
needs of all its courses and programs. Departments
use the program review results to build an Academic
Master Plan (Doc. #C.7), an Educational Master Plan
(Doc. #C.8), and a Facilities Master Plan (Doc. #C.9)
to help plan for program development.

SELF EVALUATION

To maintain a high level of quality instruction,
Miramar College ensures that all faculty meet the
necessary standards within their respective fields. All
faculty background records are verified prior to hiring
and are screened by a committee to determine the
most beneficial candidate for the college. Although
rigorous, the screening process has proven to be

very successful. All faculty are evaluated regularly.
Full-time faculty participates in a rigorous peer self-
study every year for four years, then every other year
for four more years, and finally every three years.
Students evaluate faculty every semester. Adjunct
faculty are evaluated every other year by their peers
and every semester by their students.

The Curriculum Committee works in conjunction with
CurricUNET, simplifying the ongoing revision of
course outlines. Not all courses have been updated at
this point. Consequently, the Curriculum Committee,
in partnership with SDCCD, has determined that all
courses with outlines that have not been revised in
more than six years will be deactivated and cannot be
taught until the curriculum is revised, beginning fall
2004.



The college also is starting to use program review

to establish an ongoing, systematic review of entire
programs. Currently, the program review process

is analyzing quantitative data, which, although
informative, is not enough. Consequently, the college
has been working together to develop a more thorough
review of programs, including the development of
course and program learning outcomes.

PLANNING AGENDA

* The college will work to expand the
comprehensiveness of its course offerings.

The institution uses established procedures
to design, identify learning outcomes for,
approve, administer, deliver, and evaluate
courses and programs. The institution
recognizes the central role of its faculty

for establishing quality and improving
instructional courses and programs.

The institution relies on faculty expertise and
the assistance of advisory committees when
appropriate to identify competency levels
and measurable student learning outcomes
for courses, certificates, programs including
general and vocational education, and
degrees. The institution regularly assesses
student progress towards achieving those
outcomes.

DESCRIPTIVE SUMMARY

Faculty members are an integral part of Miramar’s
program development, review, and approval
processes. In response to industry trends and needs,
faculty members initiate development of new
programs and curriculum. Once a need has been
established, a faculty expert works with the campus
Curriculum Committee to develop “integrated”
curriculum. “Integrated” refers to the interdependence
of every element of the course outline; every section
directly supports the identified course-specific
learning outcomes. In addition, “integrated” course
outlines show how students are encouraged to think
critically about the subject matter presented in the
course. Faculty who write and revise curriculum

follow established procedures detailed in the SDCCD
Curriculum and Instructional Council Handbook
(Doc. #2.4), the SDCCD Associate Degree Credit
Course Outline Guide (Doc. #2.5), and those available
via SDCCD’s automated curriculum development
program CurricUNET (www.sdccdcurricu.net).

Faculty also follow the procedures detailed in the
SDCCD Curriculum and Instructional Council
Handbook (Doc. #2.4) when they engage in the
process of evaluating and approving Miramar’s
courses and programs. The Curriculum Committee
includes five faculty, two classified employees, two
students, and one administrator (Miramar College
Shared Governance Manual 2003, Doc. #C.4).

As described in section A.2, the review process is
initiated at the campus level and includes review and
approval from SDCCD’s two other college curriculum
committees before reaching the district level for final
review and approval. The committees frequently
withhold their approval until specified improvements
are made. During the approval process, discipline
experts review and recommend improvements to
academic and occupational curriculum, and advisory
committees ensure course content meets the most
current educational and industry standards. Title 5 of
the California Code of Regulations requires all course
outlines to be reviewed within a six-year cycle to
assure quality, currency, and continued adherence to
the college’s mission.

The college obtains input and validates currency of
occupational curriculum from its industry advisory
boards. The Transportation, Child Development,

and Biotechnology departments have active industry
advisory boards that meet twice a year. Board input
is used to ensure that programs and course offerings
reflect current industry technology, procedures, and
business practices. Program directors, department
chairs, faculty, and deans obtain industry input on

the quality and currency of certificate programs;

they update competency levels and student learning
outcome goals through these semi-annual advisory
board meetings. At these meetings, industry
representatives review curriculum and materials. They
also tour lab facilities to identify areas that need to be
changed or updated to maintain quality instruction.

In addition to industry representatives, the following
certifying entities participate in the curriculum
development, update, and review process:

» American Bar Association (ABA)
» Commission of Peace Officer Standards and Training
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(POST)

* Federal Aviation Administration (FAA)

» Automotive Service Excellence (ASE)

* State of California Department of Social Services
Community Care Licensing

» State of California Child Development Division

* Toyota and Daimler Chrysler.

The 21 Century Learning Outcomes Committee has
begun measuring student progress towards meeting
the five core learning outcomes (Doc. #C.5). The
committee has crafted a set of learning outcomes

for the college and a level of mastery scale; it also
has run several pilots on courses measuring their
involvement and effectiveness in helping students to
attain the competencies. Following two pilot studies,
the committee has proceeded by assessing most of
the general education courses (4ssessed Course List,
Doc. #2.6). This comprehensive self-study will allow
the campus to determine which tracks students can
take to master the institutional learning outcomes.
The committee is using its system of measurement
to evaluate classroom activities and to determine
how each course helps students develop the five
competencies. As of June 2003, 90% of Miramar’s
general education courses and the counseling
department had been assessed (Doc. #2.6).

Miramar College was recently awarded a Title I11
grant with the following goals: create an on-line,
easy-access education plan for students; develop an
academic master plan and decision-making system
that reviews programs (to identify priority areas the
curriculum development process can respond to)

and tracks courses using enrollment management
software; train faculty to employ new technology

and active instructional strategies in their courses and
programs. A college-wide committee has been formed
to achieve these goals, as outlined in the Title III grant
(Doc. #C.1). One of the first projects the Title 111
committee has undertaken is to develop college-wide
program learning outcomes. In the 2003-04 program
review, the activity director of the Title III grant will
work with the department chairs and programs to help
each program develop program learning outcomes.
The recently established Program Review Committee
will review all of the program reviews to evaluate the
pertinence and measurability of the learning outcomes
and will make appropriate recommendations. When
each program has completed the development phase,
and the program learning outcomes have been
reviewed and edited, course learning outcomes can be
developed for each course offered in the discipline.
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SELF EVALUATION

All curricula pass through the Curriculum Committee
and CurricUNET. During this process, curriculum

is scrutinized and reviewed by both the Curriculum
Committee and the discipline experts. Because all
three district campuses are involved in curriculum
approval, the SDCCD Curriculum Committee has
developed guidelines and rules to ensure a timely
process.

Occupational programs are reviewed annually by
industry representatives to assure that student learning
outcomes and competencies address industry needs.

At Miramar College, the 21st Century Learning
Outcomes Committee has developed and tested

the system of measurement to assess how students
are being exposed to the five institutional learning
outcomes. After the initial pilot, the committee began
assessing all of the general education courses to
determine course sequences students can pursue to
achieve a general level of mastery in each of the core
competencies.

Sharing successful classroom activities and
assignments that improve classroom learning is part
of the committee’s implementation plan. To facilitate
this dialogue, the team developed an Electronic
Portfolio (Doc. #2.7), which serves two purposes.
First, it encourages communication among faculty
members by giving them a place to share activities
and assignments. Second, it provides a place for
students to highlight their college work so current and
prospective employers can evaluate their mastery of
specific learning outcomes. Title I1I also has helped
move the college forward in the plight to incorporate
program and course learning outcomes into the
college through a stipend program.

PLANNING AGENDA

* The college will establish codes for all certificates
of completion and begin reporting data in the
Management Information System (MIS).



High-quality instruction and appropriate
breadth, depth, rigor, sequencing, time
to completion, and synthesis of learning
characterize all programs.

DESCRIPTIVE SUMMARY

Miramar’s instructional programs are of the highest
quality due to the college’s qualified faculty and its
effective curricula. However, the college has been
working to ensure that the depth and breadth of
programs are available on the campus. Hence, in the
past year the campus has been working to develop
an Academic Master Plan (Doc. #C.7), Educational
Master Plan (Doc. #C.8), and Facilities Master Plan
(Doc. #C.9). These will help the college plan for the
growth it is expecting.

Aside from planning, as already stated, Miramar
College has a rigorous curriculum process in
accordance with SDCCD. The Curriculum Committee,
faculty experts, and two of the three campuses must
review and approve all new curricula to add a class.
If a faculty expert is unavailable, as is the case in
some of the vocational programs, an expert in the
field is employed to review the curriculum standards.
The articulation officer then works closely with
universities to develop articulation agreements for
these approved courses.

SELF EVALUATION

SDCCD has been working on growing Miramar
College to its full potential and has even agreed to
disproportionate funding among the three colleges in
order to help Miramar grow. Whereas Mesa College
and City College are going to grow at a rate of 2%,
Miramar College is expected to grow at a rate of 6%,
thereby allowing the college to add depth, breadth,
and sequence into its programs. Consequently,
Miramar College has spent much time planning for
this growth—involving faculty members into the
planning process—with the creation of the Academic
Master Plan, Educational Master Plan, and Facilities
Master Plan as well as the release of the new program
self-study process.

Miramar College also has been collaborating with
SDCCD, Mesa College, and City College to develop

a comprehensive FLEX program. FLEX opportunities
include faculty sharing and training (in both traditional
and non-traditional teaching techniques).

Students report satisfaction with curriculum and
instruction, with an overwhelming 90.8% reporting
satisfaction; 92.5% of students reported satisfaction
with the content covered in class, and 88.3% of
students reported classes were interesting (Student
Satisfaction Survey 2001, Doc. #C.18).

PLANNING AGENDA

None.

The institution uses delivery modes and
teaching methodologies that reflect the
diverse needs and learning styles of its
students.

DESCRIPTIVE SUMMARY

Miramar College responds to the diverse needs and
learning styles of its students through a variety of
alternative delivery modes. A majority of the classes
are offered in traditional 16- week sessions. However,
to meet the varying needs of students, Miramar
College offers 12- and 8-week sessions as well.
Additionally, courses are offered off-site at the Marine
Corps Air Station (MCANS), at the Naval Training
Center, at local high schools (Mira Mesa and Scripps),
and in on-line, hybrid, and self-paced formats. The
campus computer labs are used to provide additional
support for students in need of tutoring and individual
hands-on access at the Personal Learning Assistance
Center (PLACe), library, and Independent Learning
Center (ILC).

Miramar also responds to the changing needs and
learning styles of its students through ongoing

staff development in those areas. For example, the

21% Century Learning Outcomes Committee has
conducted several workshops on teaching, learning,
and assessment measures. The committee’s e-portfolio
(Doc. #2.7) is a database resource for faculty to share
instructional activities and assignments. Another staff
development opportunity is the FLEX-time “Great
Ideas, Free to Steal” (GIFTS) workshops. These
workshops provide faculty the opportunity to share
knowledge, reflect on their teaching methodologies,
and exchange ideas for improving their responsiveness
to students’ varying needs.
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SELF EVALUATION

While classroom instructors independently assess
individual student learning styles, faculty development
workshops are available to facilitate faculty
incorporation of learning outcomes and active learning
strategies into their instruction. The FLEX program at
Miramar College offers topics ranging from teaching
and learning to innovative projects and workshops.
Since faculty are required to fulfill 60 hours of FLEX
per year (32 hours for fall; 28 hours for spring),
attendance at FLEX workshops and seminars has
increased, and the quality of programs has improved.

Another professional development resource for
faculty is a web site (www.4faculty.org) that offers a
series of courses designed specifically for the needs
of community college faculty. The 21st Century
Learning Outcomes Committee has hosted workshops
and discussions and has developed an e-portfolio to
encourage faculty to share techniques and strategies
that help students achieve the mastery of the five

core competencies. Additionally, the district offers

a 4th Friday series (one per month for nine months)
that focuses on teaching and learning. This extensive
program is currently focusing on student learning
outcomes and has workshops planned for the entire
2003-04 academic year, including a two-day retreat in
February, for a total of nine sessions.

