SAN DIEGO MIRAMAR (COLLEGE

2019-22 Student Equity Plan
Executive Summary

During Spring 2019, San Diego Miramar College engaged in the planning process to develop the campus 2019-
22 Student Equity Plan (SEP). The entire plan was submitted to the California Community Colleges
Chancellor’s Office (CCCCO) via NOVA, an online submission portal, on 6/18/19. As part of plan requirements,
this executive summary provides the SEP goals for each student group and the activities our college will
undertake to achieve these goals.

This summary also includes an assessment of the progress made in achieving identified goals from the
previous SEP, as well as an accounting for how prior funding was expended. Finally, the summary includes the
name of the Miramar College official(s) to contact for further information.

2019-22 Student Equity Goals
The SEP requires goals and activities to be set for both the Overall Student Population and for

Disproportionately Impacted (Dl) populations. The 2019-22 goals and activities for Miramar College are listed
in the tables below:

Demographic Gender Baseline Goal

All All 7135 7135
American Indian/Alaska Native F 6 6
Black or African American F 112 112
Black or African American M 160 160
Native Hawaiian or Other Pacific Islander M 22 22
Unknown/Not Reported F 53 53
Foster Youth F 59 59
Foster Youth M 50 50
Veteran M 617 617

Expanded Open Houses and In-Person Orientations

Expand involvement of instructional areas in open houses and orientations to highlight potential career and
educational opportunities. Increase faculty involvement in open houses and orientations. Employee training
on customer services, first impressions and fostering a welcoming environment. As additional data emerge
about the needs of DI populations, appropriate focused interventions will be developed and implemented.

Community Outreach and Communication

Develop student success stories to promote via website, social media and advertisements (including Spanish
language media). Outreach to community centers and gear outreach towards parent/guardians/families and
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DI populations. Translate admissions steps and other enrollment related documents in predominate language
spoken in local community to facilitate parent/family communication. Explore new tools within CCCApply
(and/or tools that integrate with CCCApply, such as MyPath) to facilitate student onboarding and pre-
enrollment communication. Review college website to ensure consistent pre-enrollment and follow-up
support information across programs. As additional data emerge about the needs of DI populations,
appropriate focused interventions will be developed and implemented.

Research on Applicant-to-Enrollee Conversion

SDCCD will implement CCCApply in late April 2019 for summer and fall 2019 enrollment. Since our district
does not currently participate in CCCApply, Student Success Metrics/Data on Demand data were not available
for Miramar College within NOVA. District analysis of our local application data indicate that 42% of applicants
from 2016-17 and 2017-18 were converted to enrollees in 2017-18, which is the highest conversion rate
among the three colleges in the district. As we transition to CCCApply, we will learn hoe the application,
communication and onboarding tools within the system impact applicant enrollment. Since Miramar is
located in a multi-college district, within a region saturated with community colleges, it will also be necessary
to research reasons for applicant-to-enrollee gaps. This will enable us to understand how many of these “lost”
enrollees ultimately enroll elsewhere versus how many do not enroll in college at all. Further, we will couple
the data on applicants-to-enrollees with community alignment data to further identify IP populations based
on intensity of impact. This will allow us to focus any necessary interventions within our local service area and
ensure that we are meeting the needs of our community. Activities and interventions for both the overall
student populations and DI populations will be designed and implemented as additional data emerge. (Note:
since SDCCD does not currently use CCCApply, Successful Enroliment data is based on local application data
and has been manually entered into NOVA.

Source: SDCCD Information System

Access: Successful Enrollment metrics have been manually entered based on local application data, since
SDCCD does not currently use CCCApply. Goals are the same as baseline, as the college does not yet know the
potential impact that CCCApply may have on applicants’ onboarding and enrollment.

Demographic Gender Baseline Goal
All All 7889 8047
Hispanic or Latino Female 1030 1051
Black or African American Female 162 167
White Male 1562 1594
Hispanic or Latino Male 1052 1073
Black or African American Male 183 189
Some other race Male 86 86
LGBT Female 30 30
Welcome Week and Early Interventions
Develop and deliver early interventions at key points in a student’s experience throughout the Fall semester,
including comprehensive Welcome Week(s) and/or extended orientations to introduce students to campus
resources, services, peer mentoring and college employees. Explore the development of a comprehensive
early alert program/system to partner student services faculty and staff together with instructional faculty.
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Provide faculty/staff training and mentoring opportunities on techniques to identify and support students
who are at risk or in need of additional support. As additional data emerge about the needs of DI populations,
appropriate focused interventions will be developed and implemented.