Beginning in 2004-05, the Title III grant will aid
faculty development by partially supporting a staff
development coordinator. The role of this coordinator
will be to ensure that faculty at Miramar College
receive ongoing training and assistance with course
and program planning to support student needs and
interests, student education planning services, and new
innovative teaching techniques.

Regardless of the teaching style employed in a class,
not all students will understand everything. Miramar
College has many supplemental programs to aid in

the learning process. The PLACe is an inclusive,
comprehensive, and safe tutorial environment that
removes barriers to learning; it shares a strong alliance
with Miramar faculty and programs, thereby helping
students even more. According to the college’s
Automated Student Tracking System, the PLACe
provided tutoring services for 1,921 students in spring,
summer, and fall 2003 for a total of 13,519 student
contact hours. The ILC is another resource to enhance
student learning, offering computer programs that
supplement classroom instruction. The ILC provided
lab support and computer access for approximately
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45,000 students in spring, summer, and fall 2003. The
library staft helps students locate information and
sources, and it provides a place for students to conduct
research. During 2003, 100,043 students used the
library.

PLANNING AGENDA

None.

The institution evaluates all courses and
programs through an ongoing systematic
review of their relevance, appropriateness,
achievement of learning outcomes, currency,
and future needs and plans.

The institution engages in ongoing,
systematic evaluation and integrated
planning to assure currency and measure
achievement of its stated student learning
outcomes for courses, certificates, programs
including general and vocational education,
and degrees. The institution systematically
strives to improve those outcomes and
makes the results available to appropriate
constituencies.

DESCRIPTIVE SUMMARY

As described in section A.2, Miramar uses an
annual, data-driven program review to measure the
effectiveness of its courses and programs. By spring
2003, all departments and programs completed

the narrative portion of the program review, which
included highlighting and analyzing the data. This
portion of the review is now being used to develop
the Academic Master Plan (Doc. #C.7), to determine
funding priorities for the Planning and Budget
Committee, and to help with enrollment planning and
management for courses and programs.

In addition to the above, vocational programs have
other standards for review of curriculum. As described
in section A.2.b, career and occupational programs

are reviewed annually by program faculty with input
from industry advisory boards to ensure that they meet
appropriate current industry standards by certifying
agencies. Students are certified either through program



completion or by outside-agency licensing. Vocational
programs funded by the Carl D. Perkins Vocational
and Technical Education Act (VTEA) of 1998 are
reviewed for curriculum integration, use of core
competencies, and currency with industry standards
by the appropriate agencies.

The college obtains input and validates currency of
occupational curriculum from its industry advisory
boards. The transportation, child development, and
biotechnology programs have active industry advisory
boards that meet twice a year to offer input to program
directors, department chairs, faculty, and deans on

the quality and currency of certificate programs.
Board input is used to ensure that programs and
course offerings reflect current industry technology
and procedures and business practices. At these
meetings, industry representatives review curriculum
and materials and tour lab facilities to identify areas
that should be changed or updated to maintain quality
instruction.

The college has been working since 2000 on
developing and integrating student learning outcomes
systematically. As previously discussed, Miramar
began with the development of institutional learning
outcomes and has since moved to the development
of program and course learning outcomes. The initial
projects have asked faculty members to reflect on
what content is covered, how it is covered, and how
assessment takes place. The data received from

this process has led to an evaluation of programs

and courses, including an intricate look at the
contributions classes make to the education of the
whole student.

SELF EVALUATION

Program review is conducted annually to help ensure
that each program delivers high quality and rigor
and that courses are offered sequentially. Since
program review is not understood campus-wide,
Miramar has collected only quantitative data. As
more information is compiled, the college will be
able to improve its analysis of each program for
high-quality instruction, appropriate breadth, depth,
and rigor, and time for completion. During the 2003-
04 academic year, Miramar College was awarded

a Title 11l Strengthening Institutions Program grant
(Doc. #C.1). One program track in this grant is to
link the program review, academic master planning,
and budget and planning efforts of the campus. The
Title IIT Activity Director has begun to work with the
campus Performance Review Committee to revisit and

improve the program review process, define cycles,
and expand information collected beginning with the
2003-04 cycle.

Beginning with the 2003-04 cycle, program review
will capture information regarding the status of
integrated learning outcomes in courses and programs
at Miramar College. Through the Title III grant,
faculty can receive stipends to support integration

of learning outcomes into courses and programs.

The process of program and course review to

identify learning outcomes is a review of relevance,
appropriateness, and method of measuring student
achievement of learning outcomes.

Additionally, the 21st Century Learning Outcomes
Committee has established a systematic approach

to measure institutional learning outcomes, which
includes levels of mastery and indicates the course
sequences students should follow to achieve each of
the five core competencies.

The process of developing, adopting, and integrating
learning outcomes has been slow. While the number
of participants in the project continues to increase,
there are still several departments and programs that
refuse to participate in the development of learning
outcomes. Those that have participated in the project
have found positive results from the evaluation
process, and they continue to support the campus’
movement towards full integration of student learning
outcomes.

As a result of industry input in the automotive and
diesel programs, 24 diesel courses were updated, 2
new courses were created in diesel, and 17 automotive
courses were updated during the 2002-03 and 2003-
04 academic years (Miramar College Curriculum
Committee Annual Reports, 2002-04, Doc. #2.8).

PLANNING AGENDA

None.
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If an institution uses departmental course
and/or program examinations, it validates
their effectiveness in measuring student
learning and minimizes test biases.

DESCRIPTIVE SUMMARY

Course credit is awarded through either credit-by-
examination or challenge exams. Each department
identifies which classes are eligible for credit-by-
examination, and only a few classes have been
approved. The term “examination” means any written,
oral, or performance standard determined by the
individual department. The list of classes that are
available for credit by examination is posted every
spring semester for the following academic year.
Credit-by-examination can be done for the following
classes: aviation (all courses in aviation maintenance
technology), computer and information science (CISC
181), computer business technology (CBTE 101, 102,
or 103), and fire protection technology (FIPT 108).

Currently, there are two types of challenge exams:

1) for students to meet prerequisites; 2) for students
to challenge a course to receive credit. Students

who feel capable of succeeding in a higher-level
class can challenge the prerequisite, corequisite, or
limitation-on-enrollment course through a petition
filed in Admissions. Once a student takes the exam,
the appropriate department scores it; only students
receiving a passing score are granted permission to
skip the prerequisite, corequisite, or limitation-on-
enrollment course. Additionally, if a student speaks
with a faculty member and can present documentation
that he/she is qualified for a higher-level class, then
the instructor may admit the student into the class.
Students do not receive credit for challenged courses.
Currently, challenge exams are offered only for
English, English for Speakers of Other Languages
(ESOL), Spanish, chemistry, and math courses.

SELF EVALUATION

As part of SDCCD, Miramar College has a strict
policy for credit-by-examination and allows credit-
by-examination for only a few classes. Challenge
exams, however, are determined by the individual
departments. Instructors write the exam based on
the skills a student should have mastered in the
prerequisite class, and the test is administered to the
student. The test is then scored by the department
chair or a representative from the department to
determine whether a student should be placed in the
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higher-level class without having met the prerequisite.
In the Spanish department, a faculty member grades
the exam, and if a student passes with a 70% or
higher, he/she is placed in the next level Spanish
course.

PLANNING AGENDA

None.

The institution awards credit based on
student achievement of the course’s stated
learning outcomes. Units of credit awarded
are consistent with institutional policies
that reflect generally accepted norms or
equivalencies in higher education.

The institution awards degrees and
certificates based on student achievement of
a program’s stated learning outcomes.

DESCRIPTIVE SUMMARY

To move the college towards integrating program
learning outcomes into each department or program
at Miramar College, the faculty team leader of the
21% Century Learning Outcomes Committee worked
with the Counseling Department to develop a model.
The group created program learning outcomes for
counseling as well as a satisfaction survey to be
completed by students after an appointment. This
survey will measure students’ perceptions of the
Counseling Department’s influence on their overall
achievement of the five core competencies and

the stated program outcomes. Once the pilot study
has been completed, the 21% Century Learning
Outcomes Committee will share this model with all
of the programs and departments on campus. With
the mandate of Program Learning Outcomes in the
Instructional Program Review (Doc. #C.6), the
activity director of the Title III grant will work with
the department chairs and programs to develop their
program learning outcomes using counseling as a
model.

Nominally, the Curriculum Committee has changed
the language on the updated outlines to reflect
the movement to incorporate student learning



outcomes into all courses. Instructors assess student
achievement of those measurable outcomes by using
objective evaluation methods that are described in the
course outline. Outlines are approved for every course
through an extensive curriculum review process

that ends with district-level scrutiny. This process,
described in sections A.2 and A.2.b, assures that units
of credit for any course are consistent with accepted
equivalencies in higher education.

The SDCCD Board of Trustees policies regarding
grading standards are published in the San Diego
Miramar College Catalog (Doc. #C.20), Class
Schedule (Doc. #2.1), and Faculty Attendance

and Accounting Manual (Doc. #2.9). These are
consistent with the standards identified in Title 5 of
the California Code of Regulations. The catalog also
contains statements regarding the grading system and
grading options, such as credit/no credit, withdrawals
from a class, credit-by-examination, and incomplete
and in-process grades.

The catalog (Doc. #C.20) lists required courses

and recommends a sequence of courses designed to
meet graduation and transfer requirements. Students
petition the Self-Study Department to graduate or
receive certificates. The self-study technician reviews
student records to verify that all required courses
have been completed satisfactorily as specified in the
catalog and that the student is eligible to receive the
requested certification.

SELF EVALUATION

Achievement of course student learning outcomes is
currently based on grades assigned. A passing grade
signifies that a student has successfully met all of that
course’s learning outcomes. Since this is not the most
effective way to measure course learning outcomes,
the college has been developing a more accurate
system of measurement. Currently, only two classes
have syllabi that list and explain their course learning
outcomes and assessment techniques used for self-
study (Speech 103 Syllabus, Doc. #2.10; Psychology
100 Syllabus, Doc. #2.11).

Miramar College has established a long-range plan
for implementing learning outcomes, assessing the
implementation, and evaluating the results. While
the planning stage has been very systematic, it has
remained flexible and adaptable to current findings.
The adoption of learning outcomes is proceeding at
the expected pace with minimal conflicts or setbacks.

Recognizing that program learning outcomes needed
to be included in program review, the faculty team
leader for the 21* Century Learning Outcomes
Committee worked with the Counseling Department
to establish program-level learning outcomes. These
can be used as a model for other departments and
programs. Once program-level learning outcomes
have been developed, individual course learning
outcomes can be formulated. The two classes that
have already gone through this process can be used as
models for other courses. Both program and course
learning outcomes will help students better understand
their responsibilities in the class.

PLANNING AGENDA

None.

The institution requires of all academic and
vocational degree programs a component

of general education based on a carefully
considered philosophy that is clearly stated
in its catalog. The institution, relying on

the expertise of its faculty, determines the
appropriateness of each course for inclusion
in the general education curriculum by
examining the stated learning outcomes for
the course.

DESCRIPTIVE SUMMARY

Miramar awards the Associate in Arts degree, the
Associate in Science degree, and the Certificate of
Achievement to students who complete specific
major requirements, district requirements, and
general education requirements. As clearly stated in
the college catalog (Doc. #C.20), general education
outcomes are based on the philosophy that general
education courses should contribute to the broad
education of career technical and transfer students in
the following areas (see District Policy on General
Education 1.5.3 in SDCCD Manual on Policies and
Procedures, Doc. #C.23):

* Critical thinking, writing, and oral communication

» Understanding and use of quantitative analysis

» Awareness of the arts and humanities

* Understanding of physical, social, and behavioral
sciences as they affect diverse local and global
communities.
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The general education program consists of 18
semester units that are divided into the following four
areas (as mandated by Title 5, Section 55806, of the
California Code of Regulations): natural sciences,
social and behavioral sciences, humanities, and
language and rationality.

California law identifies specific learning outcomes
for each of these four areas and requires demonstrated
competence in reading, written expression, and
mathematics as learning outcomes of all four.
Additionally, SDCCD has the following requirements
for graduation: multicultural studies, health education,
two courses in physical education activities, and two
courses in American institutions and/or California
government. Because general education courses are
common to all three campuses in the district, courses
proposed for general education are reviewed by
discipline faculty, department chairs, school deans,
and vice presidents of instruction at each campus.
Final approval rests with the district’s CIC.

SELF EVALUATION

As per Title 111, Miramar College is in the process

of developing program and course student learning
outcomes. This project will be completed fall 2008
with all courses and programs offered at Miramar
College utilizing student learning outcomes. By fall
2004, at least 15 programs (30% of the college’s
instructional programs) will have developed program
and course student learning outcomes, two- and four-
year tracks, and evaluation strategies.

To enhance the scrutiny of courses requesting to be
included in the general education curriculum, the
district’s CIC has altered its approval process for

all general education courses. All general education
courses are reviewed at the same time to ensure they
meet specific requirements as outlined in District
Policy on General Education 1.5.3 (Doc. #C.23).

PLANNING AGENDA

None.

General education has comprehensive
learning outcomes for the students who
complete it, including an understanding of
the basic content and methodology of the
major areas of knowledge: areas include the
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humanities and fine arts, the natural sciences,
and the social sciences.

DESCRIPTIVE SUMMARY

Miramar’s general education has updated its
curriculum outlines to define learning outcomes. As
stated previously, the Title III grant is developing
specific program and course learning outcomes based
on the learning objectives from the updated course
outlines. All general education learning outcomes in
these major areas of knowledge are mandated by Title
5 of the California Code of Regulations as follows:

* Miramar’s courses in the humanities help students
think critically about how culturally diverse people
throughout time have responded to themselves.
Courses that satisfy Miramar’s general education
requirement in the humanities include introductory
or integrative courses in the arts, foreign languages,
literature, philosophy, and religion.

» Miramar’s courses in the natural sciences help
students explore ways of relating to the physical
and biological elements of human experiences.
These courses provide training in scientific methods
and include introductory or integrative courses in
astronomy, biology, chemistry, general physical
science, geology, meteorology, oceanography,
physical anthropology, and physics.

» Miramar’s courses in the social and behavioral
sciences stimulate critical thinking about the ways
people act and have acted in response to their
societies. Courses that satisfy Miramar’s general
education requirement in the social and behavioral
sciences include introductory or integrative survey
courses in cultural anthropology, cultural geography,
economics, history, political science, psychology,
and sociology.

SELF EVALUATION

CIC has convened the General Education Review Task
Group to address several issues. For example, should
district general education courses include a list of
measurable student learning outcomes, and should that
list be printed in the catalog? Miramar College will try
to formulate a recommendation for this issue by the
end of fall 2004.

The League for Innovation 21*' Century Learning
Outcomes Project (Doc. #C.5) has worked with the
college to develop institutional learning outcomes.



These core competencies (learning outcomes) are
based on the U.S. Department of Labor’s SCANS
(Secretary’s Commission on Achieving Necessary
Skills). The core competencies enabled faculty
members to quantify learning and achievement in
courses. Approximately 80% of all general education
classes taught at Miramar College have completed
the League for Innovation 21* Century Learning
Outcomes Project’s institutional student learning
outcomes system of measurement.

The Title III grant is building on the results of

the League for Innovation 21* Century Learning
Outcomes Project in the development of program
and course student learning outcomes. Courses will
categorize course learning outcomes based on the
core competencies identified in the project. This
information will enable the college to systematically
assess students’ exposure to each of the five core
competencies.

PLANNING AGENDA

None.

General education has comprehensive learning
outcomes for the students who complete it,
including a capability to be a productive individual
and life long learner: skills include oral and
written communication, information competency,
computer literacy, scientific and quantitative
reasoning, critical analysis/logical thinking, and
the ability to acquire knowledge through a variety
of means.

General education has comprehensive
learning outcomes for the students who
complete it, including a recognition of what
it means to be an ethical human being

and effective citizen: qualities include an
appreciation of ethical principles; civility
and interpersonal skills; respect for cultural
diversity; historical and aesthetic sensitivity;
and the willingness to assume civic, political,
and social responsibilities locally, nationally,
and globally.

DESCRIPTIVE SUMMARY

As described in section A.3, Miramar’s general
education program contributes to the education of
career and transfer students and is defined by Title 5,
section 55806, of the California Code of Regulations.
The general education program consists of 18 units
and is divided into four areas. To receive an Associate
Degree, students attending Miramar College must
complete the following: (a) six units in language and
rationality: English composition, communication, and
analytical thinking; (b) six units in natural science:
life science and physical science; (c) three units in
humanities; (d) three units in social and behavioral
sciences.

Each area has specific student learning outcomes and
courses designed to meet these outcomes. Courses

in area (a) enable students to apply the principles
and applications of language toward logical thought.
Courses in area (b) include training in scientific
methods and explore specific ways of relating to

the physical and biological elements of human
experiences. Area (c) courses in the humanities
study the cultural activities and artistic expressions
of human beings. Courses in area (d) focus on how
people act and have acted in response to their societies
(San Diego Miramar College Catalog, Doc. #C.20).

Student learning outcomes are the course standards
measured by the instructor using specified evaluation
criteria to determine if students have successfully
achieved the course’s specified learning outcomes
(SDCCD Associate Degree Credit Course QOutline
Guide, Doc. #2.5).

The process of assessing all general education courses
individually using the institutional learning outcomes
and levels of mastery enables the college to measure
how individual courses affect the overall education
students receive and the varying levels to which the
student learning outcomes have been mastered. Once
the courses have been evaluated, education tracks
can be established for students. Since not all courses
can meet all competencies at the same level (see 27*
Century Learning Outcomes Committee Assessing
the Learning Outcomes Competencies, Doc. #2.12),
a carefully mapped out series of classes can help
students master all five of the institutional learning
outcomes.

As a result of the League for Innovations grant, the
21% Century Learning Outcomes Committee has been
active at Miramar College since fall 2000. Three
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semesters were dedicated to research and development
of a working model to be used to assess curriculum
through student learning outcomes. This is now a
consistent process for assuring that expected skill
levels are included in course outlines. Although not
yet implemented, an e-portfolio has been developed
to highlight student achievements and stimulate the
sharing among faculty of activities and exercises
used in class. The process has not been in effect long
enough to have any reliable quantitative or qualitative
data to show student achievement of these outcomes
or students’ ability to apply these skills to subsequent
coursework, employment, or other endeavors.

SDCCD requirements for an Associate Degree include
the following: competence in reading and written
expression is achieved through the completion of

one course with a grade of “C” or better in language,
rationality, and English composition; competence

in mathematics is achieved through the assessment
test by obtaining a skill level of M40 or completion

of one course identified in the catalog under district
requirements with a grade of “C” or better.

Students must complete three to six units in American
Institutions/California Government.

They must also complete Health Education 101 and
two activity courses in physical education.

The district multicultural studies requirement may
be satisfied by completing one course related to the
culture of one or more ethnic groups represented
in American society (San Diego Miramar College
Catalog, Doc. #C.20).

Additional requirements for the Associate Degree
address ethics, effective citizenship, personal
wellness, diversity, and cultural awareness. Teaching
students to write effectively and read critically
enhances their communication skills. Training
students in mathematical quantitative skills that are
essential to other disciplines further develops their
critical thinking and problem solving skills. Courses
in American institutions and California government
provide knowledge of our democracy and enable
students to contribute as responsible and constructive
citizens. Health and physical education courses help
students to understand and manage themselves and to
develop personal responsibility and teamwork skills.
Multicultural studies expose students to knowledge
from culturally diverse perspectives and develop a
spirit of openness for and understanding of other
cultures and lifestyles (San Diego Miramar College
Catalog, Doc. #C.20).
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SELF EVALUATION

Competencies are addressed throughout the students’
educational experience, but what is taught in specific
classes varies depending on the individual instructor.
While some faculty use only one form of assessment,
all faculty are encouraged to share and use a variety of
measures to assess student progress and mastery.

Miramar has begun a systematic assessment of student
learning outcomes, and most of the general education
courses have been assessed (21 Century Learning
Outcomes Committee Assessing the Learning
Outcomes Competencies, Doc. #2.12).

PLANNING AGENDA

None.

All degree programs include focused study
in at least one area of inquiry or in an
established interdisciplinary core.

DESCRIPTIVE SUMMARY

All instructional programs that lead to an associate
degree at Miramar College are designed to provide
students a significant introduction to the broad areas
of knowledge, their theories and methods of inquiry,
and focused study in at least one area of inquiry

or established interdisciplinary core. Thirteen of
these programs are designed to lead to a vocational
certificate of competence, which prepares graduates
for immediate employment in specific career areas.

Miramar College also has designed an innovative
Associate of Arts degree called the Transfer Studies
with Preparation for the Major. This degree is
designed for students wishing to earn an associates
degree and planning to transfer to a four-year college
or university because it prepares them for transfer
into a designated major. Completion of this degree,
including courses that prepare students for admission
to their selected major, is required for the San Diego
State University Transfer Admission Guarantee (TAG)
program. This degree was developed in response to
the needs of students who find their transfer programs
to a four-year college or university incompatible

with Miramar College’s degree requirements. Since
students earning the Transfer Studies with Preparation
for the Major degree must meet the lower-division
requirements of the transfer institution, including



preparation-for-the-major courses, they are assured of
exposure to both introductory and focused knowledge
and methods of inquiry while being allowed greater
flexibility. Information about the design of degree
programs is found in the college catalog (Doc. #C.20).

In the Degree Curricula and Certificate Programs
section of the college catalog, many disciplines lay
out the major’s recommended sequence of courses,
clearly delineating and describing a sequence from
broad introductory to more focused courses. In many
disciplines, the first course listed is a beginning or
“Introduction to” course, such as Introduction to
Business 100. Additional courses are then listed with
higher numbers to designate more complex and/or
more focused areas of study and to cover relevant
topics that address the special needs of students,
faculty, industry, and the community. Some disciplines
build on student knowledge and respond to market
demands by offering a sequence of certificates. The
Child Development Program, for example, offers the
Child Development Assistant Teacher Certificate,

the more advanced Child Development Associate
Teaching Certificate, and the Child Development
Master Teacher Certificate, which is granted in
conjunction with an Associate of Arts degree in Child
Development or Site Supervisor. Programs such as
Spanish and Math recommend sequential courses,
thereby marking progressively increased levels of
skills and knowledge.

Miramar College also offers an Associate of

Arts degree involving interdisciplinary courses

in psychology or sociology. Course outlines list
objectives designed by departments and disciplines
to ensure that students are introduced to both broad
and focused areas of inquiry. This information is

also provided on individual course syllabi, in which
instructors usually indicate a course’s place in the
degree program. Instructional Services, the Academic
Affairs Committee, and individual departments and
disciplines are responsible for making certain that the
catalog descriptions, course outlines, and instructor
syllabi match.

Finally, brochures developed for vocational programs
often provide a suggested sequence of courses. The
Legal Assistant Program Brochure (Doc. #2.13), for
example, suggests a sequence that includes a core
curriculum (15 units), a legal specialty selection

(9 units), and a law-related selection (6 units) all
designed around a four-semester sequence.

SELF EVALUATION

All of Miramar College’s degree programs include
focused study in at least one area of inquiry. Because
the model is traditional, designing degree programs
that provide students with a broad foundation,
knowledge of methods of inquiry, and focused study
is relatively straightforward. Regularly scheduled
program reviews as well as individual course revisions
and designs for new courses via CurricUNET,
approved by the district’s CIC, help to ensure up-
to-date, relevant programs that will meet the needs
of both vocational and transfer-bound students.

The college continues to refine the way in which

it communicates clear and consistent information
about the programs to help students select courses
in the most meaningful combination or appropriate
sequence. At present, departments present this
information in different ways. Discipline specialists
often ask students to take classes only in their major,
when in fact the transfer institutions’ faculty would
prefer they concentrate on cross-disciplinary studies
and reserve some courses in the discipline for upper
division.

Additionally, the 2003-04 San Diego Miramar
College Catalog (Doc. #C.20) was altered to reflect
the changes made in the Transfer Studies with
Preparation for the Major degree. The new catalog
has two distinct parts to it: the first part is the general
curriculum and policy description; the second part
now functions as a transfer guide for those individuals
planning to transfer to specific four-year institutions
with a customized degree.