Source: CCCCO NOVA

Demographic Gender Baseline Goal
All All 387 395
Economically Disadvantaged Male 110 113
White Female 45 46
Hispanic or Latino Female 41 53
Black or African American Female 3 4
Hispanic or Latino Male 39 64
Black or African American Male 2 3
Foster Youth Male 1 2
Veteran Female 2 3
Veteran Male 11 14

Proactive Promotion of Math and English Completion

Actively promote the completion of English and math during the first semester through communication
with incoming and new students. Increase counseling liaison activities with Math and English Departments.
Partner and collaborate with programs, offices and student organizations that serve DI populations
including Veterans Office and Student Veterans Organization; Black Student Union; Latinx Club;
EOPS/CARE/NextUp; CalWORKks; DSPS.

Transfer English and Math-Inquiry and Implementation of Best Practices

Analyze effectiveness of ongoing and new interventions (co-requisite classes, tutoring, embedded tutoring,
supplemental instructions, etc.) within the context of AB705 to determine successful practices to scale or
those that require redesign. Explore best practices from other colleges for both overall and DI specific
interventions. Investigate barriers and needs related to specific DI populations. Provide professional
development on successful math and English interventions. Disaggregate the White ethnicity category to
identify intensity of DI for Middle Eastern/North African students.

Source: CCCCO NOVA

Demographic Gender Baseline Goal

All All 2090 2152
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American Indian or Alaska Native Female 2 2
Hispanic or Latino Male 226 245
Some other race Male 15 15
Native Hawaiian or other Pacific Islander Male 4 4
Foster Youth Female 19 20
LGBT Female 6 6

Transfer Student Success Channel

Create YouTube (or other social media) Student Success Channel addressing transfer-relevant topics such as
applying for scholarships/understanding financial aid, preparing to move out of the area, considering
private/online/out-of-state institutions, and accessing resources available at universities. Include DI-
population specific topics, resources, role models. Partner and collaborate with programs, offices and student
organizations that serve DI populations. Add topics as additional information emerges about completion goals

and needs of DI populations.

Source: CCCCO NOVA

Demographic Gender Baseline Goal
All All 1044 1117
Black or African American Female 15 18
American Indian or Alaska Native Female 1 1
Black or African American Male 18 21
Some other race Male 3 3
Native Hawaiian or other Pacific Islander Male 3 3
LGBT Male 2 2

Proactive Promotion of Graduation Requirements and Petition Process

Develop and implement focused interventions related to the petition to graduate process. Promote “What If”
scenarios on new mySDCCD Student Portal and other technology tools for degree audit so that students can
explore various certificate and degree options. Review the petitioning process to determine potential barriers
and loss points to successful completion. Develop a petition promotion/marketing strategy to explain the
value of attaining a community college credential by maximizing and enhancing the counselor instructional
area liaison model. Collaborate with district office and colleges to make identified improvements to the

6/18/19



petitioning process. Support campus-wide efforts to enhance early career exploration and create clear
semester-by-semester program maps for each degree and certificate award in the catalog.

Source: CCCCO NOVA

Activities Impacting Multiple Indicators

Focused Completion Initiatives \

Complete research and inquiry to identify the completion goals, needs and barriers to success for all
students, including current and emerging DI populations. Develop and deliver new interventions including
advising, intake/onboarding, differentiated orientations and other activities that help students explore
career opportunities and clarify their educational attainment goals. Provide professional development on
successful completion strategies and interventions. Leverage other SEP activities (Open Houses, Extended
Orientations, Welcome Week, Promotion of Graduation Requirements) and additional funding sources
(i.e. Strong Workforce, other categorical programs) to help students continually explore their goals and
stay on track.

Population Specific Inquiry and Design: Latinx and Black/African American students

We will engage in quantitative and qualitative research regarding Latinx (Hispanic or Latino) and Black or
African American students in order to develop and implement appropriate interventions. These
populations require campus-wide inquiry and professional development, as they have each been
identified as populations with the highest level of DI under several SEP indicators. We will engage in
focused inquiry and professional development to identify the barriers to access, retention and completion
to determine best practices, then design targeted interventions and activities to pilot, assess and scale.
These inquiry and design activities will include partnering across Student Services and Instruction as well
as collaborating with student clubs and organizations focused on the Latinx and Black/African American
student experiences.

Population Specific Inquiry and Design: New and Emerging Populations

We will engage in quantitative and qualitative research on new and emerging SEP populations in order to
better understand the size of these student populations, intensity of Fl faced and necessary interventions.
LGBTQIA+ students have been added to the SEP, but we have little data on this population. SDCCD has
not used CCCApply in the past and does not currently capture this demographic data on the local
admissions application. First generation and Homeless (or housing insecure) students we also added to
SEP legislation but have not yet been embedded into the SEP data or planning process for 2019-22. We
also plan to further investigate the barriers to success for students struggling with other unmet basic
needs, such as food insecurity. Next, we have identified a need to disaggregate ethnicity data to better
understand our Middle Eastern and North African student population across multiple indicators. Future
implementation of CCCApply will provide this information on new applicants moving forward. Finally,
although foster youth have previously been included in SEP, we will further explore the needs of this
population, including those eligible and non-eligible for NextUp services.