PLANNING AGENDA

None.

Students completing vocational and
occupational certificates and degrees
demonstrate technical and professional
competencies that meet employment and
other applicable standards and are prepared
for external licensure and certification.

DESCRIPTIVE SUMMARY

The skills competency of students enrolled in
vocational and occupational programs are documented
in several ways, depending on the individual
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program. Competency levels are evaluated by written
tests, oral examinations or presentations, and/or

via demonstration by practical application projects

or checkouts. Verification of skills competencies

is documented with a certificate according to the
preferred industry standards and the employment
requirements (2003 Occupational Outlook Report,
Doc. #2.14). Students must achieve competencies
according to the licensing agency’s procedures and
requirements as follows:

* Students enrolled in the Aviation program are
prepared for licensing through the FAA. Courses are
taught in accordance with FAA requirements for time
and content.

* Students completing the Airframe and/or Powerplant
programs are qualified to take the exams given by
the FAA.

* Students specializing in Law Enforcement and
Investigation are taught in accordance with the
learning-domain areas developed by POST.

* Students completing the Legal Assistant program
earn degrees and certificates in compliance with
ABA standards.

* The Child Development programs offer coursework,
training, and supervised practicum experiences to
meet State of California Child Development Permits
and the California State Department of Social
Services, Title XXII Community Care Licensing.

* The Automotive Program provides all training
required for state licensing as well as for areas
tested for national ASE certification. Students are
provided internship opportunities at Toyota and
Daimler Chrysler dealers. Upon completion of
the coursework and internships, students have the
opportunity for full-time employment at dealerships.

Each one of the vocational programs that prepares
students for licensure or certification must maintain
program standards of instruction and content in
accordance with the applicable licensing organization
and its regulations. Faculty program directors in the
Administration of Justice, Paralegal, Automotive,
Aviation, and Child Development programs are
responsible for ensuring programs and lab facilities
meet all requirements and standards.

SELF EVALUATION

The vocational and occupational programs at Miramar
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College are closely connected to the licensing and
certification entities of the industries they serve. The
programs are updated according to new and changing
industry requirements. As such, the programs maintain
licensing standards and curriculum content to prepare
students for employment and external licensure and
certification.

PLANNING AGENDA

None.

The institution assures that students and
prospective students receive clear and
accurate information about educational
courses and programs and transfer policies.
The institution describes its degrees and
certificates in terms of their purpose, content,
course requirements, and expected student
learning outcomes. In every class section
students receive a course syllabus that
specifies learning objectives consistent with
those in the institution’s officially approved
course outline.

DESCRIPTIVE SUMMARY

Miramar College’s students and prospective students
are assured of clear and accurate information about
the college through the college catalog. The catalog
categorizes the associate degree requirements by
major, district, and general education. Because these
are stated in written as well as in graphic form,
students can clearly identify the 60-unit requirement
for an associate degree. The catalog also describes

in detail general requirements for certificates of
achievement. The catalog is updated annually to
reflect current degree and certificate programs, course
requirements and offerings, program descriptions, and
prerequisites/advisories. Each degree or certificate
program includes a paragraph that describes degree
transferability, career options, and program learning
outcomes. In addition, Miramar students receive
pamphlets and brochures for the vocational and
technical programs that identify the program’s
attributes as well as its expected learning outcomes
and career options.

Updated course outlines, approved by the district’s
CIC, are distributed to all full-time and adjunct faculty
members. Instructors create course syllabi based on



the integrated course outlines and distribute them to
their students. Faculty also submit their syllabi to their
school dean and department chair at the beginning

of each semester. If students complain about an
instructor, the dean or department chair reviews

the instructor’s syllabus to clarify expectations or
misunderstandings. Adjunct instructors receive both
the integrated outline and sample syllabi to facilitate
the preparation of their courses. SDCCD Online offers
a syllabus template for its on-line courses, which
includes student learning objectives.

SELF EVALUATION

Current course and program descriptions do not
include student learning outcomes, but they are in
the process of being implemented through the efforts
of the 21 Century Learning Outcomes Task Force,
through the Title III grant, and within CurricUNET.
Course objectives listed in the course outlines will
be updated to reflect student learning outcomes

(CIC Minutes, Doc. #2.15). The vocabulary used in
the 2004-05 college catalog will also reflect student
learning outcomes. For example, the words “program
emphasis” will be replaced by “student learning
outcomes,” and in updated course outlines, the words
“course objectives” will be changed to “student
learning outcomes.”

PLANNING AGENDA

None.

The institution makes available to its students
clearly stated transfer-of-credit policies in
order to facilitate the mobility of students
without penalty. In accepting transfer credits
to fulfill degree requirements, the institution
certifies that the expected learning outcomes
for transferred courses are comparable to
the learning outcomes of its own courses.
Where patterns of student enroliment
between institutions are identified, the
institution develops articulation agreements
as appropriate to its mission.

DESCRIPTIVE SUMMARY

Transfer credit information is detailed in the transfer
guide section of the college catalog. Counselors help
students formulate an educational plan and map out

their transfer process. General education lists for
IGETC for California State University (CSU) and
TAG for University of California, San Diego (UCSD)
are printed in the front of the catalog for emphasis. In
addition, Miramar College equivalencies for courses
offered at San Diego State University (SDSU) are
published each term in the schedule of classes.

All course descriptions in the catalog include
information on whether the course transfers to the UC
or CSU systems by including California articulation
numbers (CANs) for transferable courses. Flyers that
outline requirements and provide information about
the specific preparation required for many majors

are available in Counseling and the Career/Transfer
Center. The Career/Transfer Center also invites
representatives from other campuses to Miramar
College to hold workshops for students intending to
transfer to those campuses. The full-time articulation
officer regularly reviews the transfer status of courses,
especially with regard to local four-year institutions.
Articulation agreements have been established with
the UCs and CSUs as well as with many private
institutions (Articulation with Private Institutions,
Doc. #2.16). Miramar also maintains agreements with
local area high schools.

In addition, Miramar participates in a five-year

project called Community College Career Transitions
Initiative through the League for Innovations. This
partnership with Crawford High School enables and
prepares juniors and seniors to successfully transition
from the Legal and Law Enforcement Academy at
Crawford High School to the Administration of Justice
and Legal Assistant Programs at Miramar College.

As described above in 2A.4, Miramar has introduced
the customized Transfer Studies with Preparation for
the Major degree, which allows students to determine
the courses they need to earn a degree as well as to
ensure course transferability.

The campus evaluators are responsible for
determining which courses transfer to Miramar
College from other institutions. College evaluators use
the College Source web site (www.collegesource.org/
home.asp), which contains 24,000 college catalogs, to
determine whether an incoming student’s coursework
will transfer to Miramar. When a college or course is
not listed in College Source, evaluators contact that
institution directly to obtain information. No transfer
credits are included in a student’s educational plan
until official transcripts are on file. Students with
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coursework from foreign institutions are referred to
outside evaluators according to district policy.

SELF EVALUATION

The new transfer guide in the catalog is more user-
friendly, concise, and informative for students. The
new customized majors and transfer guide simplify
and facilitate students’ transfer process to four-year
institutions. Recently, the CAN system has allowed
for the electronic input of articulation requests, which
streamlines the process.

The college assures access to IGETC by coordinating
scheduling courses through the Deans Council,
department chairs, and counselors. This general
education grid is published each semester in the class
schedule so students can plan accordingly.

PLANNING AGENDA

* [f adequate funds are available, the college will
publish the Transfer Guide both as a stand-alone
guide as well as in the college catalog.

When programs are eliminated or program
requirements are significantly changed, the
institution makes appropriate arrangements
so that enrolled students may complete their
education in a timely manner with a minimum
of disruption.

DESCRIPTIVE SUMMARY

Miramar College initiated a new program review
process in 2001-02. Miramar’s annual program review
evaluates data from each program and determines
which courses should be deactivated or revised. When
a course is deactivated, it is removed from future
catalogs, and the appropriate program descriptions are
revised.

According to the district’s CIC, program changes
may occur only in the fall semester. When program
changes are made, students are notified of these
changes by their current course instructors, campus
counselors, and the college catalog. Students can
petition to follow the old or new program. If there is
a need to eliminate a program, every effort is made
to assist students to complete their program of study.
If students break continuous enrollment, they are
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no longer subject to the original catalog and must
complete the requirements of the new or revised
program.

SELF EVALUATION

Miramar has had minor program modifications and
has eliminated programs only as part of the process
to redefine transfer studies’ programs. Any program
eliminated through this transitional process was
replaced with the more flexible Transfer Studies with
Preparation for the Major degree option.

The newly developed digitized on-line catalog is
updated more regularly than the printed catalog.

PLANNING AGENDA

None.

The institution represents itself clearly,
accurately, and consistently to prospective
and current students, the public, and its
personnel through its catalogs, statements,
and publications, including those presented
in electronic formats. It regularly reviews
institutional policies, procedures, and
publications to assure integrity in all
representations about its mission, programs,
and services.

DESCRIPTIVE SUMMARY

Miramar College reviews its institutional policies,
procedures, and publications on both a campus and
district level annually to assure accuracy and integrity
in all representations of its mission, programs, and
services.

The catalog is rigorously reviewed and updated
annually by the Instructional Services and Student
Services offices for the following information:

* Educational purposes: degrees, transfer
requirements, curriculum, and educational resources

* Financial obligations: student fees, financial aid, and
fee refund policies

* Requirements for admission and achievement
of degrees: academic calendar and information
regarding program length



» Names of administrators, faculty, and governing
board.

During the review process, the catalog undergoes
several drafts, with reviews by the vice-president of
instruction, the area deans, curriculum specialists, the
articulation officer, and department chairs. Student
services departments, such as Counseling, Extended
Opportunity Programs and Services/Cooperative
Agencies Resources for Education (EOPS/CARE),
Disabled Students Programs and Services (DSPS),
the Transfer Center, and Evaluations also review their
respective sections and correct each draft as needed.
The school web site catalog is updated regularly, and
corrections are posted in Counseling and Admissions.

The college web site (www.miramarcollege.net),
redesigned in summer 2003 and updated continuously,
provides students, staff, and the community with a
comprehensive range of information, such as course
offerings; schedule of classes; program services
information; new student orientation; links to on-

line application, registration, and other student web
services; staff directory; shared governance committee
documents and activities; and campus news updates.
A web site committee reviews the Miramar web site
regularly for accuracy.

The Student Outreach Task Force, which was formed
in response to the strategic plan, produces a packet of
information about the college for distribution within
community, high school, and business and industry
circles. The brochures in the packet are consistent and
reviewed for image, quality, and accuracy.

Faculty and staff members are informed of college
activities, staffing changes, important news, and
information to be shared with students via regularly
scheduled shared governance meetings (such as
Academic Affairs, Academic Senate, Classified
Senate, managers’, and deans’ meetings) and
publications (such as the Student Services Bulletin,
Doc. #C.24, and the electronically distributed
President’s Memo, Doc. #C.13). The student
newspaper, The Sage (Doc. #2.17), provides
information to the entire campus community about
college events and faculty profiles.

SELF EVALUATION

Every effort is made to ensure the accuracy of the
college catalog and web site.

The Marketing Committee and Outreach Task Force

reach out to the community to advertise Miramar
College and attract prospective students and sponsors.

Informative brochures and publications have
been revised to enhance visual appeal and reader
comprehension.

PLANNING AGENDA

* The college will update program brochures to
provide information on courses of study.

In order to assure the academic integrity of
the teaching-learning process, the institution
uses and makes public governing board-
adopted policies on academic freedom and
responsibility, student academic honesty, and
specific institutional beliefs or worldviews.
These policies make clear the institution’s
commitment to the free pursuit and
dissemination of knowledge.

DESCRIPTIVE SUMMARY

Miramar College has a readily available governing-
board-adopted policy stating “we believe that those
who teach and learn must cherish and protect the
traditions of academic freedom and responsibility”
(Educational Master Plan, Doc. #C.8). The
college’s Staff Development Committee has offered
professional development workshops and forums to
address the issue of academic freedom and academic
responsibility. In addition, a statement on academic
freedom has been placed in the Instructor’s Survival
Guide (Doc. #C.25) for distribution to all contract and
adjunct faculty.

The American Federation of Teachers (AFT) Guild,
Local 1931, supports and protects the faculty’s right
to academic freedom. “Standards for Tenure” A4.10.2
communicates the need for faculty to “demonstrat[e]
respect . . . for the traditional concepts of academic
freedom, and . . . for the commonly agreed upon ethics
of the teaching profession.” Furthermore, Article One,
Faculty Rights, 12.1, states, “The Board and the Guild
agree to work cooperatively to promote and maintain
a climate of free, impartial inquiry and discussion.”
Appendices I and II of the AF'T Contract (Doc. #C.26)
outline the ethical duties and responsibilities of
faculty.
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SELF EVALUATION

The college protects the faculty’s right to academic
freedom while also ensuring the understanding of this
right and responsibility. In the Accreditation Survey
Report Spring 2003 (Doc. #C.2), a majority of the
faculty (contract, 92%; adjunct, 86%) indicated that
the college supports academic freedom.

PLANNING AGENDA

None.

Faculty distinguish between personal
conviction and professionally accepted
views in a discipline. They present data and
information fairly and objectively.

DESCRIPTIVE SUMMARY

Miramar’s Academic Senate upholds the Academic
Senate for California Community College’s adoption
of the American Association of University Professors
(AAUP) Ethics Statement and rationale (“Why The
Academic Senate Has Adopted the AAUP Ethics
Statement™). The AAUP Ethics Statement (Doc.
#C.27) provides strict guidelines for faculty in the
ethical responsibilities they have in the classroom.

SELF EVALUATION

The college does not seek to instill specific beliefs;
however, it does expect a specific code of conduct
for faculty, administrators, classified employees,
and students. Please refer to the documents and
publications noted in the previous section.

According to the Accreditation Survey Report

Spring 2003 (Doc. #C.2), when asked if faculty are
fair and objective in their presentation of course
material, contract faculty (91.2%) and adjunct faculty
(96.1%) responded in the affirmative. When asked
the question, “Does the college support academic
freedom?” contract faculty (91.7%) and adjunct
faculty (85.7%) responded in the affirmative.

PLANNING AGENDA

None.
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The institution establishes and publishes
clear expectations concerning student
academic honesty and the consequences for
dishonesty.

Institutions that require conformity to
specific codes of conduct of staff, faculty,
administrators, or students, or that seek to
instill specific beliefs or worldviews, give
clear prior notice of such policies, including
statements in the catalog and/or appropriate
faculty or student handbooks.

DESCRIPTIVE SUMMARY

The governing policy concerning student academic
honesty is articulated via board-adopted policy and
procedures and appears in Policy 3100, “Student
rights, responsibilities, and Administrative Due
Process” and Policy 3100.3 “Honest Academic
Conduct” (Doc. #C.23). The rules and regulations

of the college regarding academic honesty and

the sanctions for violation are clearly stated in the
Instructor’s Survival Guide (Doc. #C.25), faculty
contracts, AF'T Contract (Doc. #C.26), college catalog
(Doc. #C.20), schedule of classes (Doc. #2.1), and
governing board-adopted SDCCD Manual on Policies
and Procedures (Doc. #C.23).

The college has codes of conduct for faculty,
administrators, support staff, and students, and it
presents the policies in clear terms through various
publications. The Instructor’s Survival Guide, San
Diego Miramar College Catalog, and Class Schedule
provide information on student responsibilities

and rights, codes of conduct, academic honesty,
plagiarism, cheating, substance abuse, and grievance
procedures. The catalog is accessible to students,
faculty, and staff in the campus bookstore, Office of
Instruction, Office of Student Services, and school
deans’ offices. The catalog may also be accessed
electronically at www.communitycollege.net/catalogs/
Miramar/college. In addition, Policy 3100 and
Procedure 3100.3 may be viewed electronically at
http://www.sdccd.net/police/policies.html and

http://hr.sdced.net/HR/Policies/3100.html,
respectively. Students may also access information on

the college code of conduct in the class schedule (Doc.
#2.1).



Additionally, Human Resources distributes a
Professional Faculty Conduct letter (Doc. #2.18),
signed by both the Assistant Chancellor for Human
Resources and the AFT President, that clearly outlines
expectations for professional faculty conduct.

SELF EVALUATION

The college provides clear expectations concerning
academic honesty and sanctions for violation in a
number of publications available in hard copy and
electronically for the students and faculty at Miramar
College.

PLANNING AGENDA

* The college will add a statement in the Instructor’s
Survival Guide regarding the separation between
personal conviction and professionally accepted
views within a discipline.

* The college will include the SDCCD student rights
and responsibilities policy and procedures for
academic honesty and the faculty ethics statement in
the Instructor’s Survival Guide.

Institutions offering curricula in foreign
locations to students other than U.S.
nationals operate in conformity with
standards and applicable Commission
policies.

DESCRIPTIVE SUMMARY

Miramar currently has no such programs. However,
the Diversity/International Education Committee
offers Study Abroad programs for Miramar students.
Faculty members can teach in foreign countries
through the Teaching Abroad program.

SELF EVALUATION

Due to funding considerations, Miramar College is
unlikely to offer such programs in the near future.
Although a program with Hong Kong University had
been proposed, it was never implemented because of
the expense.

PLANNING AGENDA
NONE.
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STUDENT
SUPPORT
SERVICES

The institution recruits and admits
diverse students who are able to benefit
from its programs, consistent with

its mission. Student support services
address the identified needs of students
and enhance a supportive learning
environment. The entire student
pathway through the institutional
experience is characterized by a
concern for student access, progress,
learning, and success. The institution
systematically assesses student support
services using student learning
outcomes, faculty and staff input, and
other appropriate measures in order

to improve the effectiveness of these
services.

The institution assures the quality of student
support services and demonstrates that these
services, regardless of location or means

of delivery, support student learning and
enhance achievement of the mission of the
institution.

DESCRIPTIVE SUMMARY

Miramar College offers accessible, high-quality,
low-cost educational opportunities for students in
an environment that assists students in developing
and achieving academic, employment, and personal
goals. The learning environment includes high
academic standards, innovative instruction, highly
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qualified professional faculty and staff, comprehensive
student services, unique community/industry/college
partnerships, the application of technology, and an
acknowledgement of the rich diversity that students
bring to the college and community.

The mission of Miramar College is “to prepare
students to succeed in a world of dynamic change by
providing an environment which values excellence in
teaching, learning, innovation, and partnerships in a
setting that celebrates diversity.” In keeping with the
institutional mission, Miramar College provides the
following variety of student services to assist students
in achieving their educational, career, and personal
goals:

¢ Admissions

* Assessment

» Cal Works

* Career and Transfer Services

* Counseling

* DSPS

¢ Veterans Affairs

* EOPS

* CARE

* ESOL

«JLC

* Library/Learning Resources Center (LRC)
e Evaluations

¢ Financial Aid

* Health Services

* Job Placement

 Student Affairs

* TRIO/Student Support Services
* Tutoring (the PLACe)

Services are available during daytime hours, with
evening hours available in key service areas, and
each service plays a crucial part in student learning.
These services are assessed regularly to assure their
quality and adherence to the college’s mission. A
variety of assessment measures are used including
program reviews, point-of-service surveys, and
student satisfaction surveys. The college’s strategic
plan also is a driving force behind student services
and serves as a measure of success in various student
service areas. In addition to these measures, the
college’s commitment to shared governance has
resulted in key participation on various committees
from administrators, faculty, staff, and students (when
appropriate). Through regular shared governance
meetings, members take a comprehensive view

of student services to assure their quality and to
determine their future needs.



SELF EVALUATION

The college’s Student Satisfaction Survey Spring
2003 (Doc. #C.28) measured the importance and
satisfaction of 22 service areas including admissions,
assessment, counseling, and tutoring. Overall, 83.6%
of the students surveyed stated that these services
were important to them; 83.6% also stated that they
were satisfied or very satisfied with the services.
When students were asked about their academic
development, 90% agreed or strongly agreed with the
following statement: “The General Education classes
developed my critical thinking skills.” In addition,
88.2% agreed or strongly agreed to the statement:
“The college education developed my occupational
competence.” In the personal development section
of the same survey, when students were asked if
their college education had helped them understand
themselves better, 78.5% answered positively. When
asked if they had learned about other parts of the
world and other people, 83% answered affirmatively.

In addition to the student satisfaction surveys that
were completed in 2001 and 2003, Point-of-Service
Surveys (Doc. #2.19) were distributed in seven student
services areas. These surveys gave another view of
how students evaluated various services. (See section
B.4.)

The Accreditation Survey Report Spring 2003 (Doc.
#C.2) showed that 85% of adjunct faculty, 51%

of contract faculty, and 58% of staff view student
support services as adequate to meet students’ needs.
In addition, 64% of adjunct faculty indicated that

the Student Services Division has adequate facilities
to meet student needs, but only 24% of contract
faculty and 24% of staff agreed. This discrepancy
indicates that Miramar’s student services facilities are
inadequate.

When asked about staffing needs, 68% of adjunct
faculty, 27% of contract faculty, and 34% of staff
believed that student services at the college has
sufficient staff and resources. When asked if they
referred students to the various student services
available on campus, 100% of contract faculty and
staff answered affirmatively as did 78.6 % of adjunct
faculty (Doc. #C.2).

PLANNING AGENDA

* The college will hire full-time contract counseling
faculty to help meet student counseling demands.

The institution provides a catalog for its constituencies
with precise, accurate, and current information
concerning the following:

B.2.A GENERAL INFORMATION

* Official name, address(es), telephone number(s), and
web site address of the institution

* Educational mission

* Course, program, and degree offerings

* Academic calendar and program length

* Academic freedom statement

* Available student financial aid

* Available learning resources

» Names and degrees of administrators and faculty

* Names of governing board members

B.2.B REQUIREMENTS

* Admissions
» Student fees and other financial obligations
» Degrees, certificates, graduation, and transfer

B.2.C MAJOR POLICIES AFFECTING STUDENTS

* Academic regulations, including academic honesty
* Nondiscrimination

* Acceptance of transfer credits

* Grievance and complaint procedures

* Sexual harassment

* Refund of fees

B.2.D LOCATIONS OR PUBLICATIONS WHERE
OTHER POLICIES MAY BE FOUND

DESCRIPTIVE SUMMARY

The college catalog (Doc. #C.20) is the primary
printed source for information on programs, policies,
and procedures pertaining to students. The catalog

is reviewed and updated annually and is available

to new students free of charge during orientation

or for a nominal fee at the Bookstore. The Miramar
College web site (www.miramarcollege.net) also
provides the college catalog in an electronic format.
General information contained in the catalog includes
the college’s official name, address, telephone
number, web site, and educational mission; course,
program, and degree offerings; academic calendar
and program length; academic freedom statement;
available student financial aid; available learning
resources; names and degrees of administrators and
faculty; and names of governing board members. The
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catalog also identifies requirements for admission,
student fees, and other financial obligations as well

as for degrees, certificates, graduation, and transfer.

In addition, the catalog explains major policies
affecting students, including academic regulations and
honesty, nondiscrimination, acceptance of transfer
credits, grievance and complaint procedures, sexual
harassment, and fee refunds.

Pertinent student information contained in the

catalog can also be found in several other campus
documents and publications. Policy 3100, Student
Rights and Responsibilities, is referenced in a

similar way in the class schedule (Doc. #2.1) and is
available in the Office of Student Affairs as well as
on-line. The Student Services Bulletin (Doc. #C.24)
provides students and staff with updated information
concerning deadlines, programs, and services, such as
the following:

* Admissions

* Accounting

* Assessment

* Counseling

* Financial Aid

* Career and Transfer Center

* Job Placement

*LRC

* Veteran’s Services

* DSPS

* EOPS

* CARE

* New Horizons

* TRIO/Student Support Services

* Child Development Center

* Campus life (e.g., student activities, Office of
Student Affairs, student government, student clubs
and organizations, Phi Theta Kappa, athletics, and
journalism)

* Health Center

« Tutorial services (the PLACe).