Overarching Strategies for Increasing Success Across All Indicators
In addition to the activities identified for each indicator and population listed above, overarching equity

themes emerged during the planning process. These are outlined below as broad strategies or population-
specific focus areas:

e Inquiry: The statewide Student Equity Plan development process was marked with delayed access to
student data and multiple iterations of both metrics and the SEP template itself. These issues limited
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time for colleges to embark on deep analysis of the data, comparisons with existing local data, and
exploration of additional local qualitative and quantitative student data. We also require more time
to measure success of some of our most recent initiatives to determine successful practices to scale.
During the 2019-22 plan cycle, we will gather additional data on our student populations to gain a
better understanding of student success in light of updated SEP definitions and requirements.
Further, we will need to engage in inquiry on promising practices to identify targeted interventions to
pilot. This process will be especially important as we consider the needs of new and emerging
student SEP populations (LGBTQIA+, Homeless, First Generation) that were not previously included in
equity research and planning.

Professional development: Our campus will benefit from learning activities dedicated to
understanding and addressing the SEP indicators. These needs include strategies that support cultural
competency and cultural responsiveness, as well as training more narrowly focused on identifying the
needs of our DI populations. Equity-minded professional development opportunities need to be
available for faculty, classified professionals and administrators. Training related to supporting
achievement, retention and completion will also be necessary as the campus focuses on overall
student outcomes as part of the CCC Chancellor’s Vision for Success. Finally, with the implementation
of AB 705, transfer level math and English faculty will benefit from training and professional
development focused on best practices in concurrent support classes and pedagogy for our DI
populations.

Collaboration: Miramar College will be able to develop more impactful equity initiatives through
intentional partnerships among diversity, inclusion and equity-focused programs, committees,
organizations and task forces. Collaborations between and among instructional areas, student
services programs focused on underrepresented populations, and student organizations will support
broad equity and achievement efforts. Embedded within our 2019-22 SEP activities are meaningful
opportunities for instructional and noninstructional faculty to collaborate with one another and with
classified professionals, student organizations, peer mentors and administrators in order to achieve
our equity goals.

Coordination: There is currently no office or home for comprehensive equity-based initiatives. While
there is benefit in embedding SEP-related programming into existing program operations (e.g. direct
student support provided within Counseling, EOPS, Academic Success Center, Outreach, etc.), there is
no dedicated “hub” where campus-wide initiatives are initiated or maintained. This is a critical
component for successful implementation of new and ongoing inquiry, professional development,
collaborations and programming. Such a space or office would help centralize efforts that increase
student and employee engagement, education and empowerment, as well as provide referrals to
campus and community resources. The Culture and Inclusion Task Force formed during 2018-19, a
first tangible step in realizing the vision for such a center/space at Miramar College.

Population-specific inquiry on age groups: In April 2019, the State Chancellors Office removed age
groups from the SEP metrics in NOVA. Initially, data indicated that students over 35 were
disproportionately impacted under several indicators. Currently we do not know the informed
educational goals or barriers to completion for Miramar students in this age group, particularly
among the 50+ category. This population may include skills builders and/or lifelong learners who do
not intend to complete a certificate or degree (such as law enforcement professionals taking courses
for additional training or professional advancement). Additional inquiry is necessary to determine the
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accuracy or intensity of DI and to determine if reentry supports are needed for these student
populations.

Assessment of Progress on Prior Goals

This section provides an update on the populations identified as DI in the 2015-16 SEP, describes differences
between indicator definitions from 2015-16 to 2019-22, and highlights progress or additional work needed in
key activities included in the previous plan.

Disproportionately Impacted Student Populations: 2015-16

Access. The 2015-16 SEP identified African American, Latino, White and DSPS students as DI based on the
80% index methodology. The new Access definition for 2019-22 focuses on Successful Enroliment (applied
and then enrolled in the same community college). Under the new definition, only African American
students remain DI from the initial 2015-16 group. The 2019-22 SEP includes dedicated efforts to engage in
comprehensive inquiry and design of interventions for this student population, as African American or Black
students are currently DI under multiple indicators. Successful enrollment data indicate Latinx students are
not DI, but local community alignment (previous definition) research indicates that Latinx students are still DI.
Additional research will be explored during the 2019-22 cycle to better understand the intensity of impact on
access for this population.

Course Completion. The 2015-16 SEP identified African American students as DI under Course Completion
based on the 80% index methodology. Course Completion is no longer an SEP indicator, as it has been
replaced with Retention: Fall to Spring. Under the new Retention indicator, male African American students
remain DI, but not female African American students. Since African American or Black students are DI under
multiple indicators, the 2019-22 SEP includes dedicated efforts to engage in comprehensive inquiry and
design of interventions for this student population.