Details on programs, policies, and procedures are
also available in printed program pamphlets (Doc.
#2.20) and from department staff. An on-line, virtual
orientation and informational compact disc provides
prospective and new students with preliminary
information about the college including registration,
degrees and certificates, transfer programs, and other
instructional and student service areas. Information
is also disseminated during high school outreach
visits, individual counseling sessions, College Success
seminars, and college and career fairs.
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SELF EVALUATION

The college improved its catalog with a more user-
friendly format in response to the spring 7998
Evaluation Report (Doc. #C.29). Specifically, the
college web-site address has been added to the cover
of the catalog where the phone numbers are currently
listed. The matriculation process (admissions,
assessment, counseling, and orientation) has been
more clearly publicized near the front of the class
schedule (Doc. #2.1). Other improvements include the
following:

* The DSPS program has made substantial
improvements in its publicity and scope on campus.

* Informational sheets with directions on how to
complete the college’s application are now available
in Spanish, Vietnamese, and Tagalog, which are the
primary languages of the ESOL populations served
by the college (Doc. #2.21).

* The CAN system is now incorporated into the
catalog’s course descriptions to aid students who
plan to transfer.

These improvements, along with the on-line resources
found on the Miramar College web site (including an
on-line college application, registration for classes,
student’s academic history and grades, catalog, and
class schedule), have greatly increased the ease of
use and access to information for students. Such
improvements contributed to the 82% increase

in degrees and certificates awarded in 2002 in
comparison to 1996 (Degree/Certificate Distribution
Lists, Doc. #2.22) and to the college’s current 17.1%
completion rate and 51.4% transfer rate (San Diego
Miramar College Catalog, Doc. #C.20).

A shared governance team, which includes the

vice presidents of instruction and student services,
articulation officer, department chairs, evaluators,
admissions supervisor, and Curriculum Committee
members, reviews the college catalog annually to
determine improvements and additions. In addition,
the college uses student, faculty, and staff surveys

to evaluate all student services publications. The
Student Satisfaction Survey Spring 2003 (Doc. #C.28)
revealed that 93.2% of students agreed with the
statement: “The information presented in the Class
Schedule is clear and easy to understand.” The survey
also asked respondents to indicate agreement with the
statement: “Student orientation is effective in helping



new students adjust to the college.” Of all the student
respondents, 82.2% agreed with the statement.

PLANNING AGENDA

None.

The institution researches and identifies

the learning support needs of its student
population and provides appropriate services
and programs to address those needs.

The institution assures equitable access to
all of its students by providing appropriate,
comprehensive, and reliable services to
students regardless of service location or
delivery method.

DESCRIPTIVE SUMMARY

The college identifies the educational support needs

of its students to assure equitable access—regardless
of service location or delivery method—through the

following venues:

* Program review

* Periodic student surveys (including point-of-service
surveys and student satisfaction surveys)

* Student requests for support services on the
Application for Admission (Doc. #2.23)

» Math and English/ESOL Assessment reports
prepared by the District Institutional Research
Office.

Categorical programs, such as EOPS, DSPS,

TRIO, and Matriculation, also have other state and/
or federal requirements that allow these programs

to better assess the needs of their students. This
information guides the allocation of resources to
existing programs and ensures equitable access to all
students. In addition, Student Services maintains the
comprehensive program described in section B.1 to
assist students in achieving their educational goals.

The college’s on-line services have greatly enhanced
equitable access to its students. Students can submit
an application, take assessment tests, request a
counseling appointment or disability support,
complete a virtual orientation, and register on-line.
A large majority of courses required for degrees

or transfer can be completed through the college’s
on-line offerings as well. In addition, The PLACe is
developing an on-line tutorial service. A new Dean of
SDCCD On-line coordinates the on-line courses and
uses the various research and assessment methods
listed above to ensure student needs are being met.

For off-campus programs and prospective students
at local high schools, on-line services and designated
student service liaisons facilitate easier access to
student services, especially to components of the
matriculation process.

SELF EVALUATION

The Student Satisfaction Survey Spring 2003 (Doc.
#C.28) measured student opinions about services,
facilities, personnel, and overall quality of education
at the college. Satisfaction for all services was, in
most cases, more than 80%; on the average, 83.6% of
students indicated they were satisfied or very satisfied
with the services they received at Miramar.

The 2000 Midterm Report (Doc. #C.30) showed that
the college has addressed many of the issues generated
since the last accreditation. For example, although
Miramar College has not consolidated all of its student
services in one central location, access to all student
services has improved with the growth of the various
programs. Staffing has increased and physical space
and office appearance have improved. New programs,
such as Health Services and Job Placement, have also
been implemented on campus to meet student needs.
In addition, TRIO/Student Support Services and
Career Transfer have been implemented to serve more
potential transfer students.

One of the goals of Admissions is to provide an
accessible application. In June 2001, the college
implemented the on-line application. Currently,
Admissions staff provide technical assistance to new
and returning students utilizing the on-line application.
Another important goal of the program is to provide

a seamless registration process by providing students
with services such as class schedule and catalog
information and Class Talk appointments. More than
90% of students agreed that the information in the
class schedule is clear and easy to understand and
that the Class Talk registration is easy to use (Student
Satisfaction Survey Spring 2003, Doc. #C.28).
Overall, 90.7% of the students surveyed were either
satisfied or very satisfied with the admissions process.

The PLACe offers a variety of services to students
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who wish to improve their academic skills. Services
are not limited to one-on-one or group tutoring; the
PLACe also offers weekly study groups, workshops,
and tutorials on videotape and cassette formats. With
the support of a full-time instructional lab technician,
students are now able to access more computers

and on-line tutorials in the Invest lab. The PLACe
also provides supplemental instruction to students
enrolled in key developmental English and math
classes (i.e., English 42, English 43, Math 95, and
Math 96) as well as to those enrolled in Aviation
100, Child Development 101, and Education 200.
Students enrolled in these classes benefit from extra
help provided by tutors in the classroom and during
workshops conducted before or after the class. Of
students surveyed, 89.1% were either satisfied or very
satisfied with the services offered at The PLACe.

The PLACe 2002 Retention Study Comparison of
1992-2000 Retention Rates (Doc. #2.24) revealed
that students who take advantage of The PLACe

stay in school instead of dropping, withdrawing,

or not completing course work. For developmental
English students who received tutorial services, the
percentage of students who dropped, withdrew, or did
not complete the course was 19.3%, 10%, and 29.3%,
respectively, compared to 29.1%, 12.35%, and 29.3%
for those students who did not receive tutoring. For
developmental math students who received tutorial
services, the percentage of students who dropped,
withdrew, or did not complete the course was 11%,
11.9%, and 22.9%, respectively, compared to 27%,
19%, and 46% for those students who did not receive
tutoring.

EOPS provides “above and beyond” support services
to low-income, educationally disadvantaged students.
CARE provides additional support to EOPS students
who are single parents. The Student Satisfaction
Survey Spring 2003 (Doc. #C.28) revealed that 87.1%
of students were either satisfied or highly satisfied
with the program. The Comparison of EOPS and
Non-EOPS Students Fall 2001 and Spring 2002 (Doc.
#2.25) revealed that students in EOPS completed more
than twice the number of units as non-EOPS students
(9.4 units versus 4.2 in fall 2001; 8.5 units versus 4.1
in spring 2002). The comparison also showed that
EOPS students had lower attrition rates than non-
EOPS students (5.2 % versus 15.7% in fall 2001;
4.2% versus 13.7% in spring 2002).

Students with documented disabilities receive
specialized learning resources through DSPS. The
DSPS High Tech Center trains students how to use
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adapted computer hardware and software. To provide
more access to students with certain disabilities, the
High Tech Center purchased captioning equipment,
which enables them to change books to alternate
formats. DSPS recently received high satisfaction
ratings: 93.4% of students surveyed were either
satisfied or highly satisfied with the program, and
91.5% either agreed or strongly agreed with the
statement: “DSPS services are always available when
I need them” (Student Satisfaction Survey Spring
2003, Doc. #C.28). According to Student Outcomes:
Performance, First Time Freshman Term-to-Term
Persistence Rate, Fall 2001-Spring 2002 (Doc.
#2.26), the term-to-term persistence rate for freshmen
receiving DSPS services was 68% versus 58% for
those not receiving services.

TRIO/Student Support Services is committed

to providing educational opportunities for
underrepresented students. The program assists
students with basic skills and academic requirements;
it also motivates students towards successful
completion of a bachelor’s degree and beyond. The
Student Support Services (SSS) Program Annual
Performance Report-Program Year 2001-2002 (Doc.
#C.31) indicates 97% of TRIO students persisted
toward completion of the academic programs in
which they were enrolled, and 99% received transfer
counseling. Of TRIO participants, 86% were in good
academic standing according to the Miramar College
academic performance level, and 100% were offered
sufficient financial aid to meet their financial need
(Doc. #C.31). In addition, 96% were retained from
2001-02 to 2002-03, excluding students who had
graduated and/or transferred. These successes are due
to strong support from—and access to—different units
in Student Services, such as General Counseling, The
PLACe, EOPS, Financial Aid, Transfer Center, and
Miramar College faculty.

The Transfer Center’s mission is to help students
successfully transfer to four-year institutions.
Transfer resources related to access include college
catalogs, CSU and UC applications, information on
private colleges, and computer software for college
research. More specificially, career information is now
supplied via newsletters, occupational and interest
inventories, and resource directories. Computerized
career assessments, including STRONG, MBTI,
and EUREKA, are now available for student use.
In 2002-03, 36 students signed a TAG or Transfer
Studies Degree (TSD) contract to transfer to UCSD
and SDSU (UCSD TAG Contracts, Doc. #2.27,



SDSU TSD Contracts, Doc. #2.28). In 2003-04, 145
students signed TAG or TSD contracts, which is a
300% increase. In 2004-05, 321 students have already
signed a TAG or TSD contract, which is a 121%
increase from last year and a 792% increase from two
years ago. Satisfaction survey results showed 87.1%
of students found Transfer Center services useful in
helping students transfer (Student Satisfaction Survey
Spring 2003, Doc. #C.28).

Since its implementation in fall 1998, the number of
students seen by Health Services and the number of
services it offers have increased. Satisfaction survey
results indicated that 88.2% of students were either
satisfied or very satisfied with Health Services (Doc.
#C.28).

General Counseling provides academic, career, and
personal counseling to Miramar students. According
to the 2002 point-of-service survey in Counseling
(Doc. #2.19), 93.6% of students surveyed indicated
they were very satisfied or satisfied with General
Counseling’s service hours. In addition, 96.5% of
students indicated their counseling session helped
them with their educational plan in a manner that was
consistent with their objectives. Overall, 98.1% of
students surveyed were satisfied or very satisfied with
the counseling services they received.

The Financial Aid office at Miramar College assists
students with identifying and obtaining financial
resources they might need to continue their education.
The 2002 point-of-service survey in Financial Aid
(Doc. #2.19) indicated that 86.2% of students were
very satisfied or satisfied with Financial Aid’s service
hours. Additionally, 93.7% of students indicated

that staff clearly explained the opportunities and
options for receiving financial aid benefits. Of those
students surveyed, 92.5% indicated they were very
satisfied or satisfied with financial aid publications and
accessibility. Overall, 97.7% of the students surveyed
were satisfied or very satisfied with the services
received from Financial Aid.

Assessment testing is used to place students in classes
in which they are most likely to succeed. Tests are
available in English, math, and ESOL. According to
satisfaction survey results, 75.4% of students surveyed
strongly agreed or agreed that assessment tests were
offered frequently and at times that met the student’s
needs; 74.7% indicated that they were satisfied

overall with assessment testing at the college (Student
Satisfaction Survey Spring 2003, Doc. #C.28).

The Evaluations Office certifies general education/
IGETC completion and reviews Petitions for
Graduation for associate degrees and certificates.
Since 2001, the Evaluations Office has been involved
in a degree outreach program to review the records of
all students who have completed 36 or more units. The
goal of this program is to identify students eligible

to receive degrees and certificates who may not have
filed a Petition for Graduation. The success of this
outreach effort is apparent in the number of degrees
and certificates awarded each year of the past three
years. In 2000, Miramar awarded 845 total degrees
and certificates; in 2001, the college awarded 940
degrees and certificates; in 2002, the college awarded
942 degrees and certificates; in 2003, the college
awarded 1038 degrees and certificates (Doc. #2.22).
This represents an increase of 23% over the last four
years. The most significant increase was in Associate
Degrees with Honors from 75 in 2001 to 116 in 2002
(a 35% increase).

PLANNING AGENDA

None.

The institution provides an environment that
encourages personal and civic responsibility,
as well as intellectual, aesthetic, and personal
development for all of its students.

DESCRIPTIVE SUMMARY

Miramar College strives to provide an environment
that encourages student engagement in campus life.
The Associated Student (AS) government serves as
the central student organization around which other
student clubs and organizations thrive. Weekly AS
meetings bring together the Executive AS Council,
which includes a president, vice president, secretary,
treasurer, and senators. In addition, at least one
representative from each student club participates

in these weekly meetings to exchange information,
provide feedback, discuss and vote on various student-
related matters, and collaborate with the AS on
special activities and events. Funding for AS activities
is derived from the sale of AS membership dues,
fundraisers, and some district monies. For student
clubs, funding comes primarily from fundraisers and
a modest participation fee from the AS each semester.
The Dean of Student Affairs & Matriculation, who
serves as the AS’s direct advisor, and the department’s
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senior secretary provide support and guidance for
the development of student life. In addition, faculty
members serve as direct advisors for the campus’
various clubs and play an integral role in student life.

Officially recognized student clubs have increased
significantly over the last several years and include the
following:

* Persian American Student Association

* Filipino American Student Association

* Miramar Associated Gaming Imagination Club

* Latin American Club

» Miramar Model of the United Nations

* Science Club

* Parent Student Advisory Board

¢ Child Development Professionals

* OASIS Christian Club

* EOPS Student Association

* Gay Lesbian Bisexual Transgender Straight
Student Union

* Students in Free Enterprise

* Phi Theta Kappa

* USTA Tennis Association

* Amnesty International

* Future Teachers of America

* Transfer Club.

Additional co-curricular activities include the
following:

* Men’s and women'’s intercollegiate water polo teams

* The Sage (the award-winning college newspaper)

* Community Voices (the college literary magazine)

* The Diversity Rocks series (activities and events that
reflect the campus’ diverse demographic population)

* Evening with the Experts (an event that highlights
key speakers on various topics of importance to
students)

« Student Health Center series (focuses on helping
students stay healthy and safe).

Some additional activities that are planned and
implemented throughout the school year include the
following:

* Welcome Week

* Leadership workshops and trainings

» Fall and Spring Festivals

* Entertainment Night

* Voter registration drives

» Advocacy/legislative activities and events.
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In addition, student leaders play a key role in shared
governance and other key committees on campus
(Shared Governance Committees List, Doc. #2.29).

SELF EVALUATION

In 1999, the college established two new positions in
the student affairs area. The Dean of Student Affairs
& Matriculation and Senior Secretary of the Student
Affairs Office have contributed significantly to the
development of student life on campus. In addition,
the newly revamped Student Lounge, AS/Club offices,
and Student Patio have served as focal areas for
activities to take place. Opportunities for students to
get involved in co-curricular activities have increased
overall. In fact, the number of certified clubs has more
than doubled since the last accreditation self-study
(Doc. #C.21) from 8 to 17. Whether it is in student
government, student clubs, advocacy events, campus
committees, intramurals or intercollegiate aquatic
sports, students find that beyond the classroom, a
complimentary life exists on campus. Since Miramar’s
last accreditation self-study, the college also
implemented a “College Hour” for scheduling student
and faculty activities; however, it was discontinued
after a two-year trial period in order to restructure
class times for maximum use.

In the latest student satisfaction survey, students

were asked to rate their satisfaction with Student
Government and the Office of Student Affairs/
Activities. Of the students surveyed, close to

80% were satisfied or very satisfied with student
government, while close to 85% were satisfied or very
satisfied with the Office of Student Affairs/Activities
(Doc. #C.28).

PLANNING AGENDA

None.

The institution designs, maintains, and
evaluates counseling and/or academic
advising programs to support student
development and success and prepares
faculty and other personnel responsible for
the advising function.

DESCRIPTIVE SUMMARY

The Counseling Department is the campus’ primary



provider of counseling and advising services.
Counselors assist students with selecting courses,
exploring majors, preparing for transfer, developing
an educational plan, exploring careers, and obtaining
referrals to other services. Counseling and advising

is provided via individual appointments, e-mail,
classroom visits, workshops, and orientations.
Orientations are available in the traditional classroom
setting as well as on-line (www.miramarcollege.net/
depts/orientation). Counselors also teach Personal
Growth (PERG) courses including College Success
Skills (PERG 127), Career-Life Planning (PERG 130),
and Life Skills and Personal Adjustment (PERG 140).
Several of these courses are offered on-line as well as
in the classroom.

Other Student Services departments that offer
counseling and advising to targeted students include
EOPS, CARE, DSPS, TRIO/Student Support Services,
Honors Program, Job Placement, Financial Aid/
Veterans Affairs, and Student Health Services. Faculty
and other personnel are responsible for advising
students in these departments.

Counselors meet strict qualifications to hold their
positions. In addition to having a master’s degree,
counselors must participate in ongoing training and
professional development by attending conferences
and workshops and by receiving in-service training
by four-year college staff. They also participate in
district and campus-based committees and weekly
departmental meetings. Counselors are encouraged to
serve as interns for one year, during which time they
attend workshops and orientations and learn about the
following:

* Educational planning

* Career and personal counseling

* Associate degree requirements

* Transfer requirements, options, and agreements

* The Integrated Student Information System (ISIS)

* Prerequisites, petitions, and forms

* The career process (including goal setting,
assessment, and research)

* Vocational training programs and their link to
specific careers

* Office procedures.

The Counseling Department is evaluated through the
program review process, student satisfaction surveys,
point-of-service surveys, the number of counseling

visits, and the success rate of graduation and transfer.

SELF EVALUATION

According to analyses of the latest student satisfaction
survey (Doc. #C.28), Academic Counseling received
high importance ratings and adequate satisfaction
ratings: 93.1% expressed it was important or very
important, and nearly 80% expressed their satisfaction
with counseling services. In addition, the point-of-
service survey contained open-ended questions that
revealed that while students found counselors to be
“friendly, helpful, and competent,” they also indicated
that “additional counselors are needed” (Doc. #2.19).

Even given the inadequate numbers of counselors
present at the college, large numbers of students are
provided with counseling services each year. In fact
from 1998 to 2001, counselors recorded 47,246 walk-
in appointments and 5,039 scheduled appointments.
While these are manual counts, a large number of
counselor and student contacts also go unreported.
Furthermore, special services, including those related
to four-year college transfer agreements, have been
increasing each year. Two popular agreements include
the UCSD TAG and SDSU TSD: the number of
students visiting the Counseling Office to explore

and enter into these agreements has significantly
increased. In 2002, a mere 14 students were signed up
for the UCSD TAG. This number skyrocketed by more
than 600% in 2004 with 99 signed agreements (Doc.
#2.27). Similarly, the SDSU TSD agreements were at
a low in 2002 with only 22 signed but increased by
more than 900% in 2004 with 222 signed agreements
(Doc. #2.28).

Counseling services clearly have contributed to
student success, especially in the areas of degrees

and certificates earned as well as transfer agreements
signed. From 2000-03, degrees and certificates
awarded to students climbed steadily with an

increase of 23% over that four-year period for a

total of 3,765 students who earned associate degrees
and/or certificates from the college (Doc. #2.22).
Furthermore, the California Postsecondary Education
Commission (CPEC) reported an increase in transfer
numbers to the UC and CSU over the past three years,
from 169 transfers in 2000-01 to 210 in 2002-03
(CPEC Student Profile, Doc. #2.30). While student
success has increased in these areas, adequate staffing
in Counseling would enhance student satisfaction with
these services and would contribute to higher levels of
student success in the areas of degrees, certificates and
transfer.
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PLANNING AGENDA

None.

The institution designs and maintains
appropriate programs, practices, and
services that support and enhance student
understanding and appreciation of diversity.

DESCRIPTIVE SUMMARY

Miramar College is committed to the understanding
and appreciation of diversity. In fact, this commitment
is incorporated into the college’s mission statement
and strategic plan (Doc. #C.3). In keeping with the
mission and strategic plan, Miramar creates and
maintains a campus climate that serves and supports
its diverse population.

Several key groups have been instrumental

in bringing to life cultural programming and
awareness on campus. The Committee on Diversity
and Inclusion and an array of cultural student
organizations, including the Filipino American
Student Association (FASA), Latin American Club,
Persian American Student Association, and Miramar
Model of the United Nations, have collaborated to
develop “Diversity Rocks: A Celebration Series of
Multicultural Focus.”

Through “Diversity Rocks,” the college and
surrounding community enjoy various events and
activities to celebrate the richness of Miramar’s
diverse community. The college celebrates Hispanic
Heritage Month, Filipino American History Month,
Black History Month, Women’s History Month, and
the Asian-Pacific American Heritage Month. During
these “themed” months, the college hosts an array of
cultural activities and events, such as the following:

e Cultural fairs with vendors, entertainment, and food

* Presentations through the “Evening with the
Experts” series

* Library/campus displays

* Video documentaries and movies

* Book signings.

In addition to “Diversity Rocks,” Miramar participates
in numerous charitable and educational endeavors,
including those organized through the Urban League,
Chicano Federation, and Filipino American Natural
Historical Society (FANHS). The college also
encourages student understanding and appreciation of
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diversity through its participation in the Martin Luther
King Parade, All People’s Breakfast, Cesar Chavez
Commemorative Breakfast, Aids Walk, and Worlds
Aids Day events.

In the instructional area, the college continues to
secure funding for courses that address diversity,

and the college’s Study Abroad program has grown
more popular with both students and faculty. In fact,
the college was recently privileged to have its first
faculty member selected to teach for the Study Abroad
program in Costa Rica.

SELF EVALUATION

In the latest student satisfaction survey (Doc. #C.28),
87% of the respondents stated that they agreed or
strongly agreed with the statement: “I am more aware
of and appreciate human diversity after attending this
college”; 82.2% said they agreed or strongly agreed
with the statement: “I have learned about other parts
of the world and other people.” In addition, 93.7%
strongly agreed or agreed that college staff had been
helpful. When asked about safety, 93.8% indicated
they felt comfortable in the college environment while
94.4% indicated they felt safe on campus. The survey
also revealed that 83.5% believed they had gained
interpersonal skills by interacting with people on
campus.

When students were asked about the campus climate,
95.4% of them agreed or strongly agreed that they
were “treated with respect at this college.” Similarly,
80.1% agreed or strongly agreed to “feeling valued as
a student” (Doc. #C.28).

The SDCCD Fact Book 2001 (Doc. #C.19) shows
positive trends from 1997 to 2001 relating to student
inclusiveness. Over this period of time, the campus
experienced a 14.2% growth rate, and although the
ratio of women to men attending the college did not
increase, the percentage of women attending grew
by 15.7%. The campus also has enjoyed an increased
enrollment in the number of Asian (31%), Hispanic
(22.1%), and Filipino (6.6%) students, which more
closely reflects the demographics of the communities
served by Miramar College.

Every semester, EOPS and TRIO/Student Support
Services collaborate to create a calendar of workshops
(e.g., Learning Styles, How to Pinch a Penny

Until It Screams, and Study Skills) targeting first-
generation and low-income students. Job Placement
offers an Annual Job Fair in the spring semester to



Miramar students to connect with local community
and business for networking opportunities and
information gathering. The Diversity/International
Education Committee offers a myriad of cultural
events in collaboration with other committees and
student organizations, such as the Latin American
Club and FASA. Classes that address other cultures
and people are offered as well, such as History U.S./
Black Perspective, Physical Anthropology, Cultural
Anthropology, Human Sexual Behavior, Foreign
Language, and World Music.

PLANNING AGENDA

None.

The institution regularly evaluates
admissions and placement instruments and
practices to validate their effectiveness while
minimizing biases.