ESL and Basic Skills Completion. The 2015-16 SEP identified African American students as DI under Basic
Skills English (progressing from English 48/49 to 101) based on the 80% index methodology. Under AB 705,
new assessment methods will place most students into transfer-level math and English courses within their
first year of enrollment. Thus, Basic Skills is no longer an SEP indicator and has been replaced with
Completed Both Transfer Level Math and English within the District in the First Year. Under the new
indicator, male and female African American students remain DI. Since African American or Black students
are DI under multiple indicators, the 2019-22 SEP includes dedicated efforts to engage in comprehensive
inquiry and design of interventions for this student population.

Degree and Certificate Completion. The 2015-16 SEP identified African American, American Indian, Latino,
Pacific Islander and DSPS students as DI under Degree and Certificate Completion by applying the 80% index
methodology to a six-year cohort. The new Attained the Vision for Success Goal Definition indicator for
2019-22 includes completion of a certificate over 18 units, associate’s degree or CCC bachelor’s degree.
Further, the new indicator considers student counts (volume) rather than cohort-based data. Male and
female African American, female American Indian and male Pacific Islander students remain DI under the
new indicator definition and methodology. The 2019-22 SEP dedicates inquiry and activity development to
increase completion rates of all students, including better promotion of the value of earning a community
college credential and hands-on assistance with completing the petitioning process.
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Transfer. The 2015-16 SEP identified American Indian, Latino and Pacific Islander students as DI under
Transfer by applying the 80% index methodology to a six-year cohort. The current Transfer to a Four Year
Institution indicator considers student counts (volume) rather than cohort-based data. Based on the current
methodology, female American Indian, male Hispanic or Latino, and male Pacific Islander students remain DI.
The 2019-22 SEP dedicates inquiry and activity development to increase transfer rates of all students by
gaining a better understanding of student goals and barriers to goal attainment.

Highlights from Key 2015-16 Planned SEP Activities

Develop a process for SEP Request for Proposals (RFP). Based on previous allocations, two RFP cycles were
completed. Funding helped offices pilot activities such as peer mentors, tutoring, textbook loans and special
one-time projects. Due to the fluctuating requirements with SEAP and SEP, as well as pending changes to the
future SEAP funding formula (which combines SEP, SSSP and BSl), the RFP process for both SEP and BSI are on
hiatus. Tutoring and first-year peer mentoring will be incorporated into the SEAP budget beginning in 2019-
20, rather than through an RFP process.

Supplement existing categorical programs needs that are currently unmet. Student Equity funds supported
the hiring of one contract Senior Student Services Assistant for EOPS/CARE and CalWORKs and one contract
Counselor in DSPS. Additionally, SEP funds support all current adjunct counseling in DSPS.

Hire peer mentors. Outreach and First Year Experience successfully implemented peer mentor and student
ambassador programs. By leveraging other grant and categorical funding, additional campus programs are
planning or have implemented peer mentors/ambassadors, including Transfer Center, Dreamer Support
Program, Career Services, NextUp and CalWORKs.

Research possibility of multicultural center on campus for students to have a gathering place. There was no
progress on this goal under the previous plan. However, in Spring 2018, campus constituencies approved a
proposal to move forward with this concept. In 2018-19, a new Culture and Inclusion Center Task Force
formed under the Diversity and International Education Committee. The task force developed and launched a
comprehensive user needs survey for students and employees in Spring 2019. Planning will continue during
2019-20; the task force will utilize survey data to help advocate for and identify virtual and physical spaces to
support diversity, equity and inclusion activities.

Professional development for faculty to establish cultural competency across the curriculum. Under the
previous plan, there was limited progress on establishing equity-focused training or professional development
related to cultural competency across the curriculum. Professional development and training have been
embedded into the 2019-22 SEP to focus on diversity, equity, inclusion and cultural competency, and is
further expanded to include classified professionals, administrators and students.
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Prior Budget Expenditures
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2017-18

Due to the two-year budget cycle for SEP, spending for the 2017-18 allocation continues through June 30,
2019. Annual budget reports are due to the State Chancellor’s Office each September for prior cycle funding.
This table will be updated when the budget report has been submitted.
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Contact Information

Tonia Teresh, Ed.D.

Dean of Student Development and Matriculation
tteresh@sdccd.edu

(619) 388-7270

Daniel Miramontez, Ph.D.

Dean of Planning, Research, Institutional Effectiveness, Library and Technology
dmiramon@sdccd.edu

(619) 388-7333

Adrian Gonzales

Vice President for Student Services
agonzales@sdccd.edu

(619) 388-7810
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