DESCRIPTIVE SUMMARY

SDCCD’s Assistant Chancellor of Student Services
Office establishes admissions and assessment practices
for the college. The college accepts applications in
person or on-line from the college web site. This
process allows students to be admitted to any of the
three colleges that comprise the SDCCD.

Placement instruments are approved by the State
Chancellor’s Office and are selected at the district
level. They are then evaluated by the District Office of
Institutional Research for validity and disproportionate
impact. Following established guidelines, Miramar
College administers math, English, ESOL, and
Ability-to-Benefit placement tests. The instruments
used are the Mathematics Diagnostic Testing Project
(MDTP; Doc. #2.31), the Descriptive Test of
Language Skills (DTLS; Doc. #2.32), the Accuplacer
(on-line English placement), the Combined English
Language Skills Assessment (CELSA; Doc. #2.33),
and the Test of Adult Basic Education (TABE; Doc
#2.34). All assessments are administered in paper and
pencil format, with the exception of the Accuplacer,
which is administered on-line. They are conveniently
offered year-round on campus and in the spring at
local-area high schools.

Students’ placement results are based upon a
combination of test scores and biographical data.

This practice ensures that multiple measures are
considered. In the event that a student or faculty
member feels that a student’s test results have not
adequately placed him/her in the appropriate English
and/or math course, the student has the option of
“challenging” the results through additional testing
developed by the departments. If the student passes
the challenge exam, he/she may advance to the

next level course. The PLACe also has “3 peat”
assessments for students wanting to repeat a course for
the third time.

Both the Student Services Committee and the
Matriculation Advisory Committee evaluate
admissions and assessment practices throughout the
year. These committees recommend changes and/
or enhancements that will benefit students in the
matriculation process.

SELF EVALUATION

The correlation coefficient between DTLS writing
and Accuplacer sentence scores is 0.734 and is also
significant at the 0.01 level (Utility of Accuplacer
Online Computerized Placement Tests [CPT] as an
Alternative English Placement Test, Doc. #2.35).

The strong correlation implies that Accuplacer and
DTLS are measuring similar skills for placement
purposes. Accuplacer shows greater accuracy, has

no time limit (allowing students to work at their own
pace), displays test results immediately, reduces test
security problems, and allows for greater flexibility in
scheduling. Approximately 80% of students surveyed
stated that they preferred the on-line test over the
paper and pencil version (Accuplacer Online Pilot
Program Summer/Fall 2001, Doc. #2.36).

An analysis of disproportionate impact in relation

to the CELSA assessment shows a very slight
difference between use of multiple measures and the
use of CELSA alone. The analysis also noted that
African American students scored much lower than
students from other ethnic groups at all English levels
(Multiple Measures Validation and Disproportionate
Impact Study—English as a Second Language,
February 1996, Doc. #2.37).

Multiple measures correlations for the MDTP were

all found to be significant at the 0.01 level, which
indicates that the scoring schema accurately places
students in the correct math class (MDTP Scaled Score
Recommendations for the Fall 2000 Semester, Doc.
#2.38). However, math placement outcomes indicate
that African American and Latino students score
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significantly lower than Asian, White, or Filipino
students (Math Placement Validation Study, Doc.
#2.39).

Student surveys are used to guide the evaluation of
assessment practices. The latest student satisfaction
survey (Doc. #C.28) revealed that 75.4% of students
agreed with the statement: “Assessment tests were
offered frequently and at times that met my needs.”
In addition, 80.6% agreed with the statement: “The
reading and writing assessment test helped me to
enroll in the appropriate level English class.”

PLANNING AGENDA

None.

The institution maintains student records
permanently, securely, and confidentially,
with provision for secure backup of all files,
regardless of the form in which those files
are maintained. The institution publishes and
follows established policies for release of
student records.

DESCRIPTIVE SUMMARY

Appropriate and proper maintenance of student
records is primary to the infrastructure of Student
Support Services. Student records are created and
maintained in each student services department based
on that department’s needs and requirements.

Information regarding the Family Rights and Privacy
Act of 1974, Public Law 93-380, and student’s

rights and responsibilities regarding their records are
published in the college catalog and class schedule
(Docs. #C.20 and #2.1, respectively). The college
catalog is published and updated annually. The class
schedule is published and updated each semester. In
addition, copies of the policies are available in the
Vice President of Student Services Office.

The college follows California Code of Regulations,
Title 5, guidelines for Class 1, 2, and 3 records
maintenance. Since the storage of campus records
takes considerable office space, improved scanning
methods and optical imaging have been implemented.
Student records are maintained permanently, securely,
and confidentially in the district computer database,
in the optical imaging system, and in individual
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departments’ manual files. To ensure appropriate
access to student records and confidentiality, each user
is given a unique login identification to access the
general system. A higher level of security is provided
by the use of individual department passwords and
customized user access. Computer mainframe records
are backed up nightly to ensure security of the records.
In addition, a computer firewall exists to prevent
unauthorized access to computer systems. Inactive/
deactivated student information is maintained in
archived computer files that are readily retrievable

as needed. The district uses an established SDCCD
Student Records Classification, Retention, and
Disposition Manual 2003-2004 (Doc. #2.40) that
specifies the permanency and length of retention
required (as mandated by Title 5 of the California
Code of Regulations).

Each student services department has internal student
records policies and/or guidelines, and all departments
adhere to prevailing state and federal record keeping
and reporting requirements.

SELF EVALUATION

Miramar College complies with the Family Rights
and Privacy Act of 1974 (Public Law 93-380) and
Title 5 of the California Code of Regulations. The
college provides inquiring students and the general
public with all relevant information regarding the
confidentially of student records and students’

rights and responsibilities. Individual departments
comply with state and federal audit procedures as
appropriate. Information on the release of student
records is printed in the college catalog and in each
class schedule (Docs. #C.20 and #2.1, respectively).
The district’s policies and procedures relating to
records are maintained on the district’s Intranet
server and are available through the Vice President
of Student Services Office. Additionally, supervisors
in each student services area are knowledgeable
about privacy laws and policies regarding student
records. Employees receive appropriate confidentiality
information and sign a Confidentiality Statement
related to the release of student records. No successful
breaches of the computer database have occurred.
Manual student records are routinely sent for
permanent storage or secure destruction as required.



PLANNING AGENDA

* The college will secure additional storage and/or
imaging equipment for the maintenance and storage
of records and files.

The institution evaluates student support
services to assure their adequacy in meeting
identified student needs. Evaluation of
these services provides evidence that they
contribute to the achievement of student
learning outcomes. The institution uses the
results of these evaluations as the basis for
improvement.

DESCRIPTIVE SUMMARY

Miramar College’s Student Support Services is
systematically and regularly reviewed to determine
program utilization, program goals and objectives,
and student outcomes. The college also uses a variety
of methods, tools, and analyses to evaluate student
services’ contribution to student achievement and
success. These evaluation methods include the
following:

* A campus-based program review (Doc. #C.6)
is conducted every three years; it states the
department’s mission statement and describes
the student services the department provides. It
includes the department’s goals and objectives;
federal, state, or local mandates that impact the
goals and objectives of the respective student
services program; duties and staffing responsibilities;
funding sources; student contacts; student outcomes
achieved; program strengths, weaknesses, and needs;
and recommendations for change.

* Student satisfaction surveys (Docs. #C.18 and
#C.28) assist in measuring enrollment, managing
retention, and making well-informed decisions about
student support service issues.

* Point-of-service surveys (Doc. #2.19) evaluate each
student services department and contain four types
of questions: satisfaction questions (15 Likert-type
questions), demographic questions (those referring
to age, gender, and ethnic background), service
awareness questions (how students learned about the
respective service), and open-ended questions (those
that ask students what they would change about the
service, what they like best about the service, and if
they would like someone to contact them for follow-

up purposes).

* The 2000 Midterm Report (Doc. #C.30) responds
to the 1998 Accreditation Evaluation Team’s
recommendations. Based on those recommendations,
the college enhanced its student services program.
These changes are described in section B.3.b.

* Outside agency reviews contain specific guidelines
that are mandated by the state and/or federal
government.

Miramar’s 21 Century Learning Outcomes Team

is currently designing an additional assessment tool
that will evaluate student services using measurable
student learning outcomes. Thus far, the team has
developed five standards under which student learning
outcomes will be measured, and it has identified three
levels of student competency. The evaluation process
will take place on two tracks:

(1) Institutional and (2) Course and Program. Student
Services is currently in the Institutional track; the
Counseling Department has been the first support
service program to be assessed under these new
standards.

SELF EVALUATION

Miramar College evaluates student support services as
they relate to student needs through the following:

* Access: Eliminating barriers for students to access
college programs and support services

* Progress: Identifying goals and creating plans toward
student success

* Learning: Providing campus programs and
co-curricular activities that fully meet the
comprehensive needs of students

* Success: Analyzing graduation rates, transfer
rates, persistence rates, retention, and employment
opportunities.

Student support services’ programs and departments
evaluate services currently offered by means of
student surveys and program reviews. Advisory
committees provide input to program reviews as
appropriate. Students self-report their experience
with support services and provide feedback on what
is working and what needs improving. The results of
the surveys are analyzed and reviewed. Changes are
made to departmental operations to improve services
that are considered deficient, and efforts are made to
maintain the level of services that are considered high
quality.
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Budget constraints, however, prohibit departments
and programs from making all of the suggested
changes and improvements. For example, both
student satisfaction and point- of-service surveys were
analyzed for common themes regarding highest and
lowest levels of student satisfaction and needs. Data
gathered from the Student Satisfaction Survey 2001
(Doc. #C.18) indicate that the lowest levels of student
satisfaction are in the following areas:

* Parking services (inadequate and expensive)
» Campus bookstore (expensive and low stock)
» Academic counseling (lack of availability)

* Cafeteria (expensive and low quality)

* Library services (inadequate hours).

As a result of the student satisfaction survey (Doc.
#C.18), the bookstore and cafeteria have instituted
new management and the cafeteria is being completely
remodeled prior to the fall 2004 semester. Also, a new
400-space parking lot was opened in fall 2002.

The Student Satisfaction Survey Spring 2003 (Doc.
#C.28) shows that Miramar ranked high in satisfaction
for student support services (90.2%), campus climate
(87.9%), and advising and counseling (78.2%).

The results of the seven Point-of-Service Surveys 2002
(Doc. #2.19) reflect overall high student satisfaction
(more than 70% chose “very satisfied”’) with all
aspects of service provided by the student support
services surveyed (i.e., DSPS, EOPS, Health Services,
Counseling, Admissions, Financial Aid, and Tutoring).
Across all seven of the student service departments
surveyed, the highest scores were received in staff
competencies and knowledge; the lowest scores

were received in availability of service (i.e., hours of
operation) and convenience.

PLANNING AGENDA

* The college will increase all student services’
facilities and unite service departments into a single,
central location on campus.

* The college will allocate larger student services’
facilities to all departments that will include more
support staff, office spaces, larger reception areas,
computer areas for students, and more storage space.
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* The college will ensure the levels of support
personnel are adequate to meet the increasing student
population and service demands in all student service
areas.

* The college will develop appropriate student
learning outcomes language for the Student Services
Division.
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LIBRARY AND
LEARNING
SUPPORT
SERVICES

Library and other learning support services
for students are sufficient to support the
institution s instructional programs and
intellectual, aesthetic, and cultural activities
in whatever format and wherever they

are offered. Such services include library
services and collections, tutoring, learning
centers, computer laboratories, and learning
technology development and training. The
institution provides access and training to
students so that library and other learning
support services may be used effectively and
efficiently. The institution systematically
assesses these services using student learning
outcomes, faculty input, and other appropriate
measures in order to improve the effectiveness
of the services.

The institution supports the quality of its
instructional programs by providing library
and other learning support services that are
sufficient in quantity, currency, depth, and
variety to facilitate educational offerings,
regardless of location or means of delivery.

DESCRIPTIVE SUMMARY

Miramar College supports the quality of its
instructional programs by providing learning support
services from the LRC, Audio-Visual Services
Department, The PLACe, ILC, and SDCCD Online.

The Library/LRC is a 9,300 square foot interim
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facility that also houses audio-visual (AV) services.
It provides 21,608 books, 76 periodical titles, 17
computer workstations, 11 electronic workstations,